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Piedad  Robertson, 
Secretary  of  Education 
Commonwealth  of  Massachusetts 
McCormack  Building  6,  Floor  14 

I  Ashburton  Place 
Boston,  MA   02108 

February  14,  1994 

Dear  Madame  Secretary: 

Enclosed  please  find  our  application  for  a  charter  school,  Fenway 
II.  Although  we  are  excited  by  this  opportunity  to  create  a  "break- 
the-mold  school",  one  that  is  based  on  our  experience  and  expertise 
in  urban  education,  we  realize  that  there  are  still  several 
unanswered  questions  in  this  process. 

For  example,  it  is  unclear  how  the  per-pupil  funding  allocated  for 
students  could  cover  a  multiple-handicapped  student.  A  charter 
school's  desire  to  include  all  children,  regardless  of  p'  ysical  or 
mental  limitations,  might  conceivably  bankrupt  the  school. 
Furthermore,  the  lack  of  a  funding  apparatus  for  capital  costs 
requires  that  the  charter  school  do  extensive  fund-raising  and 
development  in  order  to  purchase  classroom  and  office  furniture, 
computers  and  other  equipment.  This  is  further  elaborated  in  our 
funding  section. 

We  are  also  engaged  in  establishing  a  dialogue  with  the  Boston 
Public  Schools  about  professional  development  roles  for  Fenway  II, 
and  we  feel  strongly  that  since  the  funding  for  charter  school 
comes  from  the  district,  it  is  imperative  that  we  establish  some 
mechanism  for  the  transfer  of  funds. 

Despite  these  uncertainties,  we  have  decided  that  it  is  important 
to  move  ahead  with  our  plans.  As  of  the  date  of  this  letter,  Fenway 

II  has  a  secure  site  for  its  upper  school,  a  space  would  need  to 
procured  for  the  lower  school  and  thus  the  facilities  budget  has 
not  been  fully  included  in  this  application. 

This  application  is  our  best  effort  at  envisioning  Fenway  II,  but 
some  dilemmas  still  need  to  be  resolved.  We  look  forward  to  your 
prompt  response. 

A  Program  of  the  Boston  Pub!ic  Schools 

Fenway  Middle  College  High  School.  Bunker  Hill  Community  College 

250  Rutherford  Avenue,  Boston.  M\  021:9  •  (61")  2-12-9095 


Linda  Nathan 
Associate  Director 


Larry  Myatt 
Director 
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Commonwealth  of  Massachusetts 


Executive  Office  of  Education 


Charter  School  Application 
Designated  Contact  Person 


Please  provide  the  Executive  Office  of  Education  with  the  following  information 
identifying  a  designated  contact  person  for  the  group  submitting  an  application  for  charter 
school  status.  This  form  must  be  filed  along  with  the  charter  school  application  no  later 
than  February  15,  1994.  Please  mail  all  required  materials  to: 

Secretary  of  Education 

ATTN:  Charter  Schools 

Executive  Office  of  Education 

One  Ashburton  Place,  Room  1401 

Boston,  Massachusetts  02108 

Tel:  (617)  727-1313 


Please  print  or  type: 


F^»\VAJa>Y  JT  CJA^cj/tM^^    ScUoo  \ 


Name  of  organization/group  filing  for  charter  school  status 


Contact  Person 
Name: 

L^N^OfV   NJA^VtftfOt 

Signature: 

vp^Jh^  ilTj.U^. 

Date:    ol  1  1  r/l994 

Title: 

ASSOCIATE-    ^\m-^UL      ^TJUJ^^    M 

iOOa  C6Ul-(rG    it-;^1  ^V^^ 

Address: 

qSO    f^UTV^t^Lfo^  Avir 

City: 

Ct^i,lLU^T7XAjKl      P^ 

State: 

M'V 

Zip: 

Q^i^'^ 

Telephone: 

'9<^ll 

Fax: 
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Application  for  Charter  School  Status 


Fenway  II 


"The  idea  of  the  mind  as  cultural  achieveaent  reflects  the 
belief  that  what  people  becoae  is  largely  a  function  of  what  they 
have  an  opportunity  to  experience.  It  implies  that  those  of  us  who 
work  in  the  field  of  education  have  a  special  opportunity  to 
influence  the  ways  in  which  the  young  can  come  to  regard  the  world, 
to  influence  the  kind  of  sense  they  sake  of  it,  to  affect  the  kinds 
of  categories,  attitudes,  and  meanings  they  secure  from  their 


-Elliot  Eisner 


Fenway  II  will  have  as  its  core  mission,  the  pursuit  of  all 
possible  ways  to  make  good  on  the  opportunities  to  which  Eisner 


1.)  MISSION  STATEMENT; 

Describe  the  core  philosophy  or  underlying  purpose  of  the 
proposed  school. 

Fenway  II,  a  proposed  charter  school  serving  the  traditional 
grades  6-12  in  two  clusters,  grows  out  of  the  experience  and 
structure  of  Fenway  Middle  College  High  School,  a  Boston  Public 
School  alternative  high  school  program.  Our  mission  will  be  to 
create  a  socially  committed  and  morally  responsible  learning 
environment  which  values  students  as  individuals.  Our  goal  is  to 
encourage  maximum  intellectual  development,  risk-taking  and 
leadership  in  its  many  forms. 

2.)  SCHOOL  OBJECTIVES: 

A.  What  are  the  school's  broad  academic  objectives  for 
student  learning? 

At  Fenway  II  our  primary  objective  will  be  to  help  students 
learn  to  use  their  minds  well.  Steering  our  objectives  will  be  the 
Coalition  of  Essential  Schools'  Nine  Principles^  as  well  as  the 
Habits  of  Mind  which  shape  our  school  community,  determine  our 
priorities,  create  our  systems  and  structures  and  drive  instruction 
and  curriculum.  (See  Appendices  1  and  2)  Central  to  Fenway's 
beliefs  are  that  depth  of  content  explored  is  more  important  than 
the  breadth  of  content  cove"^ed.  We  want  our  students  to  see  the 
connection  between  all  subject  matter.  Towards  this  goal  we 
provide  our  students  with  an  integrated  curriculum.  We  expect  our 
students  to  learn  to  become  writers,  readers,  and  researchers. 
Students  learn  to  use  technology  in  all  aspects  of  their  education. 
We  integrate  arts  into  all  of  our  content  areas:  Humanities,  math 
and  science.  Students  are  expected  to  be  able  to  demonstrate 
mastery  of  all  required  areas  through  portfolios  and  exhibitions. 
By  the  end  of  their  Fenway  experience,  students  should  have  the 
skills  to  be  prepared  to  go  out  into  the  work  force,  college,  and 
adult  life.  We  are  also  trying  to  promote  a  life-long  love  of 
learning.  Ultimately,  we  want  our  students  to  leave  Fenway 
academically  and  socially  prepared  to  function  and  contribute  to 
their  communities. 

B.  Describe  any  non-academic  objectives  for  student 
performano*. 

FMCHS  recognizes  our  kids  as  whole  people,  not  just  as 
students.  Fenway  has  been  hugely  successful  at  helping  students 
to  build  their: 

*  self  esteem 

*  sense  of  future 
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* 
* 

* 
* 
* 


ability  to  make  choices  about  their  future 

sense  of  responsibility  to  themselves  and 

community 

citizenship  skills 

caring  about  themselves  and  others 

self  awareness 


their 


We  are  committed  to  helping  kids  continue  to  build  and  shape 
themselves  into  healthy  people,  good  students,  and  citizens  who  are 
aware  and  thoughtful  about  the  world  around  them.  Furthermore,  we 
want  students  leaving  Fenway  to  be  prepared  academically  and 
socially  for  whatever  path  they  choose,  whether  it  be  college  or 
the  work  force. 

C.  What  type  of  community  environment  do  you  hope  to  foster 
at  your  school? 

Fenway  Middle  College  High  School  is  a  ten  year  old  community. 
First  and  foremost,  we  are  a  diverse,  caring  community  of  learners. 
Students,  parents  and  staff  often  refer  to  Fenway  as  "family."  We 
are  all  partners  working  to  promote  a  life-long  love  of  learning  in 
our  students  as  well  as  a  sense  of  responsibility,  decency  and 
accountability.  As  members  of  a  diverse  community,  students  are 
expected  to  be  respectful  of  themselves  and  others.  We  work  to 
provide  a  safe  and  healthy  environment  in  which  our  students  live, 
learn,  explore  and  ask  questions.  Fenway  has  ten  years  of 
experience  developing  and  fostering  community  through  a  range  of 
special  day  to  day  activities.  Throughout  the  year,  students  work 
at  the  Thompson  Island  Outward  Bound  Education  Center  learning 
about  themselves  and  others  through  activities  designed  to 
challenge,  cajole  and  question.  Students  learn  essential  teamwork 
skills,  in  a  unique  environment  which  makes  them  depend  on  others 
and  themselves  in  ways  they  may  have  never  before  experienced. 
Students  who  may  be  rivals  and  enemies  outside  of  school,  work 
together  and  work  towards  trusting  one  another.  During  Project 
Week  students  use  the  city  as  a  classroom  investigating  an 
essential  question.  Students  learn  about  all  parts  of  their  city, 
exploring  the  neighborhoods  and  varieties  of  cultures  which  shape 
Boston's  unique  character.  We  know  that  Fenway  II 's  community  will 
continue  to  grow  and  change. 

3.)  8TATEMBNT  OF  NEED; 

A.   Why  is  there  a  need  for  this  type  of  school? 

THE  BROAD  VIEW 

In  Massachusetts  and  across  the  nation,  despair  and 
frustration  with  the  state  of  our  public  schools  has  grown 
exponentially  over  the  past  two  decades.  Poor  teachers  and  their 
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unions,  the  dissolution  of  the  family,  excessive  amounts  of 
television  — each  of  these  factors  in  turn,  and  others,  have  been 
faulted  for  this  perceived  demise.  Our  thinking,  however,  aligns 
with  that  of  many  other  individual's  across  a  diverse  range  of 
fields  — cognitive  and  developmental  psychology,  organizational 
development  and  management,  family  and  community  planning.  We 
conclude  that  much  of  what  we  have  discovered  about  the  principles 
of  human  learning  and  development  conflicts  sharply  with  the 
customary  practices  of  schools.  These  conflicts  and  contradictions 
have,  for  the  most  part,  been  obscured  from  view. 

Schools  have  historically  been  concerned  with  a  relatively 
small  portion  of  the  available  student  population.  Even  a  century 
ago,  fewer  than  10  percent  of  American  students  entered  secondary 
school,  and  most  schools  around  the  world  were  satisfied  if,  at  the 
end  of  five  or  eight  years,  students  could  master  the  "three  r's". 
In  addition,  the  skills  and  content  to  be  mastered  in  school  have 
been  relatively  unchallenging,  and  the  scope  of  assessments 
designed  to  measure  student  success  has  been  quite  narrow, 
relegated  primarily  to  the  quantitative  domain.  The  SAT's,  for 
example,  offer  colleges,  schools  and  individuals  an  inexpensive  and 
uniform  way  to  filter  students  entering  college,  but  offer  precious 
little  information  about  the  nature  of  student  learning. 

The  advent  of  universal  education  and  the  glut  of  information 
to  be  taught  above  and  beyond  traditional  content  matter  placed  a 
heavy  burden  upon  schools.  Larger  numbers  of  students  had  to  be 
trained  on  a  greater  body  of  materials.  To  fulfill  the  democratic 
ideals  of  the  time,  and  to  assure  a  standardization  of  student 
learning  intended  to  companion  the  industrial  development  of  our 
nation,  the  following  mandate  was  imposed  by  a  government  appointed 
committee: 

EVERY  SUBJECT  WHICH  IS  TAUGHT  AT  ALL  IN  A  SECONDARY  SCHOOL  SHOULD 
BE  TAUGHT  IN  THE  SAME  WAY  AND  TO  THE  SAME  EXTENT  TO  EVERY  PUPIL  SO 
LONG  AS  HE  PURSUES  IT,  NO  MATTER  WHAT  THE  PROBABLE  DESTINATION  OF 
THE  PUPIL  MAY  BE,  OR  AT  WHAT  POINT  HIS  EDUCATION  IS  TO  CEASE. 

Post-World  War  II  demands  on  our  schools  increased 
dramatically.  The  stress  on  schools  to  mass  produce  students 
distracted  educators  from  paying  attention  to  students'  learning 
styles,  and  ability-levels.  The  ways  in  which  students  learn  and 
the  kinds  of  abilities  and  ideas  they  bring  to  school  have  been, 
for  the  most  part,  unheeded  by  pedagogues  and  educational  policy 
makers.  As  a  result  of  these  divergent  patterns,  there  is  little 
alignment  between  the  way  students  think  and  learn,  and  the  systems 
and  priorities  of  most  present-day  schools.  There  was  also  a 
dissonance  between  school  and  the  "real  world."  Not  every  student 
goes  on  to  college.  Does  their  education  prepare  them  for  life 
after  school? 

A  close  inspection  of  the  design  of  Fenway  II  will  reveal 
that,  unlike  the  obsolete  institutions  most  of  our  schools  have 
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become,  our  priorities  and  structures  are  built  around  what  we  hold 
to  be  true  regarding  cognition,  human  development  and  life  in  a 
future  society.  Flexibility,  the  integration  of  current  and  on- 
going research  and  the  personalization  of  the  learning  environment 
will  distinguish  Fenway  II  from  prevalent  public  school  designs. 

Boston  is  no  stranger  to  the  national  debate  on  the  ills  of 
the  educational  system.  It  is  a  fact  that  our  educational  system 
does  not  adequately  prepare  kids  for  life  after  high  school.  To 
many  kids  school  is  uninteresting;  Boston's  high  dropout  rate 
supports  this  fact.  Boston  Public  Schools  has  a  diverse  student 
body  with  many  needs.  There  are  students  who  have  dropped  out  of 
Boston  Latin;  perhaps  not  for  academic  reasons  but  for  personal 
ones.  There  are  students  who  are  parenting,  and  those  who  have  to 
work  in  order  to  provide  for  their  families.  All  of  these 
situations  can  get  in  the  way  of  a  student's  potential.  The  high 
drop  out  rate  of  Boston  students  reflects  the  inability  of  the 
current  system  to  engage  an  array  of  kids  possessing  a  wide  range 
of  life  situations,  skills  and  abilities  with  the  current  pedagogy. 
There  is  a  need  in  Boston  to  create  a  school  that  tests  models  for 
addressing  these  issues.   A  charter  school  would  allow  us  to: 

*  have  more  freedom  to  develop  our  own  curriculum 

*  address  the  needs  of  younger  kids  (in  our  Lower 
School) 

*  stretch  the  school  day 

*  test  and  try  out  different  schedules  such  as  a 
Saturday  and  after  school  schedule  outside  of  BPS 
constraints 

*  be  more  flexible  in  working  with  teachers  and  other 
professionals 

*  test  out  new  systems  and  structures  as  needed, 
without  the  constraints  of  the  BPS  union  contract 

*  bridge  the  dissonance  between  the  worlds  of  school 
and  work 

We  currently  serve  a  very  diverse  body  of  students  who  are  able  to 
identify  what  Fenway  provides  that  is  different  from  what  other 
schools  they've  attended  provide. 

B.  Explain  why  a  charter  school  would  help  to  effectively 
address  this  need. 

OUK  STUDENTS 

Fenway  serves  a  wide  range  of  students,  from  students  who  have 
dropped  out  of  Boston's  exam  schools  to  students  who  have  nearly 
dropped  out  of  life.  The  common  bond  that  all  Fenway  students 
share  is  the  choice  to  be  a  part  of  Fenway.  To  attend  Fenway,  our 
students  are  leaving  familiar  schools,  neighborhoods  and  school 
friends.  They  take  significant  risks  in  order  to  come  to  Fenway. 
According  to  an  evaluation  of  Fenway  done  by  the  Technical 
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Development  Corporation  (See  Appendix  3) ,  students  were  able  to 
identify  the  following  ways  in  which  Fenway  differed  from 
traditional  high  schools: 

-  The  depth  in  which  issues  are  addressed; 

-  The  amount  and  quality  of  class  discussion  and  dialogue; 

-  The  amount  of  personal  attention  to  students'  needs 
and  progress  from  teachers; 

-  A  teaching  style  characterized  by  risk-taking  and  high 
academic  expectations;  and, 

-  The  ways  in  which  the  school  and  curriculum  are 
organized.  Students  identified  the  integrated 
curriculum,  the  connection  of  classwork  to  life 
experiences,  the  presence  of  project  week,  internships 
and  exhibitions  as  important  and  positive  aspects  of 
the  Fenway  experience. 

Fenway  helps  to  make  a  difference  in  the  lives  of  its  students. 
However,  we  have  our  students  for  only  a  short  period  of  time;  many 
of  our  students  have  already  quit  school  once,  many  of  them  have 
poor  academic  and  social  skills.  By  the  time  students  reach  us,  it 
is  nearly  an  impossible  task  to  rectify  the  damage.  In  short,  we 
need  our  students  for  a  longer  period  of  time.  In  order  to  provide 
the  best  possible  opportunities  and  experiences  for  our  students, 
we  feel  that  it  is  imperative  to  create  a  middle  school  (grades  6- 
8)  in  addition  to  our  high  school  (grades  9-12) .  Fenway  II  would  be 
a  combination  of  both  schools.  In  this  way,  we  would  be  able  to 
provide  a  strong  academic  base  and  support  service  continuum  for 
our  students  that  will  allow  them  to  function  better  in  our  system, 
teach  them  Fenway's  Habits  of  Mind,  (taken  from  the  Central  Park 
East  Secondary  School,  See  Appendix  2)  ,  build  on  the  Coalition  of 
Essential  School's  Nine  Principles  and  use  authentic  measures  of 
student  knowledge  including  portfolios  and  exhibitions. 


4.)  SCHOOL  DEMOGRAPHICS; 

A.  Describe  the  area  where  the  school  will  be  located.  If  a 
facility  has  already  been  secured,  please  state  so. 

Fenway  is  currently  located  on  the  campus  of  Bunker  Hill 
Community  College,  in  Charlestown,  MA.  Private  money  raised  by 
FMCHS • s  Directors  helped  to  construct  modular  buildings  which  are 
attached  to  one  of  the  college's  main  buildings.  The  proposed 
Upper  School  (grades  9-12)  would  remain  at  that  site.  An  as  yet 
undetermined  separate  site  would  house  the  Lower  School  (grades  6- 
8).  These  sites  are  Fenway's  "home  bases". 

Nonetheless,  we  believe  that  the  city  is  also  a  classroom.  In 
Fenway's  first  ten  years,  it  has  developed  and  built  a  series  of 
vital  collaborative  experiences  into  the  core  of  its  programs. 
Fenway  currently  works  with  Children's  Hospital,  CVS  Pharmacies, 
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the  Museum  of  Science,  the  Children's  Museum  and  others  to  provide 
students  with  opportunities  for  authentic  learning,  and  to  enrich 
their  studies  in  higher-level  math,  science  and  humanities  through 
internships,  research,  part-time  work  and  project-based  learning. 
These  collaborations  will  form  the  core  of  Fenway  II 's  school 
program. 

B.  Why  was  this  location  selected?  Are  there  other  locations 
suitable  to  the  needs  and  focus  of  the  school? 

In  1990,  Fenway  moved  to  the  Bunker  Hill  Community  College 
campus.  This  partnership  has  benefitted  Fenway  in  many  ways. 
Students  are  provided  access  to  college  resources  such  as  the 
library  and  learning  center,  they  are  learning  in  a  safe  and 
purposeful  environment,  and  they  see  students  like  themselves 
pursuing  higher  education.  Bunker  Hill  Community  College  is  located 
on  the  Orange  Line,  which  provides  our  students  with  easy  access  to 
the  school  by  public  transportation.  Fenway  II 's  Upper  School  would 
ideally  continue  to  be  located  at  Bunker  Hill. 

C.  Describe  any  unique  characteristics  of  the  student 
population  to  be  served. 

Fenway  II 's  students  will  be  similar  in  many  ways  to  the 
profile  of  other  students  attending  Boston  Public  Schools  and  will 
be  an  extension  of  students  we  currently  serve.  Fenway's  18  5 
students  represent  a  wide  range  of  ethnic,  cultural,  socioeconomic 
and  linguistic  backgrounds  that  reflect  Boston's  diversity. 
Racially,  Fenway's  student  population  is  51.1%  Black,  23.8% 
Hispanic,  21.1%  White,  3.7%  Asian  and  1%  Native  American.  The 
students  come  from  all  of  Boston's  neighborhoods;  the  largest 
concentration  of  students  come  from  Dorchester,  Roxbury  and  Jamaica 
Plain.  Fenway  has  had  a  significant  number  of  students  (44.3%)  who 
are  at  least  one  year  overage  for  their  grade.  15.1%  are  at  least 
two  years  overage  for  their  grade.  These  are  students  who  have 
been  held  back  or  who  are  returning  to  school  after  dropping  out. 
The  age  range  of  students  within  each  grade  is  broad,  averaging  3.9 
years.  62%  of  Fenway's  students  are  certified  as  Chapter  1 
eligible  and  come  from  low-income  families,  39.7%  have  a  primary 
language  other  than  English,  12%  are  parents,  and  12.2%  are 
designated  in  need  of  additional  support  under  special  education 
guidelines. 

For  some  high  school  students  this  is  the  last  chance  they 
will  have  to  attend  a  public  school.  By  starting  a  middle  school, 
it  is  our  hope  to  intervene  earlier  in  the  students'  academic 
career,  before  students  will  repeat  8th  and  9th  grade.  We  hope  to 
reach  these  kids  before  they  give  up  on  school. 

Perhaps  one  of  the  most  compelling  pieces  of  information 
regarding  our  population's  unique  characteristics  comes  from 
student  interviews.  According  to  the  Fenway  evaluation  done  by  the 
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Technical  Development  Corporation,  Fenway  students  exhibit  a 
motivation  and  desire  to  learn  that  sets  them  apart  from  their 
fellow  students.  Most  Fenway  students  were  aware  of  individual 
needs  which  were  not  being  addressed  by  the  schools  that  they  had 
previously  attended.  Students  make  a  conscious  choice  to  attend 
the  Fenway.  Many  students  and  parents  "worked  the  system"  to  get 
into  the  Fenway.  We  hope  to  have  most  of  Fenway's  current  students 
attending  the  Upper  School  of  Fenway  II. 

D.  What  is  the  school's  anticipated  enrollment. 

The  founders  of  Fenway  II  are  committed  to  establishing  an 
urban  school  with  high  standards  for  all  and  an  open  enrollment 
system.  The  student  population  will  consist  of  an  estimated  420 
students,  from  those  who  enter  at  the  age  of  eleven  to  those  who 
qualify  for  the  diploma  through  Fenway  II 's  unique  credentialing 
system.  We  anticipate  that  the  school  will  consist  of  two  largely 
ungraded  programs  that  correspond  to  the  traditional  "grades"  6-7-8 
(Lower  School)  and  a  9-10-11-12  Upper  School) ,  although  as  stated, 
experiences  will  occur  which  bring  together  a  range  of  young  people 
with  purposeful  minds  and  diverse  perspectives.  In  the  Upper 
School,  approximately  60  students  will  be  enrolled  in  each  of  the 
four  houses  (totalling  240) ,  which  will  not  correspond  to  the 
traditional  grade  levels.  In  the  Lower  School,  there  will  be  three 
houses  of  60  (180  students)  (See  Appendix  4) . 

E.  What  grade  levels  will  be  served?  How  many  students  are 
expected  to  be  in  each  grade  or  grouping? 

For  the  purposes  of  this  document,  there  will  be  a  total  of  60 
students  per  traditional  grade.  The  grade  levels  will  be  6-12.  As 
stated  above,  the  school  will  be  separated  into  an  Upper  (grades  9- 
12)  and  a  Lower  School  (grades  6-8)  .  Each  "grade  level"  will  be 
clustered  around  a  house.  The  Upper  House  will  be  clustered 
around  the  four  collaborations  which  will  help  to  steer  the 
curriculum.  Each  house  will  have  a  total  of  60  students  led  by 
teams  of  four  staff.  These  staff  teams  are  comprised  of  three  core 
teachers  and  one  Student  Support  person.  The  Lower  House  is  made  up 
of  three  houses  with  the  same  staff  team  configuration.  The  Lower 
House  curriculum  is  centered  around  a  non-specialized  content  which 
would  use  the  idea  of  projects  centered  around  the  "physical  city". 
For  example,  students  might  study  chemistry  through  looking  at  a 
neighborhood  dry  cleaning  plant.  Math  as  well  as  environmental 
issues  also  provide  a  ready  curriculum  in  a  real-life  context. 

It  is  important  to  note  that  demonstrated  mastery  of  concepts 
and  skills  may  qualify  students  to  progress  through  the  school  more 
rapidly,  which  may,  in  turn,  temporarily  skew  traditional/ linear 
cohort  enrollment  patterns. 
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5.  RECRUITING  AND  MARKETING  PLAN! 

A.  Demonstrate  how  you  will  publicize  the  school  to  attract 
a  sufficient  pool  of  applicants. 

Fenway  has  ten  years  of  experience  recruiting  students  into  an 
alternative  program.  The  possibility  of  becoming  a  charter  school 
not  only  provides  an  exciting  opportunity  for  Fenway's  staff  and 
current  student  body,  but  also  for  parents  and  students  looking  for 
a  different  educational  experience.  Fenway  as  it  exists  now  has  a 
Parent  Advisory  Council  and  a  broad-based  Advisory  Board.  We  plan 
to  utilize  these  entities  as  well  as  our  collaborative 
relationships  with  outside  agencies  in  addition  to  other  marketing 
techniques  such  as  BPS ' s  yearly  recruitment  day  hosted  at  Madison 
High  School  to  further  build  our  student  body.  Furthermore,  we 
hope  to  bring  the  bulk  of  Fenway's  18  5  students  with  us  to  Fenway 
II.  If  we  receive  charter  school  status,  we  will  work  with  our 
existing  student  body  to  ensure  that  we  keep  as  many  of  our 
students  as  possible. 

B.  Specifically,  what  type  of  outreach  will  be  made  to 
potential  students  and  their  f2unilies? 

Fenway  has  substantial  experience  in  creating  comprehensive, 
understandable  documents  and  media  presentations,  orienting 
entering  students  and  their  parents,  and  reaching  out  to 
neighborhoods  in  successful  student  recruitment  campaigns.  Word-of- 
mouth  testimony  as  well  as  previous  local  and  national  exposure  in 
educational  and  popular  media  will  allow  the  school  to  identify  and 
respond  to  willing  enrollees  (See  Appendix  5  for  newspaper  and 
newsletter  articles) . 

An  established  network  of  parents  and  alumni  will  also  help  us 
to  meet  enrollment  criteria.  Finally  and  importantly,  corporate, 
community  and  higher  education  leaders  have  indicated  their 
willingness  to  assist  the  founders  in  all  phases  of  their 
recruitment  and  operation,  closing  the  circle  of  planning  and 
preparation  for  the  opening  of  school. 

6.  ADMISSIONS  POLICY; 

A.  Describe  the  admission  methods  and  standards  you  will  use 
to  select  students. 

As  previously  stated,  Fenway  II  seeks  a  diverse  and 
representative  urban  clientele  and  will  operate  under  an  open 
enrollment  policy.  Students  may  be  assessed  for  skills  and  content 
knowledge,  but  will  not  be  subject  to  admissions  testing  or  entry 
requirements . 

Fenway  II  seeks  to  include  students  coded  for  special  and/or 
bilingual  education,  and  the  school's  approach  will  be  one  of  total 
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integration  and  mainstreaming,  with  appropriate  yet  limited 
support.  Comprehensive  discussions  with  students  and  their  parents 
or  guardians  will  be  facilitated  in  order  that  they  be  satisfied 
with  the  over-all  suitability  of  the  learning  environment.  Again, 
the  inclusion  of  all  willing  students  will  be  a  driving  ethic  in 
establishing  a  school  community  that  reflects  the  diversity  and 
promise  of  Boston's  neighborhoods. 

7.  PROFILE  OP  THE  FOUNDING  COALITION: 


A.  Describe  the  make-up  of  the  group  or  partnership  that  is 
working  to  apply  for  a  charter. 

Fenway  II  will  grow  out  of  Fenway  Middle  College  High  School. 
Staff  members  from  Fenway  are  applying  for  charter  school  status. 
This  group  includes  two  CEO's,  ten  teachers,  two  Student  Support 
people,  a  Development  Officer,  and  a  technology  assistant. 

B.  Discuss  how  the  group  came  together,  as  well  as  any 
affiliation  with  existing  schools,  educational  programs, 
businesses,  non-profits,  or  any  other  entities  or  groups. 

The  founders  of  Fenway  II  are  a  committed  and  experienced 
group  of  urban  educators  from  Fenway  Middle  College  High  School, 
who  have  substantial  experience  in  shaping  curricula,  programs,  and 
collaborations,  most  notably  through  work  in  the  Boston  Public 
Schools.  These  educators  working  in  the  Fenway  Middle  College,  have 
joined  with  long-standing  and  more  recent  collaborators  to  imagine 
a  new  Fenway  II  for  the  21st  century.  These  collaborators 
(enumerated  in  the  previous  School  Demographics  section  and  in  the 
Educational  Program  section  which  follows)  have  pledged  to  help  us 
build  on  our  past  work  in  designing  a  school  experience  vis  a  vis 
a  new  and  more  compelling  set  of  determinants.  Fenway  II  will,  of 
course,  continue  to  seek  and  dialogue  with  other  agencies  and 
institutions  to  broaden  the  educational  opportunities  for  its 
students  and  staff.  It  will  continue  Fenway's  membership  in  the 
Coalition  of  Essential  Schools,  and  perpetuate  existing  agreements 
with  local  agencies,  and  colleges  and  universities. 

Fenway  has  affiliated  itself  with  a  group  of  advisors  from  all 
parts  of  our  community;  educational,  professional,  and  private 
sector.  These  advisors,  along  with  parents  and  students  will  form 
the  core  of  our  new  Board  of  Trustees.  In  addition,  over  ten  years 
time,  Fenway  has  developed  relationships  with  the  following 
entities: 

-the    Annenberg    Institute    for    School    Reform/ Brown 

University 
-Harvard  University  School  of  Education 
-University  of  Massachusetts,  Boston  Harbor  Campus, 

Education  Program 
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-Dimock  Community  Health  Center 

-Boston  College  School  of  Education 

-Roxbury  Community  College 

-Comprehensive  School-Age  Parenting  Program  (CSAPP) 

-The  Childrens'  Museum 

-Facing  History  and  Ourselves  Institute 

-Interactive  Math  Project  (UCal.  Berkeley) 

-Technical  Education  Resource  Consortium  (TERC) , 

In  addition,  Fenway  currently  sponsors  a  number  of  collaborative 
relationships  with  outside  agencies: 

Children's  Hospital 
CVS  Pharmacies 
Museum  of  Science 

LEADERSHIP 

The  Chief  Educational  Officers  of  Fenway  II  will  be  Linda 
Nathan  and  Larry  Myatt. 

MS.  LINDA  NATHAN 

Ms.  Nathan  is  currently  (on  leave)  the  Associate  Director  of 
Fenway  Middle  College  High  School.  She  has  held  her  current 
position  for  the  past  ten  years,  and  her  job  responsibilities 
include:  staff  development  and  evaluation,  curriculum  development, 
fund-raising,  teaching,  public  relations,  and  managing  our  many 
collaborations  with  outside  institutions  such  as  school  to  work 
initiatives  with  CVS  Pharmacies  and  Children's  Hospital. 

Ms.  Nathan  began  her  career  in  the  Boston  Public  Schools  as  a 
bilingual  math  and  theater  teacher  at  the  middle  school  level. 
After  a  number  of  years  in  this  position,  she  helped  start  Boston's 
first  academic/performing  arts  k-8  school,  the  Tobin.  In  addition 
to  teaching  in  Boston,  Linda  has  taught  in  Wisconsin,  California 
and  Puerto  Rico.  She  holds  certifications  in  mathematics,  social 
studies,  Spanish,  elementary  education,  bilingual  education, 
theater,  supervisor  and  principal.  She  received  a  BA  from  U. 
Calif /Berkeley,  a  Master's  in  Education  from  Antioch  University, 
and  a  Master's  in  Theater  Arts  from  Emerson  College.  In  1990,  she 
was  awarded  a  Conant  Fellowship  to  begin  a  doctoral  program  at  the 
Harvard  Graduate  School  of  Education.  Currently  she  is  completing 
her  qualifying  paper  which  focuses  on  portfolio  assessment  and  its 
impact  on  teacher  practice. 

Ms.  Nathan  is  the  mother  of  three  children-  ages  6,  4  and  7 
months-  her  oldest  child  is  enrolled  in  the  Cambridge  Public 
Schools  in  the  innovative  Cambridgeport  School  started  five  years 
ago  by  parents  and  teachers. 

MR.  LARRY  MYATT 
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Mr.  Myatt  is  the  Director  of  Fenway  Middle  College.  He  is 
currently  on  leave,  serving  as  Senior  Associate  for  Professional 
Development  with  the  Coalition  of  Essential  Schools,  working  with 
principals,  superintendents  and  school  systems  in  school  re-design 
and  re-structuring  and  issues  of  leadership.  He  is  a  1992  Thomson 
Fellow  on  the  National  Re : Learning  Faculty,  and  has  planned  and  led 
institutes  and  seminars  in  several  states. 

In  addition  to  serving  as  Director  of  Fenway,  Mr.  Myatt  has 
also  coordinated  the  school's  assessment  team,  served  on  the  BHCC 
management  team,  taught  Humanities  and  Spanish,  been  a  junior 
Advisor  and  chaired  the  Humanities  Team.  Larry  began  his  career  as 
a  bilingual  educator  in  Boston,  and  has  also  taught  Spanish,  a 
variety  of  history  and  social  studies  courses,  served  as  Director 
of  the  Fenway  Pilot  Project  and  ESL  at  the  English  High  School.  He 
was  a  key  part  of  the  re-organization  of  English  High  School  which 
began  in  1984.  He  holds  an  Ed.D.  in  Instructional  Leadership  and  an 
M.Ed.  in  Secondary  Administration,  both  from  University  of 
Massachusetts  at  Amherst,  and  a  B.A.  in  Sociology/Psychology  from 
Brandeis  University.  He  has  also  studied  in  Spain  and  Puerto  Rico. 

Several  other  staff  members  from  Fenway  Middle  College  have 
indicated  their  desire  to  be  a  part  of  the  "dream  team"  of  Fenway 
II,  as  have  many  past  interns,  student  teachers,  and  educators  from 
other  schools.  We  will  endeavor  to  "cast  the  net  wide",  in  order  to 
form  a  staff  of  divergent  thinkers  who  are  like-minded 
in  their  pursuit  of  a  racially  and  culturally-diverse  excellent 
school. 

8.   TIMETABLE; 

A.  Discuss  a  timetable  of  events  leading  to  the  opening  of  a 
charter  school. 

Since  Fenway  II  is  growing  out  of  an  already  existing  school, 
Fenway  II,  is  in  many  ways,  prepared  to  enter  the  implementation 
phase.  Many  of  its  internal  structures  are  essentially  in  place. 
However,  there  are  several  key  planning  and  preparation  steps  that 
will  need  to  be  undertaken  between  now  and  the  opening  of  the 
charter  school.  These  steps  fall  into  six  different  categories: 
facilities  and  equipment,  staffing,  curriculum,  governance  and 
administration,  and  outreach  and  recruitment. 

FACILITIES 

*  locate  site  for  Lower  School 

*  contract  to  complete  necessary  renovations  by  Fall  1994 

*  secure  furnishings  and  equipment 

*  outfit  a  computer  lab  for  the  Lower  School 

STAFFING 

*  expand  the  teaching  and  professional  staff  and  the  Upper 
School. 
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*  recruit,  screen  and  hire  Lower  School  staff  by  August  1, 
1994. 

CURRICULUM 

*  finalize  curriculum  for  the  Upper  School  Arts  House. 

*  develop  and  finalize  Lower  School  House  structure  and 
curriculum 

*  select  and  secure  materials 

GOVERMT^CE 

*  finalize  transition  of  Fenway's  Advisory  Board  into  Fenway 
II 's  Board  of  Directors/select  officers 

*  identify  additional  Board  Members  with  key  skills 

*  develop  Advisory  Board  orientation  materials 

*  set  up  a  meeting  system 

*  finalize  transition  of  Fenway's  Parent  Advisory  structure 
into  Fenway  II 

ADMINISTRATION 

*  put  in  place  financial  and  administrative  systems 

*  develop  personnel  policies  and  practices 

*  set  up  development  systems  to  fundraise 

*  update  MIS  systems 

OUTREACH  AND  RECRUITMENT 

*  develop  and  finalize  marketing  materials 

*  conduct  outreach  seminars  to  outside  agencies 

*  host  informational  seminars  for  parents 

B.  If  preparing  for  a  1994  charter/  demonstrate  the 
feasibility  of  opening  school  doors  this  fall,  in  the  event  of  a 
legislative  change  in  the  starting  date. 

A  number  of  systems  are  already  in  place  at  Fenway  Middle 
College  High  School.  Staffing  the  Lower  School  is  a  critical  piece 
of  our  task  timeline.  As  soon  as  we  find  out  about  our  charter 
school  status,  we  will  begin  recruiting  staff  and  locating 
facilities. 

Fenway  II  wants  the  best  possible  working  relationship  with 
the  City  of  Boston.  It  is  an  important  part  of  our  planning  and 
start  up  phase.  We  would  look  to  the  state  for  assistance  in 
paving  the  path. 

9.)  EVIDENCE  OF  SUPPORT; 

Fenway's  application  is  supported  by  numerous  collaborators 
and  its  Advisory  Board  (See  letters  of  support,  Appendix  6) .  Once 
we  receive  notification,  we  will  post  a  notice  for  an  informational 
meeting  for  current  Fenway  parents  as  well  as  begin  an  outreach 
campaign  to  recruit  new  students  and  parents. 
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10.)  EDUCATIONAL  PROGRAM; 

As  noted  above,  the  frame  of  our  educational  program  will  take 
the  shape  of  seven  houses.  In  the  Upper  School,  a  team  of  four 
staff  including  three  core  teachers  and  one  student  support 
services  member  will  head  a  group  of  60  students.  Each  team  will 
work  in  close  collaboration  with  outside  organizations  which  will 
provide  "real  life"  experiences  for  students.  These  collaborative 
relationships  will  also  give  students  opportunities  to  apply  what 
they've  learned.  Each  of  these  collaboratives  will  offer  potential 
opportunities  for  internships  and  school  to  work.  Since  mentoring 
relationships  have  played  such  a  large  and  successful  role  in  our 
current  collaboratives;  we  plan  to  create  a  mentoring  program  as 
part  of  Fenway  II. 

At  the  Lower  School  level,  the  program  will  be  built  around 
three  houses  of  mixed  grade  levels.  Each  house  will  have  its  own 
team  of  core  teachers  and  student  support  people.  Included  is  an 
organizational  chart  (See  Appendix  4) . 

The  Fenway  II  diploma  will  be  determined  not  by  the  amount  of 
time  spent,  nor  the  accumulation  of  Carnegie  units,  but  by  the 
successful  completion  of  sequences  of  carefully  designed 
fundzunental  experiences.  Coursework  is  just  one  part  of  the 
sequence.  Some  students,  for  example,  may  successfully  terminate 
their  studies  in  one  domain  of  learning,  yet  require  more  time  and 
evidence  of  mastery  in  another.  As  previously  stated,  the  school 
will  consist  of  two  programs  which  correspond  to  traditional 
"grades"  6-8  and  9-12,  although  "grade  12"  at  Fenway  II  will  bear 
little  resemblance  to  traditional  "senior  year".  Upon  completion  of 
the  requirements  for  moving  into  the  final  year  of  study,  a  student 
will  enter  the  senior  "Scholars  Seminar". 

Scholars  Seminar  will  be  a  carefully  monitored  i^ut  largely 
independent  final  year  of  inquiry  and  academic  preparation,  and 
will  require  a  range  of  challenging  projects.  These  could  include 
additional  high  school  or  college-level  courses,  extended 
internships,  the  completion  of  core  course  portfolios  and  more.  One 
comprehensive  and  rigorous  "systems  project"  will  be  required 
during  the  Scholars  Seminar.  This  "systems  project",  organized  by 
the  student,  will  require  understanding  and  application  of  skills 
and  content  from  one  domain  in  order  to  address  critical  problems 
in/from  another,  and  will  be  primarily  evaluated  by  external 
collaborators . 

Successful  completion  of  the  systems  project  will  accompany  a 
review  of  portfolios  from  the  three  core  study  areas:  integrated 
math,  science  and  humanities,  as  well  as  an  additional  portfolio 
from  his/her  Advisory  group.  These  portfolios  will  be  reviewed  by 
the  student's  seminar  committee.  The  seminar  committee  will 
consist  of  an  advisor,  faculty  members  and  students  who  will 
substantiate  competencies  and  therefore,  eligibility  for 
graduation.  Again,  the  nine  Common  Principles  of  the  Coalition  of 
Essential     Schools     will  provide  an  over-arching  framework  for 
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instructional  decision-making. 

Our  substantial  experience  with  integrated  curricula, 
heterogeneous  and  cross-grade  class  composition,  integration  of 
academic  and  vocational  concepts  and  skills,  performance 
assessment,  and  reflective  practice,  and  an  exceptionally  dedicated 
and  motivated  staff,  will  allow  us  to  offer  students  a  state-of-the 
art  instructional  system.  For  example,  acting  on  current  research 
in  cognition,  each  of  the  core  areas  (math,  science,  humanities) 
will  have  integral  and  diverse  components  in  and  from  the  domains 
of  inquiry  and  expression,  the  arts,  and  technology  (See  Appendix 
7). 

Fenway  II  will  continue  to  build  on  the  notion  of  Advisory 
groups  for  all  students.  Teachers  will  get  to  know  a  manageable 
group  of  students  over  time,  "traveling"  with  them  as  they  move 
through  the  school  experience.  Personal  relationships  will  be 
facilitated  through  small  group  work,  "Town  Meetings",  discussions, 
and  projects.  Career  exploration,  community  service,  discussion  of 
issues  of  sexuality,  health  and  safety,  future  planning,  review  of 
academic  portfolios — will  be  part  of  the  Advisory  program. 

Additional  experiences  in  the  areas  of  foreign  language, 
advanced  technology,  performance  arts,  debate,  peer  mediation,  or 
college-level  courses  will  routinely  be  made  available  and 
encouraged  for  all  students.  Class  periods  will  be  longer  than  in 
traditional  schools  to  afford  more  opportunities  for  significant 
learning.  Teachers  will  work  in  pairs  and  teams  whenever  possible, 
and  will  interface  directly  with  corporate  and  institutional 
partners.  Each  team  of  60  students  will  have  a  student  support 
worker  dedicated  to  the  team's  needs. 

With  active  support  from  parents  and  collaborators,  we  will 
begin  the  strategic  abandonment  of  antiquated  and  ineffective 
policies  regarding  "school  time".  We  have  extensive  experience  in 
offering  highly  structured  project  weeks,  summer  components  and 
internships,  and  will  use  our  research  and  findings  from  these 
initiatives  to  suggest  other  promising  alternatives.  We  will  use 
our  instructional  priorities  as  the  basis  for  determining  daily, 
weekly,  and  annual  times  of  operation.  These  will  be  reviewed, 
altered  and  expanded  on  an  on-going  basis,  again,  with  the  support 
and  counsel  of  our  broad  array  of  collaborating  institutions. 
Several  additional  highly-developed  collaborations  with: 

-the  Annenberg  Institute  for  School  Reform/Brown  University 

-Harvard  University  School  of  Education 

-University  of  Massachusetts,  Boston  Harbor  Campus, 

Education  Program 

-Dimock  Community  Health  Center 

-Boston  College  School  of  Education 

-Roxbury  Community  College 

-Comprehensive  School-Age  Parenting  Program  (CSAPP) 

-The  Childrens'  Museum 

-Facing  History  and  Ourselves  Institute 
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-Interactive  Math  Project  (UCal.  Berkeley) 
-Technical  Education  Resource  Consortium  (TERC) , 

and  other  agencies  and  institutions  will  allow  us  to  utilize  the 
most  promising  of  current  research,  to  communicate  with  experts  in 
the  field,  and  to  train  new  teachers.  Ideally,  Fenway  II,  working 
with  these  institutions,  would  serve  the  Boston  Public  Schools  and 
other  systems,  and  the  Commonwealth  of  Massachusetts  Department  of 
Education,  as  a  professional  development  site  in  the  areas 
mentioned  above.  Fenway  II  should  also  pioneer  new  patterns  of 
certification  in  those  instructional  and  programmatic  areas,  as 
well  as  in  school  redesign  and  administration. 

Fenway  II 's  school  calendar  will  correspond  with  the  Boston 
Public  School's  calendar.  The  school  day  will  start  at  8:00  and 
end  at  3:00.  An  after  school  program  including  athletics  and 
extra-curricular  activities  will  be  offered  to  students  from  3:00pm 
to  5:00pm. 

11 ♦)  STUDENT  PERFORMANCE; 

A.  Describe  your  proposed  plan  to  assess  student  performance. 

In  keeping  with  current  research  and  our  experience  with 
performance  assessment,  we  will  continue  to  blur  the  traditional 
lines  between  assessment  and  instruction.  Teachers  will  be  afforded 
many  glimpses  of  student  understanding  through  the  use  of  project- 
based  learning,  cooperative  groupings  and  a  range  of  authentic 
assessment  devices.  The  cooperation  of  informed  external 
stakeholders  will  allow  us  to  set  and  maintain  high  standards  for 
student  learning.  A  cadre  of  representatives  from  colleges  and 
universities,  civic  and  community  agencies,  and  employers  will  be 
invited  to  know  Fenway  II  student  life  in  an  intimate  way.  This 
will  further  the  review  and  development  of  our  chosen  means  of. 
teaching  and  assessment. 

Fenway  II  will  depart  from  the  traditional  "report  card"  and 
transcript,  although  we  will  endeavor  to  replace  both  with  newly 
designed  and  more  comprehensive  reporting.  Narrative  report  cards, 
academic  portfolios  and  an  expanded  transcript  will  allow  students 
a  more  expansive  way  to  represent  their  academic  experiences  and 
achievements  to  colleges  and  employers. 

B.  What  remediation  will  be  available  for  underperforming 
students? 

Fenway  Middle  College  has  extensive  experience  working  with 
students  who  are  at-risk,  and  who  are  underperforming.  Our  student 
to  teacher  ratio  is  1:15.  (Linda,  is  this  about  right?)  We  have 
purposefully  kept  our  student  to  teacher  ratio  small,  so  that  if  a 
student  needs  extra  attention,  the  teacher  will  be  able  to  give  it. 
We  plan  to  carry  the  small  student  to  teacher  ratio  over  to  Fenway 
II.   In  every  house  of  students,  there  will  be  a  support  team  of 


FMCHS  Charter  Application  Page  16 


three  core  teachers  and  one  student  support  team  member  to  track 
and  assess  student  progress  and  needs. 

Fenway  Middle  College's  Learning  Center  has  been 
extraordinarily  successful  in  allowing  students  to  gain  critical 
support  across  academic  areas.  This  idea  will  be  expanded  to  serve 
both  lower  and  upper  schools.  Also,  tutoring,  independent  study, 
and  mentoring  and  advisory  relationships  will  allow  for  the 
anticipation  and  remediation  of  academic  difficulties. 

C.   How  will  the  development  of  skills  be  measured? 

Fenway  II  students  will,  of  course,  continue  to  take  a  range 
of  traditional  tests:  SAT,  PSAT,  Metropolitan  Reading/Math,  Degree 
of  Reading  Power,  BHCC  Assessment,  and  others.  This  will  help  not 
only  to  measure  certain  skills,  but  will  serve  also  to  develop 
comfort  and  familiarity  with  standardized  tests,  and  allow 
graduates  to  comply  with  traditional  requirements  for  entry  to 
post-secondary  study.  In  addition,  a  range  of  internal  standards 
and  assessments,  many  designed  and  implemented  with  external 
collaborators,  will  allow  a  more  responsive,  expansive  and 
insightful  assessment  program. 

12.)  SCHOOL  EVALUATION! 

A.  What  methods  of  self-assessment  or  evaluation  will  be  used 
to  ensure  that  the  school  is  meeting  its  stated  mission  and 
objectives? 

Fenway  II  will  draw  on  the  extensive  experiences  of  conducting 
school  evaluation  provided  by  Fenway  I.  For  example,  Fenway  I  is 
completing  a  longitudinal  evaluation  that  assessed  the  impact  of 
Fenway's  work  with  its  students  through  a  number  of  goals 
articulated  by  staff  and  collaborators.  The  purposes  of  this 
undertaking  were  to: 

-strengthen  the  program  academically; 

-strengthen   the   school's   management   and   organizational 

capacity; 

-strengthen  Fenway's  resource  development  capabilities;  and, 

contribute  to  the  educational  reform  debate  at  the  high 

school  level. 

(Enclosed  in  this  application,  please  find  the  executive  summary  of 
this  evaluation,  Appendix  3.) 

In  addition,  Fenway  I  has  engaged  in  two  evaluations  of  its 
school-to-work  programs  which  have  helped  the  school  continue  to 
reshape  and  refocus  these  collaborations.  On  an  on-going  basis, 
Fenway  II  will  employ  internal  and  external  checks  and  balances. 
Every  student  will  have  a  portfolio  for  each  academic  subject  and 
for  Advisory,  and  with  support  from  his/her  teachers  students  will 


FMCHS  Charter  Application  Page  17 


strive  to  meet  the  goals  that  have  been  jointly  established.  During 
parent  conferences  and  "portfolio  night"  students  will  share  their 
accumulated  work  with  parents  and  other  family  members. 

Administrators  will  evaluate  teachers  by  examining  their 
students*  portfolios  and  the  range  and  depth  of  teachers'  comments 
on  those  collections  of  work.  Teachers  will  also  engage  in  peer 
review  of  portfolios.  Math  teachers  will  critique  each  other's 
students'  portfolios,  and  teachers  will  also  critique  across 
disciplines.  In  this  way  all  faculty  will  be  engaged  in  the  on- 
going discussion  of  standards.  As  a  school  community,  it  is 
imperative  that  we  are  all  skilled  at  judging  student  work  and  that 
we  reach  common  definitions  about  good  work. 

Finally,  to  foster  external  accountability,  the  school  will 
establish  an  external  audit  committee.  This  group  is  charged  with 
examining  students'  portfolios  and  exhibitions  and  reporting  their 
findings  in  an  annual  report.  The  questions  for  the  external 
auditors  will  be:  are  students  at  Fenway  II  meeting  their  stated 
goals?  are  these  goals  good  enough?  are  all  students  afforded  an 
equal  opportunity  for  learning?  how  could  the  school  be  doing  even 
better?  what  resources  are  necessary  to  achieve  the  school's  goals? 
This  group  will  be  composed  of  a  range  of  outside  collaborators: 
university  professors,  school  people  (teachers,  administrators) 
from  other  districts,  researchers,  public  officials,  trustees,  and 
other  collaborators. 

B.  How  will  the  school  establish  regular  dialogue  with 
parents?   With  the  community? 

A  founding  premise  of  Fenway  II  is  that  parents  are  essential 
collaborators  and  are  thus  continually  involved  in  the  academic 
development  of  their  children.  Parents  will  be  invited  early  in  the 
year  to  a  "Parent  Day"  where  they  will  attend  classes  with  their 
children  and  meet  teachers  and  advisors.  Three  times  a  year  parents 
will  be  invited  for  conferences  and  to  review  portfolios  and 
exhibitions.  During  these  visits,  parents  will  receive  narrative 
report  cards  from  all  academic  teachers  that  elaborate  on  their 
children's  strengths  and  weaknesses.  Annually,  Fenway  hosts  an  end 
of  the  year  "Family  Night"  to  celebrate  all  its  students  and  their 
families  efforts  over  the  course  of  the  year.  Fenway  has  always 
opened  its  doors  and  recruited  members  of  the  community  to  come  in 
and  take  part  in  the  school.  Through  community  members  being 
invited  in  to  judge  student  exhibitions,  guest  speakers,  school  to 
work,  collaborations  with  outside  agencies  and  organizations, 
Fenway  has  and  will  maintain  regular  dialogue  with  its  local  and 
educational  community. 

13.) HUMAN  RESOURCE  INFORMATION! 

A.  How  will  teaching  and  administrative  staff  be  selected? 
Describe  the  standards  to  be  used  in  the  hiring  process,  including 
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teacher  certification  requirements  or  any  other  professional 
credentials.   What  is  the  targeted  staff  size? 

Many  of  the  teaching  and  administrative  staff  from  Fenway  I 
have  expressed  interest  in  joining  Fenway  II 's  faculty.  The 
faculty  will  range  from  seasoned  twenty  year  veteran  teachers  and 
administrators  to  recent  graduates  from  college.  For  the  most  part 
all  teachers  will  be  certified  in  the  appropriate  areas  or  working 
towards  their  certifications.  Given  that  Fenway  II  hopes  to 
actually  certify  teachers,  this  may  be  able  to  occur  on  site. 

During  the  interview  process  for  new  teachers,  applicants  will 
be  reviewed  on  their  answers  to  a  series  of  questions  that  reflect 
their  understandings  of  teaching  and  learning  and  their  approaches 
to  curriculum,  pedagogy  and  assessment.  In  addition  prospective 
applicants  will  present  a  mini-lesson  that  is  relevant  to  their 
area  of  expertise.  Students,  parents  and  other  teachers  will 
comprise  the  hiring  committee. 

Student  support  service  providers  play  a  key  role  in  Fenway 
II.  As  seen  in  our  organizational  chart,  each  "house"  has  its  own 
student  support  service  person.  This  is  essential  for  our  students 
since  we  recognize  that  so  many  of  our  students  come  to  school 
without  optimal  conditions  for  learning. 

Fenway  II  plans  on  having  a  total  of  36  staff  members.  Please 
refer  to  Appendix    for  the  organizational  chart. 

B.  How  will  teachers  and  administrators  be  evaluated?  How 
often? 

Teachers  and  administrators  will  be  evaluated  in  a  number  of 
on-going  ways.  Just  as  we  require  on-going  assessment  for  our 
students,  we  will  also  engage  in  on-going  assessment  for  all  the 
faculty.  As  mentioned  this  will  occur  through  portfolxu  critiques 
as  well  as  self-evaluations  and  evaluations  of  teachers  by  the 
administrators.  Fenway  I  has  piloted  a  successful  evaluation 
system  of  teachers  in  which  teachers  are  annually  expected  to  list 
their  goals  for  growth  and  improvement  for  the  following  year.  It 
is  against  this  self-generated  list  (often  done  in  collaboration 
with  administrators)  that  teachers  are  evaluated  at  the  end  of  the 
year. 

C.  Describe  any  other  relevant  employee  information,  including 
but  not  limited  to:  salaries,  contracts,  hiring  and  dismissal, 
benefits  packages,  and  staff  development. 

As  displayed  in  the  budget  (See  Appendix  8)  ,  we  have  allocated 
funding  for  professional  development  (approximately  $1000/teacher)  , 
and  all  teachers  receive  salar^^  and  benefits  commensurate  with 
experience.  We  have  based  teacher  salary  rates  and  benefits  on  the 
current  Boston  Public  Schools  scale.  Upon  notification  of  charter 
school  status,  we  will  explore  the  possibility  of  buying  benefits 
for  our  employees.   We  will  explore  the  possibility  of  being  able 
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to  buy  into  the  Boston  Public  Schools  benefits  package.  If  this  is 
not  a  possibility,  then  we  will  look  into  other  options. 

14.)   SCHOOL  GOVERNANCE! 

A.  Describe  the  internal  form  of  management  to  be  implemented 
at  your  school,  including  any  plans  to  contract  an  outside  group  to 
manage  the  school. 

There  are  no  current  plans  to  contract  with  an  outside  group 
to  manage  the  school.  Fenway  II  will  operate  on  a  system  of 
management  similar  to  Fenway  1,  with  some  notable  changes.  (Most 
notable  of  these  would  be  the  additional  of  a  discrete  position 
having  to  do  with  business  management.) 

The  school  will  encourage  decision-making  by  consensus 
wherever  possible;  nevertheless  the  CEO's  acknowledge  that  the 
"buck  has  to  stop  somewhere" —  with  them!  In  addition  we  have 
developed  a  flow  chart  that  shows  our  school  governance  structure 
(Appendix   4) . 

B.  How  will  the  board  of  trustees  be  chosen? 

Fenway  has  its  own  Board  of  Advisors  (See  Appendix  9)  .  We 
anticipate  the  Board  moving  over  to  Fenway  II.  In  addition,  Fenway 
II 's  Board  of  Trustees  will  be  drawn  from  parents,  teachers,  Fenway 
I  alumni,  and  perhaps  a  current  student.  All  constituencies  from 
the  school  and  larger  community  will  be  represented. 

C.  Describe  the  roles  and  responsibilities  of  the  board. 

The  Board  would  primarily  be  responsible  for: 

*  assuring  the   sound   fiscal   operations   of   the   school; 

*  overseeing  academic  performance  and  accountability; 

*  reviewing  the  CEO's; 

*  reviewing,  approving,  monitoring  budget  implementation 
throughout  the  year; 

*  approving  long-range  plans; 

*  approving  major  changes  in  curriculum  design; 

*  approving  affiliations  and  collaborations; 

*  creating  its  own  subcommittee  structure  including,  but  not 
limited  to  the  areas  of  finance,  curriculum,  human  resource 
issues,  program,  development  and  funding 

The  Fenway  II  founders  have  extensive  experience  working  with 
Fenway's  current  board  and  have  found  it  very  helpful  to  have  the 
advice,  counsel  and  guidance  of  a  diverse  group  of  supportive  and 
informed  outsiders.  The  Board  of  Trustees  would  be  a  more  formal 
arrangement  of  this  relationship. 

D.  Describe  the  relationship  of  the  board  to  teachers. 
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administrators,  students  and  families. 

The  Board  of  Trustees  is  elected  to  serve  Fenway  II.  It  is 
their  responsibility  to  oversee  and  monitor  the  school.  The  Board 
of  Trustees  is  composed  of  students,  parents,  teachers,  community 
members,  and  members  of  the  business  community. 

Parents  and  students  will  be  involved  in  all  aspects  of  school 
governance.  Besides  their  formal  role  in  the  Board  of  Trustees, 
parents,  students  and  teachers  may  be  asked  to  become  involved  in 
a  Student  Review  Panel  that  deals  with  disciplinary  infractions. 

E.  Discuss  the  nature  of  parental  and  student  involvement  in 
decision-making  matters. 

Decisions  will  be  made  on  a  variety  of  levels  with  the  faculty 
body,  the  parent  body  and  student  body.  Committees  will  emerge  that 
will  include  parents,  faculty,  students  and  outside  collaborators 
to  focus  on  issues  such  as  school  governance,  instructional 
mission,  fund-raising  and  other  relevant  issues. 

In  addition  to  the  Board  of  Trustees,  Fenway  II  will  develop 
a  School  Site  Council  that  will  be  responsible  for  developing  a 
budget,  overseeing  instructional  plans,  and  generally  working  to 
assure  the  overall  health  of  the  school.  This  council,  which  meets 
monthly,  includes  representatives  from  parents,  students,  faculty, 
and  community  collaborators. 

F.  Describe  the  nature  and  extent  of  community  involvement  in 
school  activities. 

Given  the  organizational  structure  of  Fenway  II,  in  which  each- 
house  of  the  upper  school  works  with  outside  collaborators, 
community  involvement  in  school  activities  is  paramount. 

15.)   BUILDING  OPTIONS; 

A.  Describe  your  present  options  for  a  school  building. 

The  current  location  of  Fenway  at  Bunker  Hill  Community 
College  is  ideal  for  Fenway  II 's  Upper  School.  However  a  suitable 
location  for  the  lower  school  will  need  to  be  secured.  We  are 
exploring  options  for  a  vacant  school  building  or  other  possible 
space  within  a  local  business  or  university.  It  is  important  that 
this  building  be  nearby  the  location  of  the  Upper  School. 

B.  Demonstrate  how  this  site(s)  would  be  a  suitable  facility 
for  the  proposed  school. 

For  the  past  four  years  Fenway  Middle  College  High  School  has 
been  situated  at  Bunker  Hill  Community  College.  We  have  built 
modular  buildings,  outfitted  a  computer  laboratory  for  the  school, 
and  have  worked  hard  at  developing  a  partnership  with  Bunker  Hill. 
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Bunker  Hill  Community  College  is  conveniently  located  on  the  Orange 
Line  which  provides  easy  access  to  Fenway  for  our  students.  Bunker 
Hill  currently  provides  many  in-kind  services  to  Fenway,  such  as 
building  operations,  janitorial  service,  access  to  the  learning 
center,  library  and  Bunker  Hill  classrooms.  There  is  a  full 
service  cafeteria  available  to  the  students. 

C.  Discuss  any  progress  or  future  plans  for  acquisition  of  a 
school  building. 

We  would  anticipate  the  Secretary  of  Education's  support  in 
the  procurement  of  appropriate  space  for  the  Lower  School. 

D.  Describe  financing  plans,  if  any. 

We  will  examine  the  logistics  of  financing  a  building  once  we 
find  out  our  application's  status  and  explore  building  options. 

16.)   CODE  OF  CONDUCT  AND  BEHAVIOR! 

A.  Discuss  any  rules  or  guidelines  governing  student  behavior 
which  will  be  incorporated  into  a  student  handbook. 

The  Code  of  Behavior  for  Fenway  II  will  be  reviewed  in  detail 
with  students  and  parents  (See  Appendix  10,  Student  Handbook) . 
Equality  of  educational  opportunity  is  synonymous  with  a  safe  and 
effective  educational  environment.  The  Code  of  Behavior  is  intended 
to  provide  students  (and  parents)  with  the  assurance  that  learning 
will  be  carried  out  in  a  non-disruptive  atmosphere,  with  fair  and 
consistent  policies  for  behavior.  It  is  reasonable  to  expect  that 
no  student  will  disrupt  the  educational  process,  or  deprive  others 
of  their  right  to  the  conditions  mentioned  above.  An  attempt  will 
be  made  to  resolve  disciplinary  infractions  fairly  and  swiftly,  and 
school  officials  will  exercise  their  authority  in  a  manner 
consistent  with  the  values  espoused  throughout  this  document. 

B.  Describe  your  school's  policies  regarding  student  expulsion 
and  suspension. 

It  is  our  hope  and  intention  that  expanded  student  support, 
Advisory  relationships,  engaging  academics,  and  thoughtful 
community  involvement  will  go  a  long  way  in  minimizing 
disengagement  and  disruption.  Suspension  will  be  a  last 
alternative.  However,  the  aggravated  or  repeated  use  of  violence, 
possession  or  use  of  drugs,  or  the  possession  of  a  weapon,  will 
result  in  an  expulsion  hearing,  in  keeping  with  recent  legislative 
guidelines. 

17.)  SPECIAL  NEEDS; 

Describe  hov  your  school  will  accommodate  special  needs 
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students. 

As  stated  previously,  Fenway  II  earnestly  seeks  to  be  a  home 
to  all  students,  including  special  needs  and  bilingual  students. 
(Please  refer  to  Admissions  Policy.)  We  await  clarification, 
however,  regarding  issues  as  to  how  charter  schools'  finances  might 
be  jeopardized  by  the  enrollment  of  students  with  severe  special 
needs. 

18.)  FUNDING! 

We  have  not  developed  a  separate  start-up  budget  to  cover  the 
planning  stage  before  school  opens  because  the  faculty  of  Fenway 
are  engaged  in  on-going  planning  of  the  school.  We  have  also 
received  some  outside  funding  to  engage  in  a  strategic  planning 
that  is  helping  to  solidify  our  thinking  about  Fenway  II.  Not 
reflected  in  our  budget  (Appendix  8) ,  are  the  in-kind  services 
which  Bunker  Hill  Community  College  provides  to  Fenway  such  as 
janitorial  services,  paper  goods,  access  to  the  library,  learning 
center,  classrooms  and  office  services.  We  anticipate  submitting 
a  finalized  separate  startup  budget  and  amended  five  year  budget 
when  we  find  out  the  status  of  our  application  and  work  out  the 
details  with  both  sites. 

Included  in  this  application  is  a  budget  that  reflects  some  of 
the  first  year  costs  of  Fenway  II.  We  are  operating  with  a  budget 
of  $2,604,000.00.  This  assumes  a  per  pupil  cost  of  $6200  and  we  are 
planning  to  enroll  420  students  in  both  the  lower  and  upper  school. 

Fenway  has  had  extensive  experience  with  raising  private 
philanthropic  money;  however,  we  have  not  relied  on  external 
funding  sources  to  meet  our  school's  basic  goals.  We  have  enclosed 
a  composite  of  Fenway  development  to  date  that  demonstrates 
external  philanthropic  support  (See  Appendix  11) . 

As  stated  earlier,  the  district  per-pupil  funding  formula  does 
not  allocate  the  resources  necessary  for  capital  expenditures  such 
as  classroom  furniture,  office  supplies,  computers  and  other 
equipment  or  to  maintain  the  lower  school  facility. 

19.)  ACCOUNTABILITY! 

A.  How  will  you  handle  the  process  of  compiling  and 
disseminating  the  annual  report,  as  set  forth  in  M.G.L.  ell,   s.89? 

We  have  budgeted  for  a  Business  Manager,  a  manager  of 
information  systems,  and  for  the  purchase  of  information  software. 
Part  of  the  Business  Manager's  responsibilities  will  be  to  compile 
and  disseminate  an  annual  report  of  Fenway  II. 

B.  Discuss  your  plan  for  regular  review  of  school  finance  and 
accounts . 
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The  Business  Manager  will  be  responsible  for  all  reporting  and 
disseminating  to  the  state  and  other  agencies  with  a  vested 
interest  in  the  school.  In  addition,  the  Business  Manager  will 
prepare  annual  reports  for  the  Board  of  Trustees  that  review  school 
finance  and  accounts. 

C.  Describe  your  system  for  maintaining  school  records  and 
disseminating  information  required  under  public  school  law. 

School  records  will  be  maintained  in  the  central  office  and 
compiled  and  updated  by  the  students*  Advisors.  Every  Advisor  will 
utilize  the  same  system  for  narrative  reports,  attendance, 
transcripts  and  other  relevant  paperwork.  The  administrative 
assistant  will  compile  these  reports  for  parents,  colleges  and 
others. 

20.)   TRANSPORTATION ! 

A.  Discuss  plans  for  transporting  students  within  the  local 
district  to  and  from  the  school.  What  arrangements,  if  any,  will 
be  made  with  district  transportation? 

We  have  allocated  money  to  purchase  MBTA  passes  for  all  of 
our  students.  Our  budget  reflects  this  priority.  In  addition,  we 
have  allocated  resources  for  field  trips  and  busses  and  vans  for 
trips  out  of  the  city  or  state. 

B.  How  will  students  who  live  outside  the  local  district  be 
transported? 

Fenway  II  does  not  plan  on  transporting  students  who  live 
outside  of  the  city  of  Boston,  since  the  school  will  service  Boston 
kids  exclusively. 

21.)   LIABILITY  AND  INSURANCE; 

A.  Describe  your  school's  insurance  coverage  plans. 

Based  on  the  current  Boston  Public  Schools  cost  for  liability 
and  insurance,  we  have  allocated  $324.00  per  student  for  a  total  of 
$136,080.  Upon  notification  of  Charter  School  status,  we  will  take 
steps  to  secure  school  insurance  through  Boston  Public  Schools,  or 
explore  alternative  insurance  possibilities. 

B.  To  demonstrate  the  safety  and  structural  soundness  of  the 
school,  please  submit  written  documentation  of: 

*  Inspection  by  a  local  building  inspector; 

*  Inspection  by  local  Fire  Department; 

*  Approval  under  M.G.L.c.  148  from  the  municipal  licensing 
authority  for  use  of  any  explosives  and  flammable  compounds  or 
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liquids  in  connection  with  courses  taught  at  school; 

*  Compliance  with  all  other  federal  and  state  health  and 
safety  laws  and  regulations. 

Bunker  Hill  Community  College  has  annual  inspections  by  the 
Fire  Department  and  other  state  regulatory  agencies.  We  will 
provide  any  necessary  documentation  when  appropriate.  In  addition, 
we  will  provide  additional  information  once  we  locate  a  site  for 
our  Lower  School. 

22.)   GOVERNANCE  DOCUMENTATION; 

Before  a  school  may  open,  founders  will  be  required  to  submit 
copies  of  the  school  constitution,  by-laws,  contracts  and  all 
incorporation  documents  required  by  law. 

Fenway  I  has  created  a  non-profit  entity  for  the  purpose  of 
fund-raising  for  student  scholarship  and  other  needs.  We  developed 
by-laws  and  the  appropriate  incorporation  documents  for  this 
entity.  It  may  be  possible  to  extend  this  non-profit  for  Fenway  II. 
Given  that  we  have  had  some  limited  experience  in  this  realm,  it  is 
not  a  completely  daunting  task  to  draw  up  a  school  constitution  and 
other  necessary  documents.  These  documents  will  be  submitted  upon 
notification  of  charter  status. 
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Appendix    I 

THE    COMMON   PRINCIPLES 

of    the 
Coalition   ot    Essential    Schools 


1-The  acfxK)!  attould  focua  on  helping  atudanta  laam  to  us«  thair 
^ods  well,  and  sfiould  not  attaapt  to  b«  "coaprahanaive" ,  at  tha 
expenae   of    n    central    intellectual    purpose. 

2-The   achool ' B   noals    should    bo   alaple:    that   each   atudant   aaatar  a 
ILaltad    nuabor   of    Hannntlal    ukilla   aod   araaa   of    kaovlad^ia.       Tha 
prograa'a   daalRn    ahould    be    uhapad    by    tha    intellectual    and 
iaaginative   powero   and    coapotonciea    atudenta    need,    rather    than    by 
"subjecta".    Tha   aphorisa    "Leaa    is  Mora"   should   doalnate: 
curricular  decisions   should   be   guided   by   the  aia  of   thorough 
student   aastery    rather    than    by   an   effort   aarely   to  cover   content. 

3-Tha  achool 'a  goals   should  apply  to  all  atudaata,    while   tha  aaans 
to    these   goalo   will    vary   hs    atudants    thaaaelves   very.    School 
practice   should   b«   tailored    to   the   needs  of   every  group  of 
adolescents. 


4-Taachln«  and    laamin^   should  ba  paraonalljiad  to  tha 
feaaibla  axtent.    Effortn    nhould    be   directed    toward   a   goal    that 
teachers   have   responsibility   for   no  aore   than   80   students. 
Decisions   about    the   course   of    atudles   and  use  of    students'    and 
teachers'    tiae   aust    be   unreservedly   placed    in   the   handa   of    tha 
principal   and    staff. 

5-TtM  govamlnji  practical   aetaphor  of    tha  acbool   ahould   ba 
■tudent-aa-vor1cer.    A   proainent   padagogy  will   ba  coaching,    to 
provoke    atudents    to    learr    how    to    learn. 

6-The  dlploaa   ahould   be  awarded  upon  a  auccaaaful    final 
doBonatration  of   aastory      un      Exhibition".    This   Exhibition  of    the 
student's    graap  of    the   central    akills   and   knowledge  aay   ba    jointly 
adainistered    by    the    faculty   and    by   higher  authorities.    As   tha 
diploaa    is   awarded   whan   earned,    the    school's    prograa  proceeds   with 
no   strict   age   grading   and   with   no   system  of    "credits   earned    "   or 
"tiao    spent".    Tha   oBphasin    is  on   studaata'    dwnnetratloa   that   thay 
can  do    Laportant    things. 

7-Tha    tone  of    the   school    should   straaa   valuaa  of  unaaxioua 
expectation,    of    trust,    and   of    decency    (fairness,    generosity,    and 
tolerance).    Appropriate    incentives    for   the   achool's   particular 
students    should    bu   eaphnoized   and    parents   treated   as   essential 
collaborators . 


8-The   principal   and    teachers   should   parcalva   tlMBaalvaa  aa 
generalists    first  and    spacliilists    second,    and   ahould   expect 
■ultlplo  obliAations   and   n    sense   of    coaaitaent    to    tha   entire 
school . 

9-AdainiBtrative   and    budget    targets    should    include   per   teacher 
student    loads  of    80   or    loss,    substantial    tlaa   for  collective 
planning,    covpetitive    salariea    for    staff    and   an   ultiaate    per   pupil 
coat    not    to   ox.,oed    that   at    traditional    schools   by  aore    than    10 
percent . 
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Fenway  Middle  College  High  School's 
Habits  of  Mind 

(taken  from  Central  Park  East  Secondary  School) 


Fenway  is  committed  to  helping  students  to: 

1.  learn  to  critically  examine  evidence; 

2.  be  able  to  see  the  world  through  multiple  viewpoints; 

3.  make  connections  and  see  patterns; 

4.  imagine  alternatives; 

5.  ask,  "what  difference  does  it  make,  who  cares?" 


^ippendix    III 


©Technical 
Development 
Corporation 


30  FEDERAL  STREET 
BOSTON.  MASSACHUSETTS 02110 
617  728-9151 
FAX  617  728-9138 


FENWAY  MTODLE  COLLEGE  HIGH  SCHOOL 

PROGRAM  EVALUATION 

EXECUTIVE  SUMMARY 


December  23, 1993 


Fenway  Middle  College  High  School 
Evaluation  Executive  Summary 


Fenway  Middle  College  High  School,  part  of  the  Boston  Public  School  System, 
is  a  young  urban  high  school  located  at  Bunker  Hill  Community  College. 
Fenway  began  in  1983  as  a  program  within  Boston  English  High  School  to 
serve  the  needs  of  the  high  school's  most  at-risk  students.   A  member  of  the 
Coalition  of  Essential  Schools,  Fenway's  goal  has  always  been  to  create  a 
supportive  learning  community  in  which  students  can  grow  personally, 
academically  and  socially. 

At  the  time  of  Fenway's  inception,  Boston  English  was  located  in  the  Fenway 
neighborhood  of  Boston.  In  1989,  the  program  was  located  to  Jamaica  Plain  as 
a  result  of  the  Boston  Public  School's  decision  to  move  English  High  School 
in  a  wave  of  school  closings.   When  inadequate  space  threatened  to  destroy 
key  elements  of  Fenway's  success,  BPS  and  Fenway  administrators  along  with 
a  group  of  committed  outside  advisors,  mobilized  resources  to  move  the 
program  physically  to  Bunker  Hill  Community  College,  enabling  it  to  become 
a  distinct  satellite  program  of  English  High  School. 

In  the  Fall  of  1990  at  the  invitation  of  the  then  President  of  Bunker  Hill 
Community  College,  the  Fenway  relocated  to  the  college,  and  transformed 
'tself  to  a  "middle  college"  program.   A  successful  mcdel  implemented 
elsewhere  in  the  country,  the  middle  college  approach  is  designed  to  offer 
high  school  students  access  to  a  college's  resources  and  an  opportunity  to  see 
and  attend  classes  with  others  like  themselves  in  a  college  en\  lonment.   At 
the  beginning  of  the  1992-1993  academic  year,  in  order  to  gain  greater 
autonomy  and  control  over  the  school's  future,  Fenway  once  again  changed 
its  status  within  the  Boston  Public  Schools,  to  become  its  own  administrative 
unit  separate  from  English  High. 

Until  the  past  academic  year,  Fenway  had  served  10th  -  12th  graders.  As  part 
of  a  new  program  developed  in  collaboration  with  CVS,  Fenway  staff  have 
recruited  a  group  of  ninth  grade  students  for  the  first  time.  Today,  close  to  200 
students  from  these  four  grade  levels  attend  Fenway. 

Over  its  ten  year  history,  the  Fenway  Middle  College  High  School  has  been 
continually  evolving  as  a  learning  community— refining  its  acadennic  goals, 
standards  and  programs,  creating,  implementing  and  testing  important 
school-to-work  collaborations,  and  striving  to  create  a  strong  sense  of 
community  and  partnership  among  students,  parents  and  teachers.   Each  year 
has  brought  new  organizational  challenges,  and  change  as  well.   After  nearly 
four  years  of  observing  the  Fenway,  these  authors  are  struck  with  how  much 
has  been  accomplished,  and  how  much  clearly  remains  for  Fenway's 
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founders  and  key  advisors  to  reach  their  academic  and  organizational  vision 
for  the  school.   Fenway  is  a  work  in  progress. 

The  Evaluation 

Soon  after  Fenway  moved  to  Bunker  Hill  Community  College,  the  Fenway 
staff  identified  the  need  to  undertake  a  comprehensive  program  evaluation 
of  the  school.   The  principle  objective  of  the  evaluation  was  to  assess  the 
impact  of  Fenway's  work  with  students  against  a  number  of  goals  for  Fenway 
articulated  by  staff  and  collaborators.    Another  goal  of  the  evaluation  was  to 
gauge  how  well  Fenway  is  progressing  towards  its  broader  agenda  of  creating  a 
vibrant  learning  community.    The  purposes  of  undertaking  this 
comprehensive  look  at  the  school  were  to: 

•  Strengthen  the  program  academically; 

•  Strengthen  the  school's  management  and  organizational  capacity; 

•  Strengthen  Fenway's  resource  development  capabilities;  and, 

•  Contribute  to  the  educational  reform  debate  at  the  high  school  level. 

To  answer  the  questions  of  how  well  the  Fenway  is  doing.  Technical 
Development  CorpKDration  (TEXI)  was  engaged  with  support  from  local 
foundations  that  have  supported  Fenway's  development   TDC  assembled  a 
team  which  included  Joseph  Maxwell,  Terry  Tivnan,  and  Dennis  Wolf  of  the 
Harvard  School  of  Education  to  conduct  this  evaluation.   The  following  tasks 
were  undertaken: 

•  Student  Perspective:   one-on-one  in-depth  interviews  were  conducted 
with  21  graduating  seniors  from  the  Class  of  1992. 

•  Analysis  of  Student  Characteristics  and  Performance:  from  a  database 
of  a  cohort  of  200  Fenway  students  who  were  members  of  the  Classes  of 
1991  and  1992,  and  a  second  database  of  all  Fenway  students  from  all 
grades  in  the  1992  -  93  academic  year. 

•  Review  of  Student  Portfolios:  an  analysis  of  the  academic  portfolios  of 
the  same  21  graduating  seniors  that  were  interviewed. 

•  Teacher  Perspective:  three  focus  groups  were  conducted  with  all 
Fenway  teaching  staff,  grouped  by  discipline;  the  focus  groups  were 
supplemented  by  a  short  survey  questionnaire. 

•  Parent  Perspective:  two  focus  groups  were  conducted,  attended  by  a 
total  of  18  Fenway  parents. 
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•  Alumni  Perspective:  surveys  were  mailed  to  graduates  from  the 
Fenway  Classes  of  1985  and  1989  with  a  return  rate  of  33  percent  and  62 
percent  respectively. 

•  Interviews  with  collaborators,  BPS  staff,  funders  and  other  key 
informants. 

The  following  is  a  summary  of  the  key  findings  of  the  evaluation  and  of  the 
implications  of  these  findings  for  the  Fenway  as  teachers,  administrators, 
advisors,  parents  and  others  come  together  to  chart  the  course  for  Fenway's 
future. 

Who  Attends  Fenway? 

Fenway  serves  a  diverse  student  body,  from  students  who  have  dropped  out 
of  Boston's  exam  schools  to  students  who  have  nearly  dropped  out  of  life. 
Looking  at  Fenway's  student  body,  we  learned  that: 

•  Racially,  Fenway's  student  population  is  51.1%  Black,  23.8%  Hispanic, 
21.1%  White,  3.7%  Asian,  and  1%  Native  American — a  diverse  student 
body  that  is  reflective  of  the  BPS  as  a  whole; 

•  Fenway's  students  come  from  all  of  Boston's  neighborhoods;  the 
largest  concentration  of  students  come  from  the  Dorchester,  Roxbury 
and  Jamaica  Plain  neighborhoods; 

•  Fenway's  population  has  a  somewhat  higher  proportion  of  female 
students  (57.3%)  than  male  students  (42.7%);  and  that, 

•  Fenway  has  a  significant  number  of  students  who  are  at  least  one  year 
overage  for  their  grade  (44.3%);  15.1%  are  at  least  two  years  overage  for 
their  grade.  These  are  students  who  have  been  held  back  or  are 
returning  to  school  after  dropping  out.  The  age  range  of  students 
within  each  grade  is  broad,  averaging  3.9  years. 

From  additional  data  provided  by  Fenway  staff,  we  learned  that  62.0%  of 
Fenway's  students  are  certified  as  Chapter  1  eligible  and  come  from  low- 
income  families,  39.7%  have  a  primary  language  other  than  English,  12.0% 
are  parents,  and  12.2%  are  designated  in  need  of  additional  support  under 
special  education  guidelines. 

Academically,  the  Fenway  student  body  is  diverse  as  well.   While  the  median 
reading  and  math  scores  of  students  entering  the  Fenway  on  the  nationally 
normed  Metropolitan  Achievement  Test  are  in  the  35th  and  36th  percentile 
respectively,  approximately  15%  o.  Fenway  students  score  in  the  80th 
percentile  or  better  on  these  standardized  tests. 
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By  objective  standards,  Fenway  students  seems  to  be  fairly  similar  to  their 
counterparts  at  Boston  English  High  School  and  throughout  the  BPS. 
However,  in  interviews  and  observations  of  students,  we  found  that  students 
who  attend  the  Fenway  may  be  different  in  more  subtle  ways.   Many  exhibit  a 
motivation  and  desire  to  learn  that  sets  them  apart  from  their  fellow 
students.   Most  were  aware  of  individual  needs  which  were  not  being 
addressed  by  the  schools  that  they  had  previously  attended.  The  students  we 
interviewed  weighed  their  options  and  made  a  consdous  choice  to  attend  the 
Fenway.   Many  students  and  their  parents  "worked  the  system"  to  get  into  the 
Fenway.  In  short,  the  students  we  observed  and  spoke  with  wanted  to  be  at 
Fenway. 

Fenway's  Impact:  The  Student  Perspective 

Academics 

Students  were  very  positive  about  the  academic  setting  at  the  Fenway,  which 
they  found  to  be  both  rigorous  and  engaging.  Students  were  able  to  identify 
the  following  ways  in  which  Fenway  differs  from  traditional  high  schools: 

•  The  depth  in  which  issues  are  addressed; 

•  The  amount  and  quality  of  class  discussion  and  dialogue; 

•  The  amount  of  personal  attention  to  students'  needs  and  progress  from 
teachers; 

•  A  teaching  style  characterized  by  risk-taking  and  high  academic 
expectations;  and, 

•  The  ways  in  which  the  school  day  and  curriculum  are  organized. 
Students  identified  the  integrated  curriculum,  the  connection  of 
classwork  to  life  experiences,  the  presence  of  project  week,  internships 
and  exhibitions  as  important  and  positive  aspects  of  the  Fenway 
experience. 

Overall  students  were  most  positive  about  the  Humanities  curriculum.    The 
way  ideas  and  themes  were  presented  dearly  engaged  those  with  whom  we 
spoke.  Students  were  able  to  articulate  these  themes,  and  identified  the 
content  and  form  of  dass  discussion  and  the  reading  and  writing  assignments 
contained  in  the  curriculum  as  important  and  challenging.   Group 
discussion,  they  felt,  was  an  important  aspect  of  "building  community." 
While  the  most  common  critidsm  related  to  the  lack  of  instruction  in  basic 
skills— spelling,  grammar  and  vocabulary—students  at  all  academic  levels  got 
something  from  this  curriculum. 

While  Fenway  has  since  changed  its  math  curriculum,  at  the  time  of  the 
interviews,  students  were  particularly  critical  of  the  Applied  Math 
curriculum.   Students  also  discussed  the  math  courses  which  were  available 
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to  them  through  Bunker  Hill  Community  College.    Students  most  enjoyed 
the  interdisciplinary  exercises  which  were  incorporated  into  the  Applied 
Math  curriculum,  and  were  positive  about  the  range  of  courses  available  to 
them  in  math  through  BHCC.   Students  were  least  positive  about  the  content 
and  padng  of  most  math  courses.  Classes  were  boring  for  some  and  too 
difficult  for  others,    in  contrast  with  the  Humanities  curriculum  where 
students  at  all  academic  levels  could  find  ways  to  participate.   Both  students 
who  felt  they  excelled  in  math  and  students  who  thought  of  themselves  as 
math  phobic  were  critical  of  the  math  curriculum.  Of  the  students  who 
attended  BHCC  math  courses,  most  were  distressed  by  the  difference  in 
teaching  style,  and,  more  generally,  the  lack  of  support  they  experienced 
among  BHCC  staff. 

Comments  about  the  science  curriculum  were  unanimously  positive. 
Students  liked  the  "hands  on"  quality  of  much  of  the  work:  the  labs,  the  field 
experiments,  the  real  world  applications.   Most  students  said  that  they  found 
the  courses  challenging,  but  rewarding. 

The  teaching  of  foreign  languages  at  the  Fenway  is  limited  to  Spamish. 
Courses  available  at  the  time  of  the  interviews  were  Spanish  I  and  II  at 
Fenway,  and  a  range  of  language  courses  within  BHCC.  There  was  very  little 
discussion  by  students  about  the  classes.  However,  students  were  generally 
negative  about  their  experiences  in  this  area. 

In  the  area  of  academic  achievement,  we  asked  students  to  rank  how  they 
thought  Fenway  students  "do  in  the  basics  compared  to  other  high  school 
students  in  Boston."   Overwhelmingly,  students  were  quite  posit^.ve  about 
their  overall  academic  achievement.    Most  (61.9%)  thought  students  at  the 
Fenway  did  better  than  their  counterparts  at  other  schools.  Students  also  felt 
that  they  picked  up  more  critical  thinking  skills  than  other  high  school 
students.   Some  of  the  high  academic  achievers  qualified  their  remarks:  they 
felt  that  students  entering  the  program  "get  a  lot  of  help,"  but  that  the  more 
advanced  students  did  not  derive  as  much  benefit  from  the  program. 

Personal  Development: 

Among  the  goals  of  the  Fenway  program,  perhaps  the  one  identified  as  most 
important  by  staff  and  advisors  is  fostering  personal  growth  among  students. 
Staff  at  the  school  feel  it  has  an  important  role  to  play  in  building  the  self- 
esteem  and  self-confidence  of  students.  Fenway  encourages  students  to  take 
risks,  strengthen  leaderships  qualities,  and  leam  how  to  live  with  and 
support  one  another  and  "give  back"  to  their  communities.   These  personal 
development  goals  are  a  tall  order.   But,  by  the  students'  own  accounts,  the 
Fenway  seems  to  be  largely  successful  in  achieving  these  impacts  within  its 
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student  population.    When  we  asked  students  how  they  had  grown  while  at 
Fenway,  the  themes  in  students'  responses  were: 

•  More  responsible  or  disciplined  than  in  the  past; 

•  More  outspoken  and  able  to  express  themselves  publicly  on  issues 
which  they  care  about; 

•  More  self-confident; 

•  More  future  oriented  and  aware  of  the  consequences  of  their  actions; 
and, 

•  More  at  peace  with  themselves  and  more  tolerant  of  others. 

Students  suggest  that  the  size  of  the  Fenway  program,  the  quality  of  the 
student/ teacher  relationship,  the  quality  of  the  student/student  relationship, 
and  being  on  the  campus  of  a  community  college  are  all  elements  which  have 
contributed  to  their  personal  development. 

Career/ Future  Goals: 

Fenway  staff  also  have  a  number  of  goals  for  their  students  which  fall  into  the 
category  of  career  development  and  future  plans.  Many  students  we 
interviewed  had  well-developed  future  plans,  usually  related  to  activities  the 
students  participated  in  while  in  the  Fenway  prograiru   Students'  plans 
seemed,  for  the  most  part,  grounded  in  reahty;  for  instance,  those  who 
planned  to  attend  college  already  had  gained  admission.  Most  felt  that  they 
either  were  "very  well"  or  "fairly  well"  prepared  for  the  future  activities  they 
planned. 

Of  the  students  interviewed,  42.9%  had  participated  in  internships  while  in 
the  Fenway  program.   The  majority  were  in  the  Children's  Hospital 
Collaborative.    Most  were  very  positive  about  their  internship  experience. 
Fifty-five  percent  said  that  they  "will  continue  in  the  same  areas  or  at  the 
same  job."    Another  22.2%  said  that  they  "may  pursue  the  field  in  the  future." 

Overall  Appraisal 

Finally,  we  asked  students  to  rank  the  Fenway  on  a  scale  of  1  to  4,  where  4  is 
the  highest,  on  a  series  of  statements  about  the  program.   In  every  area, 
Fenway  students  ranked  the  program  very  high.   The  average  rankings 
ranged  from  3.8  to  3.2.  The  following  areas  were  ranked  3.7  or  higher: 

"challenging  students  to  thnk  creatively;'' 

"making  school  interesting;" 

"motivating  students  to  stay  in  school;" 

"helping  students  to  feel  good  about  themselves;" 

"challenging  students  to  work  hard;"  and, 

"teaching  things  that  are  connected  to  the  real  world." 
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Student  Performance 

Academic  performance  was  gauged  using  a  number  of  indicators,  including 
attendance  rate,  drop-out  rate,  percentage  of  failed  courses,  credit 
accumulation  rate,  performance  on  standardized  tests  and  post-graduation 
plans.   In  addition  to  these  standard  measures  of  performance,  students  were 
evaluated  based  on  some  alternative  measures,  including  portfolio  review 
and  observation  of  exhibitions.   The  analysis  of  these  non-traditional 
performance  measures  is  explored  separately. 

Findings  of  Quantitative  Analysis 

In  general,  Fenway  students  are  more  likely  to  stay  in  school  and  receive  their 
diploma,  compared  to  students  in  BPS  non-exam  high  schools  and  BPS  high 
school  students  overall.   Cohort  and  annual  drop-out  rates  for  Fenway 
students  are  twenty  to  thirty  points  lower  than  other  comparison  groups.  The 
gap  in  drop-out  rates  (the  spread  in  percentage  points  between  Fenway  and 
other  comparison  groups)  increases  significantly  when  examining  specific  "at- 
risk"  groups,  including  students  who  are  overage,  have  a  special  education 
designation  or  are  of  Hispanic  origin.  In  other  words,  the  impact  of  the 
Fenway  can  be  seen  most  profoundly  when  looking  at  these  most  ^at  risk'' 
students. 

Fenway  students  also  appear  to  attend  school  more  regularly  than  do  high 
school  students  overall.   Attendance  by  Fenway  students  is  slightly  higher 
than  BPS  high  school  students  overall,  and  significantly  higher  than  students 
in  individual  BPS  non-exam  high  schools. 

Students  who  participated  in  the  Fenway/Children's  Hospital  Collaborative 
program  exhibited  among  the  lowest  drop-out  rates  and  highest  attendance  of 
any  students  within  the  Fenway  program.   In  the  two  cohorts  of  students 
tracked  in  the  evaluation— the  Class  of  1991  and  Class  of  1992— no  student  who 
participated  in  the  Collaborative  program  dropped  out.  Attendance  among 
Collaborative  students  was  also  slightly  higher  than  for  Fenway  students 
overall. 

The  Fenway  experienced  an  enormous  amount  of  student  turnover  during 
the  years  included  in  the  cohort  ancdysis:  1987  to  1992.   Much  of  this  turnover 
was  due  to  the  trcinsfer  of  the  program  from  the  Fenway  neighborhood  to 
Jamaica  Plain  in  1989,  and  then  to  Bunker  Hill  Community  College  in 
Charlestov^m  in  1990.  The  program  also  increased  and  contracted  in  size  over 
this  period  as  a  result  of  space  and  funding  limitations.   However,  as  a  result 
of  these  factors,  only  about  a  quarter  of  the  students  tracked  over  the  five  year 
study  period  attended  Fenway  for  the  entire  three  years.  It  is  intere.  ting  to 
note  that  for  those  Fenway  students  who  "stayed  behind"  at  English  High 
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School  after  the  program's  departure,  we  continue  to  observe  low  drop-out 
rates  and  high  attendance.   This  phenomenon  suggests  that  program  success 
(in  the  areas  of  drop-out  rates  and  attendance)  may  be  as  much  a  result  of  the 
type  of  students  who  attend  Fenway  as  to  the  impacts  of  the  program  on 
students. 

Other  quantitative  measures  of  performance  tracked  by  the  evaluators 
included  percentage  of  failed  courses,  performance  on  standardize  tests  and 
rate  of  credit  accumulation.   Unfortunately,  the  BPS  does  not  monitor 
performance  along  these  indicators  over  time  for  students  in  the  BPS  overall. 
Instead,  the  evaluators  compared  performance  in  these  areas  for  Fenway 
students,  first  before  entering  the  program,  and  then  during  their  time  in  the 
Fenway  program. 

Along  the  above  three  indicators,  and  attendance  mentioned  above,  student 
performance  declined  or  stayed  the  same  when  comparing  ''before  Fenway" 
and  "during  Fenway"  numbers.  These  findings  can  be  interpreted  in  a 
number  of  ways.   One  explanation  is  that  the  decline  in  performance 
observed  among  Fenway  students  occurs  among  all  high  school  students 
between  the  10th  and  12th  grade.  This  is  certainly  true  for  performance  on 
standardized  math  and  reading  tests,  which  are  scored  on  a  national  norm.   In 
general,  the  academic  preparedness  of  a  BPS  student  compared  to  students 
nationally  declines  for  each  year  the  student  is  in  school. 

Other  explanations  for  the  decline  or  stagnation  in  performance  among 
Fenway  students  overall  include:  different  recordkeeping,  scoring,  or 
promotion  procedures  at  Fenway;  the  fact  that  the  Fenway  is  successfully 
holding  on  to  students  who  would  have  dropp)ed  out  of  other  schools  but 
whose  academic  performance  is  lower  than  that  of  students  in  their  grade  in 
other  schools;  and,  the  diversity  of  the  student  population  at  Fenway  (In 
other  words,  hidden  in  the  overall  "before /during"  numbers,  might  be  stellar 
improvements  among  one  type  of  student  and  declines  among  another  type 
of  student.)   Without  comparison  data  from  the  BPS,  we  cannot  say  whether 
the  decline  or  stagnation  observed  among  Fenway  students  is  greater  or  less 
than  that  of  other  BPS  students. 

A  final  quantitative  measure  of  performance  used  in  the  evaluation  is  the 
post-graduation  plans  of  Fenway  12th  graders.  Here,  Fenway  students  showed 
enormous  resolve  to  continue  their  education  after  high  school.    In  all,  three- 
quarters  of  Fenway  students  planned  to  attend  a  two-year  or  four-year 
educational  institution  or  a  professional  training  program  in  the  year 
following  graduation.  Only  58.4%  of  BPS  students  overall  (and  50.3%  of  non- 
exam  high  school  students)  in  the  Class  of  1993  planned  to  attend  a  college  or 
professional  program.  Other  plans  among  Fenway  graduates  included 
employment  (19.7%;  15  graduate: ">  and  the  military  (1.3%;  1  graduate).  Only 
three  out  of  seventy-six  graduating  Fenway  seniors  in  the  cohort  study  (3.9%) 
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were  undecided  as  to  their  future  plans.   The  comparison  figure  for  the  BPS  as 
a  whole  and  for  the  non-exam  high  school  students  was  15.0%  and  19.1%, 
respectively. 

Findings  of  the  Portfolio  Review 

One  of  the  key  Essential  School  principles  prods  teachers  to  plan  their 
classes  backwards  from  some  demonstrable  way  students  can  exhibit 
mastery  at  the  course's  end— not  requiring  students  to  regurgitate 
textbook  facts,  that  is,  but  by  asking  them  to  link  concepts  across  the 
disciplines,  think  on  their  feet,  speak  and  write  persuasively  about 
things  that  matter.   What  should  result,  the  Coalition  argues,  is  a 
system  of  assessment  that  relies  primarily  on  performances  or 
exhibitions  (either  at  the  course's  end  or  at  graduation),  and  on 
portfolios  of  student  work  demonstrating  progress  over  time. 

Horace,  September  1991 

Twenty-one  portfolios  of  graduating  seniors,  selected  randomly,  were 
reviewed  by  an  outside  educational  consultant.  In  May  1992,  when  these 
portfolios  were  assessed,  Fenway  was  still  in  its  infancy  in  incorporating  the 
use  of  portfolios,  and  demonstrations  of  mastery,  such  as  exhibitions,  into  the 
curriculum.   The  portfolios  consisted  of  reports  and  assignments  from  math 
and  Humanities  courses  and  other  work  selected  by  the  students  as  reflective 
of  his  or  her  academic  and  personal  accomplishments. 

In  addition  to  reviewing  the  content  of  the  portfolios  for  the  sample  of 
students  interviewed,  the  evaluators  observed  student  exhibitions  and  talked 
vyath  teachers  to  gain  a  sharper  understanding  of  the  human  interactions 
involved. 

Within  the  math  portfolios  reviewed,  there  is  evidence  that  few  students  fall 
through  the  cracks.   The  majority  of  students  have  the  kinds  of  mathematics 
skills  that  will  permit  them  to  survive,  even  to  enter  a  college  classroom  or 
job  where  no  more  than  the  basics  of  Algebra  I  is  required.  This  is  a  major 
accomplishment.    At  the  same  time,  students  are  leaving  Fenway  with  a  level 
of  mathematics  that  can  do  little  to  enhance  their  options.  For  this  to  be  the 
case,  students  would  have  to  have  a  firm  and  generative  hold  on 
mathematics  at  or  beyond  the  Algebra  II  level.  If  the  substantial  work  that 
Fenway  has  done  to  enable  students  in  the  area  of  math  by  twelfth  grade 
could  eventually  be  completed  by  the  end  of  tenth  grade,  then  teachers  could 
concentrate  on  reaching  that  next  level. 

Within  the  Humanities  portfolios  reviewed,  the  control  of  basic  English 
skills,  types  of  writing,  and  organization  is  characteristic  of  8th  grade  tasks 
being  developed  by  the  New  Standards  Project  (a  national  consortium  of 
states  and  districts  concerned  with  raising  standards  and  improving 
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assessment).    While  many  (though  not  all)  of  the  samples  would  rate  as 
"Basic"  for  12th  graders  on  the  National  Assessment  of  Education  Progress 
1992  Writing  Assessment,  few,  if  any,  would  rate  as  "Proficient."   Some  (as 
many  as  a  quarter)  would  rate  at  the  "Insufficient"  level.   Observations  of 
classroom  discourse  and  student  presentations  make  it  clear  that  this  written 
work  is  complemented  by  strong  oral  skills.  Students  at  Fenway  are  good  at 
answering  questions  about  their  work.   Face-to-face,  they  have  strong 
narrative  skills,  as  well  as  skills  of  persuasion  and  logic. 

In  addition  to  the  Humanities  and  math  portfolios,  the  senior  portfolios 
contain  a  resume,  future  plans  statement.  Project  Week  paper,  position  paper, 
reflective  letter  and  an  internship  report.   This  is  the  place  where  the  strength 
of  the  Fenway  students  is  most  evident.  It  is  here  that  one  can  see  students 
carving  out  an  issue  they  care  about  and  attempting  to  weave  personal 
experience,  beliefs,  and  sometimes  outside  resources  into  a  coherent  whole. 
Here,  too,  is  where  one  sees  what  students  have  been  able  to  make  of 
opportunities  such  as  the  internships. 

As  mentioned  above,  portfolios  and  exhibitions  are  still  very  new  at  Fenway. 
Both  the  evaluator's  review,  and  conversations  with  Fenway  teachers  and 
administrators  suggest  that  these  tasks  are  not  yet  as  dearly  defined  as  they 
need  to  be  or  as  Fenway's  teachers  would  like  them  to  be.  This  definition 
requires  refinement  at  two  levels:  first,  in  terms  of  the  standards  of  mastery 
to  which  students  will  be  held  at  the  time  of  graduation;  and  second,  in  terms 
of  the  intellectual  elements  which  must  be  contained  in  the  coursework  for 
students  to  be  able  to  meet  these  established  standards.  This  definition 
should  also  encapsulate  new  technologies  and  data  interpretation  skills  in  the 
context  of  Fenway's  internships,  to  enhance  students'  options  in  the  changing 
workplace.    In  the  next  round  of  work  in  this  area,  it  will  be  critical  for 
Fenway  faculty  to  concentrate  on  designing  curriculum,  teaching  strategies, 
tutoring  opportunities  and  job  placements  that  can  move  the  majority  of 
students  from  only  having  enough  skills  to  move  on,  to  having  skills  that 
will  substantially  change  their  life  options. 

This  review  also  has  implications  with  regard  to  the  period  of  time  Fenway 
needs  to  work  with  students.   At  the  time  of  the  evaluation,  the  majority  of 
students  attended  Fenway  an  average  of  two  years.  While  this  may  be 
sufficient  time  to  improve  student's  attitude  toward  school  cmd  to  improve 
self-image  and  self-esteem,  it  is  not  sufficient  time  to  "turn  around"  the 
academic  deficits  so  many  students  bring  with  them  to  Fenway. 

Impact  of  Fenway  -  Parents'  Views 

Among  the  broad  goals  Fenway  has  established  for  itself  is  the  goal  of  greater 
parent  involvement.    Fenway  staff  see  themselves  as  co-partners  with  parents 
in  the  education  of  their  children,  and  make  special  efforts  to  reach  out  to  the 
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parents  through  the  advisors,  through  parent  evenings  and  open  houses,  and 
this  past  year,  by  establishing  a  Parents'  Council  to  actively  involve  parents  in 
conversation  about  academic  and  programmatic  issues.   As  part  of  the 
evaluation,  TDC  invited  all  Fenway  parents  to  participate  in  one  of  two 
scheduled  focus  groups.   Eighteen  parents  attended.   The  following  points 
reflect  their  views  about  the  school  and  its  impact  on  the  Uves  of  their 
children. 

•  Many  of  the  parents  had  actively  chosen  Fenway  and  had  "worked "  the 
BPS  system  to  ensure  their  child's  placement  at  the  school.   Most  had 
done  some  research  prior  to  selecting  Fenway  and  chose  it  because  it 
provides  greater  individual  attention  to  students,  offers  safety  and 
security  that  larger  high  schools  cannot,  and  has  a  positive  reputation 
for  working  with  young  people  who  have  had  problems  with  school  or 
are  on  the  rebound  from  other  schools. 

•  Parents  believe  that  their  children  have  changed  in  positive  ways  since 
coming  to  Fenway.   They  point  to  their  children  being  more  involved 
and  engaged,  less  dulled  by  school,  and  exhibiting  greater  self-assurance 
and  self-esteem.   While  some  students  had  difficulty  with  the  open 
setting,  parents  noted,  they  have  stayed  at  Fenway  and  not  dropped 
out— a  significant  accomplishment. 

•  Elements  of  the  Fenway  program  that  parents  are  most  positive  about 
include  the  multi-cultural  emphasis,  the  public  exhibitions  and 
performances,  the  ad'/isory  system  and  the  application  of  real 
experiences  within  the  curriculum. 

•  Elements  of  the  program  which  parents  flagged  as  issues  of  concern 
included:  the  need  for  standards  around  behavior,  attendance  and 
related  discipline  issues;  and,  the  desire  for  more  breadth  in  the 
coursework.    Parents  noted  that  the  way  in  which  Fenway  treats 
students  as  adults  sometimes  undermines  their  own  level  of  control 
over  their  children.   Despite  these  negatives,  many  parents  noted  that 
without  Fenway,  their  child  would  have  dropped  out  of  school. 

Over  time,  despite  some  absentee  peu-ents,  Fenway  has  moved  toward 
increasingly  greater  parent  involvement.   This  is  a  significant  element  in 
Fenway's  ability  to  broaden  options  for  their  students.  As  Fenway  teachers 
and  advisors  encourage  students  to  push  the  edges  of  the  envelope— taking 
the  SAT  test,  taking  advantage  of  summer  jobs  or  tutoring-they  will  require 
the  support  of  parents.  Too,  as  Fenway  defines  its  place  within  the  BPS,  the 
role  of  parents,  who  feel  as  strongly  as  staff  about  the  school,  will  be  critical. 
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Impact  of  Fenway  -  Alumni 

The  purpose  of  this  evaluation  was  to  "take  a  snapshot  in  time"  of  Fenway's 
impact  on  students,  rather  than  to  track  students  over  a  number  of  years.   But 
perhaps  the  most  important  quesdon  asked  by  Fenway  supporters  is,  "How 
are  your  graduates  doing  five  years  after  graduation?  How  would  your 
graduates  rate  Fenway's  performance  with  the  perspective  of  time?" 

To  attempt  to  answer  these  important  questions,  the  evaluators  surveyed  the 
graduates  of  two  classes:  1985  (the  first  graduating  class)  and  1989.  33%  of  the 
39  1985  graduates  responded  to  the  survey;  62%  of  the  55  1989  graduates 
responded.  Those  answering  the  survey  were  diverse  by  race  and  age  and 
match  Fenway's  current  student  profile. 

What  do  these  alumni  tell  us  about  Fenway  and  its'  graduates? 

•  A  high  percentage  of  graduates  (77%/ 1985  and  76%/ 1989)  responding  to 
the  survey  have  participated  in  at  least  one  educational  program  since 
high  school.  Of  the  class  of  1985,  two  are  currently  in  an  educational 
program;  of  the  class  of  1989,  16  are  currently  enrolled. 

•  Of  those  who  had  enrolled  in  an  educational  program,  many  had 
attended  two  or  four  year  colleges  (50%/1985  and  73%/1989).  Of  these, 
however,  only  a  small  number  have  actucdly  earned  a  degree.   A 
smaller  number  had  enrolled  in  a  trade  school  or  training  program 
(30%/ 1985  and  19%/ 1989),  and  a  larger  percentage  of  these  have 
completed  these  programs. 

•  Nearly  all  graduates  have  held  at  least  one  job  since  high  school 
(92%/1985;  100%/1989);  Of  the  class  of  1985,  77%  are  currently 
employed;  of  the  class  of  1989,  70.5%  are  currently  employed. 

We  asked  graduates  to  rank  Fenway's  performance  against  a  series  of  goals 
developed  by  leadership  and  staff  for  their  students.   When  compared  with 
the  rankings  of  more  recent  graduates,  and  the  views  of  parents  and  outside 
observers,  they  form  a  consistent  picture  of  Fenway's  strengths,  the  areas  in 
which  Fenway  has  improved  over  time,  and  of  the  work  yet  to  do. 

Overall,  Fenway  gets  high  marks  across  the  board  from  alumni  four  and  eight 
years  after  graduation,  with  the  majority  of  graduates  ranking  Fenway  as 
having  done  "very  well"  or  "fairly  well"  against  each  of  eighteen 
programmatic  goals.  Among  both  sets  of  graduates,  Fenway  ranks  most 
highly  on  such  issues  as  "motivating  students  to  stay  in  school,"  "making 
school  interesting,"  "helping  students  to  think  creatively,"  "providing 
support  and  personal  attention  for  students,"  "challenging  students    o  work 
hard"  and  "making  students  aware  and  tolerant  of  cultural  differences." 
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Many  students  penned  warm  comments  ("I  would  like  to  express  my 
gratitude  for  those  who  gave  me  the  motivation.")  in  support  of  specific 
teachers  and  to  the  Fenway  generally.   Fenway  ranked  less  highly,  though 
consistently  across  both  classes,  on  the  academic  basics  and  on  its  ability  to 
prepare  students  for  going  to  college  or  for  careers.   (I  think  with  a  little  work 
that  Fenway  would  be  able  to  obtain  the  high  academic  standards  of  schools 
such  as  Latin  and  offer  this  program  of  study  to  a  wide  variety  of  inner  city 
kids.")    In  areas  where  the  Fenway  has  undergone  significant  fine-tuning, 
such  as  the  social  issues  curriculum  and  connecting  classroom  learning  to 
real  world  settings,  the  more  recent  graduates  ranked  Fenway  more  strongly 
than  did  older  graduates. 

Impact  of  Fenway  -  Teachers'  Views 

Teaching  staff  also  lend  an  important  perspective  on  the  impacts  of  the 
Fenway  program  on  students,  teachers  and  the  BPS  as  a  whole.  During  the 
course  of  the  project,  we  carried  out  a  number  of  evaluative  tasks  with 
teaching  staff  including: 

•  three,  two-hour  focus  groups  with  Fenway  teaching  staff,  separated  by 
curriculum  area,  in  which  we  discussed  student  impacts,  evolution  of 
the  curriculum  in  their  areas,  professional  development  goals  and 
opportunities,  and  institutional  issues,  such  as  the  evolution  of  the 
program,  the  pace  of  change,  the  quality  of  leadership  and  relations 
with  BHCC  staff; 

•  a  short  mail  survey,  with  ranking  and  open-ended  questions,  as  a 
follow-on  to  the  focus  group  disoissions  and  which  was  completed  by 
all  eleven  full-time  and  adjunct  teaching  staff;  and, 

•  collection  of  attendance  data  on  teaching  staff  from  the  BPS. 

Below,  we  summarize  the  highlights  of  this  research. 

Profile  of  Fenway  Teaching  Staff 

The  Fenway  teaching  staff  is  extremely  diverse  by  background  and  by  years  of 
experience  in  the  profession.  The  average  years  of  teaching  experience  among 
those  surveyed  is  15.4  years.  However,  years  of  teaching  experience  is 
distributed  bi-modally,  with  a  majority  of  teachers  having  20  to  25  years  of 
experience  and  a  minority  having  relatively  few  years  of  experience  (2  to  5 
years).  This  distribution  is  true  also  for  the  number  of  yecirs  staff  have  taught 
at  Fenway.  While  the  average  number  of  years  at  Fenway  is  4.9, 
approximately  half  have  been  with  the  program  since  or  nearly  since  its 
inception  ten  years  ago,  while  the  other  half  only  came  to  Fenway  in  the  last 
few  years.    Nearly  all  teachers  (90%)  come  to  Fenway  with  at  least  a  masters 
degree.  < 
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Teachers  are  relatively  eclectic  in  terms  of  professional  experience.   One 
teacher  taught  business  education  for  16  years  prior  to  coming  to  Fenway. 
Another  pioneered  school-to-work  transition  programs.    Several  teachers  had 
experience  teaching  abroad  or  in  an  international  setting  prior  to  coming  to 
Fenway.   Teaching  staff  have  taught  at  all  levels-elementary,  middle  school, 
high  school  and  college;  approximately  one-third  have  had  some  experience 
with  alternative  teaching  methods  prior  to  coming  to  Fenway. 

Apart  from  these  vital  statistics,  Fenway  teachers  are  characterized  by  their 
care  for  the  well-being  of  students,  their  energy  and  enthusiasm,  their 
dedication  to  task  and  their  openness  to  change  as  practitioners.   These 
qualities  surfaced  in  each  focus  group  and  in  teacher's  responses  to  survey 
questions.  Teachers  care  enormously  about  the  Fenway  program,  and  bring 
that  concern  to  their  work  as  teachers  and  as  advisors  to  students,  their 
interaction  with  one  another  and  their  job  as  educational  innovators.    More 
than  one  teacher  characterized  the  environment  at  Fenway  as  "coUegial,"  and 
pointed  to  the  level  of  caring  and  seriousness  of  purpose  among  staff  as  the 
most  rewarding  aspects  of  their  work. 

Impacts  on  Students 

Paralleling  the  comments  of  other  observers,  teaching  staff  feel  they  are 
making  the  strongest  impact  on  students  in  the  area  of  personal 
development—building  confidence  and  self-esteem;  encouraging  students  to 
be  proactive  about  their  education.   In  a  series  of  ranking  questions,  teaching 
staff  gave  the  Fenway  highest  marks  in  "helping  students  to  feel  good  about 
themselves"  (3.8  on  a  1  to  4  scale),  "giving  each  student  some  personal 
attention"  (3.8),  "keeping  violence  out  of  the  school"  (3.6),  "motivating 
students  to  stay  in  school"  (3.5),  "making  school  interesting"  (3.5),  and 
"teaching  things  that  are  connected  to  the  real  world"  (3.5).  Teaching  staff 
gave  the  Fenway  the  lowest  marks  (which  were  still  quite  high)  in  "helping 
students  to  make  good  choices  with  regard  to  sex  and  family  planning^'  (2.3) 
and  "challenging  students  to  work  hard"  (3.0). 

We  also  asked  teaching  staff  to  rank  how  well  the  Fenway  is  doing  in  meeting 
its  basic  instructional  objectives  with  students.   Here,  teachers  were  less 
sanguine  about  the  impact  they  have  had  on  students.   Again  on  a  1  to  4  scale, 
teaching  staff  ranked  Fenwa/s  performance  highest  in  the  areas  of  "verbal 
communication"  (3.6),  "reading"  (3.2)  and  "preparation  for  future  workplace 
challenges"  (3.1),  and  lowest  in  "foreign  languages"  (2.1),  "writing"  (2.9)  and 
"preparation  for  college-level  coursework"  (2.9). 

Staff  expressed  some  frustration  at  the  difficulty  of  having  an  impact  on 
students  in  the  short  period  they  attend  the  Fenway.   It  is  only  in  their  third 
and  final  year,  staff  observed,  that  students  really  take  a  leadership  role  in 
their  education.    Those  students  who  transfer  to  Fenwav  or  return  to  school 
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in  their  junior  or  senior  year  have  difficulty  adapting  to  open  setting  and 
non-traditional  learning  environment  at  Fenway.    However,  staff  have  also 
observed  some  new  students  who  have  undergone  dramatic  transformations 
-  attending  school  regularly  for  the  first  time;  exdted  about  learning  —  as  a 
result  of  the  personal  attention  they  receive  at  Fenway.   For  the  most  part, 
teaching  staff  support  the  recent  decision  to  curtail  the  number  of  junior  and 
senior  year  admissions. 

Many  students  enter  the  Fenway  with  academic  skills  two  or  more  years 
behind  their  grade  level.   Teachers  observe  that  they  spend  an  enormous 
amount  of  time  playing  "catch-up"  in  the  classroom.   Noted  one  teacher, 
"There's  so  much  ground  to  make  up  (for  a  lot  of  students)  that  we  can't 
jump  far  enough  with  them."    And  another,  "We  are  not  producing  high 
quality  scholars,  but  I'm  not  sure  that  is  our  mission.   We  get  students  who  by 
definition  are  'at  risk.'  They  come  to  us  with  deep  emotional  scars  and  heavy 
academic  deficits.  In  many  cases,  if  s  almost  impossible  to  make  up  for  these 
voids  in  their  earlier  life." 

Impact  on  Teachers 

Teaching  staff  were  extremely  positive  about  the  setting  at  Fenway.  Staff  said 
that  they  get  more  personal  and  professional  support  at  Fenway  than  they 
would  get  at  another  institution.   Teachers  mentioned  the  coUegicdity  among 
staff  as  a  positive  trait.  They  also  liked  the  amount  of  discussion  about 
teaching  that  occurs  at  Fenway  and  the  fact  that  staff  really  care  about  what 
they  do. 

In  a  series  of  ranking  questions,  we  asked  teachers  how  well  the  program  is 
doing  with  regard  to  its  impact  on  teaching  staff.  Staff  gave  the  Fenway  the 
highest  marks  in  "providing  support  to  teachers  to  experiment  and  take  risks 
in  the  classroom"  (3.7  on  a  1  to  4  scale),  "fostering  an  atmosphere  of  mutual 
support  among  staff  within  the  Fenway  program"  (3.5),  and  "encouraging 
teachers  to  pursue  their  own  professional  development  activities"  (3.4).   Staff 
felt  the  Fenway  had  the  most  room  for  improvement  in  "helping  teachers  to 
cope  with  stress  and  avoid  bum-out"  (2.5). 

Teachers  said  they  are  given  free  rein  to  develop  curriculum  or  adapt  units 
for  their  classroom.   Staff  also  appreciate  the  amount  of  professional  support 
they  receive  in  their  curriculum  areas— from  Facing  History  and  Steve  Cohn 
in  the  Humanities  and  from  TERC  and  Harvard  in  math.   Teachers 
frequently  mentioned  the  weekly  team  meetings  and  the  bi-yearly  retreats  by 
curriculum  area  as  important  in  guiding  them  in  their  work. 

As  one  teacher  noted,  it  is  an  "exciting  time"  to  be  at  Fenway.  The 
Humanities  curriculum  has  gone  through  one  complete  three-year  cycle,  and 
now  is  being  refined  as  it  begins  again  at  Year  One.  In  math,  the  Fenway 
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scrapped  the  traditional  sequenced  math  curriculum  (algebra,  geometry,  trig., 
etc.)  in  1991  for  an  applied  math  program,  and  was  recently  selected  to  pilot  an 
innovative  math  curriculum  developed  by  U.C.  Berkeley  called  "Integrated 
Math  Program"  for  which  teachers  recently  received  training.   Finally,  the 
entire  Fenway  staff  is  wrestling  with  the  concept  of  "working  backwards"  and 
setting  standards  and  defining  the  "essential  questions"  for  their  curriculum 
area  and  with  implementing  alternative  forms  of  assessment  in  the 
classroom,  including  portfolios  and  exhibitions. 

Some  teachers  noted  difficulty  in  making  the  transition  to  the  alternative 
teaching  methods  and  open  school  setting  at  Fenway.  Staff  would  like  to  see 
more  team  teaching  and  staff  support  for  new  teachers.  Teachers  also 
expressed  frustration  with  the  level  and  pace  of  change  at  Fenway  over  time. 
Some  felt  that  the  Fenway  is  unduly  influenced  by  each  new  innovation  on 
the  education  front;  that  the  program  is  trying  to  implement  too  many 
changes  too  quickly.  Noted  one  teacher,  "You  can't  just  pick  and  choose  the 
things  you  like  from  other  Coalition  [of  Essential  School]  schools,  and  expect 
them  to  work  here." 

Finally,  teachers  expressed  concern  about  Linda's  and  Larry's  absence  this 
academic  year  and  their  disengagement  with  day-to-day  activities  at  the 
school  over  recent  years.  Many  harkened  back  to  the  days  when  Linda  and 
Larry  would  leave  teachers  notes  of  encouragement  in  their  mail  boxes  or 
take  an  active  role  in  team  meetings.   While  staff  characterized  the 
administrators  as  "visionaries,"  they  felt  that  Linda  and  Larry  sometimes 
implemented  changes  too  quickly  without  explaining  them  sufficiently  to 
staff.  Also,  staff  felt  that  the  administrators  could  do  a  better  job  at  explaining 
how  their  activities  away  from  Fenway  contributed  to  the  well-being  of  the 
program.   Said  one  teacher,  "They  should  share  their  burden  with  us  and  not 
treat  the  staff  as  if  we  were  children." 

Challenges  for  the  Future  -  The  Implications  of  Findings 

Fenway  Middle  College  High  School  has  a  great  deal  of  which  to  be  proud. 
The  findings  of  this  evaluation  point  to  important  successes  in  motivating 
and  engaging  a  diverse  group  of  at-risk  inner  city  students  to  stay  in  school 
and  complete  their  education.   There  are  other  accomplishments  as  well. 
The  results  of  this  evaluation  point  to  an  equally  important  and  challenging 
agenda  for  the  next  five  yecirs  for  the  Fenway  Middle  College  High  School, 
both  at  the  academic  and  at  the  institutional  and  organizational  levels. 
Below,  we  briefly  discuss  the  key  items  on  this  agenda.  These  and  other 
issues  are  discussed  in  greater  detail  in  the  full  Evaluation  Report. 
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Academic  Agenda 

Build  an  integrated  curriculum  across  varying  skill  levels;  continue  the 
development  of  the  math  and  science  curriculum 

The  views  of  students,  teachers  and  administrators,  as  well  as  the  review  of 
senior  portfolios,  point  to  the  need  for  Fenway  staff  to  devote  time  and  energy 
to  building  and  refining  the  integrated  curriculum  within  the  main  course 
clusters  to  ensure  that  Fenway's  curriculum  can  benefit  the  school's 
academically  diverse  student  body.  Fenway  staff  are  well  aware  of  this  issue, 
and  are  currently  implementing  a  new  math  curriculum  (IMP)  and  turning 
their  attention  to  the  science  curriculum. 

Rationalize  the  use  of  portfolios  and  exhibitions  within  coursework  and  at 
graduation 

Fenway  is  poised  to  fully  implement  the  use  of  portfolios  and  exhibitions 
within  its  coursework  and  to  work  with  students  to  develop  these 
demonstrations  of  mastery  as  the  basis  for  graduation.   This  will  require 
establishing  clear  academic  goals  and  standards  for  Fenway  graduates,  and 
incorporating  these  standards  and  goals  into  the  curriculum. 

Lengthen  the  period  of  time  in  which  Fenway  works  with  students,  at  a 
minimum,  to  ninth  grade,  potentially  to  middle  school 

It  is  clear  from  interviews  with  teachers  and  from  the  review  of  student's 
performance  that  Fenway's  remarkable  success  in  engaging  an^  keeping 
young  people  in  school  is  not  matched  with  the  same  level  of  academic 
mastery.     During  the  evaluation  period,  the  majority  of  Fenway  students 
attended  the  program  for  only  one  year.    While  Fenway  teachers  and 
administrators  do  not  wish  to  close  their  doors  to  those  juniors  or  seniors  for 
whom  Fenway  is  the  only  alternative  in  the  system  to  dropping  out,  Fenway 
should  strongly  consider  ways  to  bring  the  majority  of  its  students  into  the 
program  earlier.   Fenway  should  do  its  primary  recruiting  job  with  ninth 
graders  at  a  minimum.  Options  for  reaching  either  directly  or  indirectly, 
through  feeder  programs,  to  the  middle  school  level  should  also  be 
considered. 

Use  6HCC  to  the  greatest  advantage  for  all  students 

One  of  the  main  reasons  for  locating  at  BHCC  was  to  provide  access  to  Fenway 
students  to  the  resources  available  on  a  college  campus.   Interviews  with 
students,  Fenway  teachers,  BHCC  teachers  and  administrators  suggest  that 
this  goal  is  not  being  realized.   Observations  of  other  middle  college  programs 
suggest  that  it  takes  many  years  for  a  program  to  fully  integrate  within  a 
college  setting.  While  efforts  are  currently  being  made  by  the  college  to 
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increase  communication,  students  are  experiencing  difficulties  in  college 
courses  and  feel  somewhat  stigmatized  by  BHCC  teachers  and  staff.  BHCC's 
invitation  to  Fenway  to  join  in  the  college's  strategic  planning  should  be 
accepted.   In  addition,  efforts  to  integrate  the  strategic  planning  which  Fenway 
hopes  to  undertake  with  the  college's  efforts  should  be  made. 

Organizational 

Manage  change  and  consolidate  gains  at  the  same  time. 

One  of  Fenway's  staff  members  noted  that  working  at  the  school  is  "like 
driving  down  the  highway  in  your  Toyota,  while  trying  to  fix  the  flat  tire  at 
the  same  time."   One  of  the  things  that  makes  Fenway  unique  is  that  it  is 
always  on  the  cutting  edge.   Indeed  it  defines  itself  in  this  way.  Nonetheless, 
this  creates  enormous  stress  on  teachers  who  often  feel  that  they  are  being 
asked  to  try  something  new  before  they  have  had  a  chance  to  refine  the  last 
innovation.    As  Fenway  continues  to  embrace  change  in  reaching  for  its 
largest  hopes  as  a  school,  its  greatest  organizational  challenge  will  be  to  keep 
its  eye  on  what  has  been  attained. 

Build  internal  administrative  capacity 

With  each  innovation  comes  some  administrative  responsibility— the  Parents 
Council,  the  Advisory  Board,  the  provision  of  social  services  on  site—to  carry 
it  through  and  to  supf)ort  it  administratively  for  the  long  term.   Fenway 
needs  a  stronger  internal  administrative  capacity  to  match  the  strength  of  its 
programmatic  accomplishments  and  future  aspirations. 

Continue  to  refine  the  answer  to  the  question,  "Who  does  Fenway  best 
serve?" 

Fenway  prides  itself  on  having  a  very  diverse  student  body  both  academically 
and  by  race  and  culture.   From  interviews  with  students  and  teachers,  it  is 
clear  that  not  every  student  benefits  equally  from  Fenway's  approach.   Some 
students  are  too  far  behind  academically  to  catch  up,  given  the  current  model. 
Some,  at  the  other  end  of  the  spectrum,  may  be  bored.   While  the  evaluators 
understand  Fenway  staffs  desire  to  not  dose  its  doors  to  all  who  want  to  be  at 
Fenway,  it  vdll  be  helpful  for  parents,  potential  students  and  Fenway  staff  to 
be  specific  and  clear  about  who  the  program  best  serves  and  about  its  capacity 
or  desire  to  provide  a  more  comprehensive  high  school  program. 
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Institutionalize  collaborations 

Fenway  has  been  highly  successful  at  using  collaborations  with  outside 
organizations  and  resources  to  support  various  aspects  of  its  program.   Chief 
among  these  have  been  the  school-to-work  and  internship  efforts. 
Institutionalizing  the  commitment  of  collaborating  organizations  will  be  key 
to  Fenway's  ability  to  offer  and  support  these  opportunities  over  the  long 
term. 

Need  for  outside  dollars  to  support  the  model 

Over  the  past  five  years,  Fenway  has  effectively  garnered  and  used  private 
resources  to  support  the  development  of  various  aspects  of  its  program.  A 
challenge  for  Fenway,  and  for  those  who  would  replicate  the  model,  is  to 
understand  clearly  the  costs  associated  with  the  program,  and  to  identify  ways 
in  which  it  can  be  sustained  financially  in  a  public  school  setting. 

BPS  relationship 

During  the  period  of  this  evaluation,  the  Fenway's  relationship  with  the 
Boston  Public  School  system  has  ranged  from  adversarial  in  some  quarters  to 
benign  at  best.   While  some  individuals  within  the  BPS  have  supported  and 
nurtured  the  Fenway,  this  is  not  the  sense  one  has  of  the  overall  relationship. 
Nonetheless,  Fenway  is  a  part  of  the  BPS  and  is  reliant  on  it  in  ways  small 
and  large.  The  BPS  has  a  tremendous  amount  to  gain  from  Fenway's  success, 
as  does  Fenway  from  making  the  public  schools  work.   As  Fenway  looks 
forward,  tackling  this  relationship  strategically  needs  to  be  a  part  of  the 
agenda. 
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Jump  to  It  -  Seventh-graders  Kevin  Shiffman  (U  and  Suphen  Campbell  IRl  worked  out  with 
aerobics  instructor  Normandie  Nigh  at  the  HMO  Blue  fitness  demonstration  last  week...  [Bill 
McDermott  photol 


7th-graders  learn 
fitness  can  be  fun 

By  William  R.  McDermott 

America's  "pleasingly  plump,"  cheerful-buc- 
chubby  children  can  no  longer  escape  the  mod- 
em world's  drive  toward  physical  fitness.  Just 
when  they  thought  they'd  been  forgotten  and 
could  continue  with  ease  their  life  of  buttery 
snacks  and  long  sofa  excursions  each  afternoon 
watching  TV,  along  comes  a  catalyst  -  one  who 
challenges  them  to  be  active  and  exercise  for  a 
lifetime  of  good  health. 

That  woman,  Cohassec  aerobics  instructor 
Normandie  Nigh,  executive  director  of  Fit  for 
Success,  made  her  energetic  presence  felt  when 
she  led  Hull  High  seventh  graders  through  an 
hour  of  vigorous,  but  fun-filled  exercises  last 
week. 

Accompanied  by  six  fit  and  active  high  school 
girls  from  Fenway  Middle  College  High  School 
in  Charlestown,  the  team  set  out  to  demon- 
strate the  value  of  developing  the  habit  of  regu- 


lar exercise  and  encouraging  them^  to  make  the 
proper  health  choices  for  a  lifetime  of  "fitness 
and  wellness." 

Sponsored  by  Blue  Cross/Blue  Shield,  Nigh 
and  the  high  school  girls,  called  the  HMO  Blue 
Fitness  Team,  have  made  similar  trips  to  in- 
ner-city high  schools  and  elementary  schools  to 
deliver  their  message  of  the  importance  of  regu- 
lar exercise  to  good  health  and  well-being. 

Before  the  afternoon  was  over,  the  seventh 
graders  jumped,  played  "follow  the  leader"  to 
improvised  steps,  walked  aerobic  style,  arms  and 
legs  churning  in  a  fast  tempo,  and  practiced 
team  exercises  on  mats,  hopping  up  and  down  to 
the  latest  music 

"Keep  moving!"  the  HMO  Blue  girls  chanted. 
"You  gotta  keep  moving!" 

"It  helps  the  calf  muscles  to  jump,"  said  sev- 
enth grader  Alyssa  DiStasi,  after  the  program 
concluded.  "It's  not  boring,"  she  said  of  the  aero- 
bics program,  noting  that  she  exercises  each  day 
at  home  with  push-ups. 

Another  seventh  grader,  Joe  Burridge,  agreed 
with  Alyssa  that  the  fitness  hour  was  fun,  but 
also  felt  that  aerobics  is  hard.  "I'm  going  to 
work  at  it  more  and  be  fit,"  he  said.  One  way  to 
keep  himself  fit,  Burridge  continued,  is  by  the 
regular  exercise  he  gets  walking  a  long  paper 
route  and  riding  his  Incycle  for-iun.- 

That's  what  HMO  Blue  wants  to  hear,  com- 
mented company  representative  Nathaniel 
Askia,  an  awareness  of  the  lifetime  value  of 
physical  fitness.  «» 


CVS/Fenway  Collaborative  helps  kids 


make  the  grade 

im  ' 'I  ..,;^i;iniii  III  k\ciii  nitiiiiMs 
■  '^ixiiLA  i.i_.    11  ncin  iiic  ioLai  .iiKl  naiuiii.ii 
^•\v.'is  K'j.iuiiii;:  •-^lUHij  i.iu)icc  ic'JisLiiion 
.ml  ciliiLuiioii  icinnii  mils. 

<  AS  h.is  uiKcn  .1  nauictivc  posiurc  in 
NM'jin'j  cuiicaiioti  rclonu  hv  dcsiL'nin'j  a 
iMOLTcssuo.  iioii-ii.iciition.ii  cumcuium  for 
^oinc  Mi'jli-si.iiooi  siiiclonis  in  Charlesiown. 
Mas.sat-iiusciis.  In  coiminciion  wiih  the 
l"L-n\va\  Miikllc  C'ollL'i.'c  Hi'jh  School,  (his 
new  ( A'S/R-iiuav  c  \)llaborative  program 
hnniis  K-al  Ilk'  IcamiPL'.  a  locus  on  maih 
iiul  science.  .;iul  an  opponiiniiv  to  >jci  a 
'icad-si.in  on  ctnlcjc.  U)  inncr-ciiv  kids 
Alio  ^vitiiKi  nonnaiK  Iv  ai  risk  ol  droppmu' 

I'Ut  ol  M.IUU)I. 

I  he  sciiool  provides  ilic  students,  uho 
.irc  ea'jcr  10  fv  involved  in  an  innovative 
educational  proiirain.  and  the  leaclicni  10 
leach  them.  C\'S  provides  tundinii  and 
asMscance  u  iih  cumcuium  development. 
Hie  result  is  m\  educational  proizram 
\vhich  encouraizes  kids  to  do  well  in  all 
areas  ol  leaminL'  and  places  special 
emphasis  on  math  and  science.  Tlie  eoai  ot 
ihc  prouram  is  10  help  the  students  tind  a 
discipline  uiiich  inierests  them  and  also 
I  he  '.niKiaiice  iiie\ 
need  n>  niirsne  a 
career  in  a  leiaied 
held. 

V^'o  know  ue 
lm\  I  chan'je  the 
laccoi  public  eiiu- 
^aiion  Willi  one 
prouram.  But  it  we 
can  have  a  pi)siii\e 
impact  o\\  (tie  kids 
at  the  Fen\va\ 
S^.hooi  ami  i.lian'je 

lhes\siei,l  lllsla  In-  jnteumnrsm  au'/S 

lie.  then  ue  vc  inel  -arammmror  .-.urKs 

,       ,  "-aas  proieci 

ourohiecine. 

.    ...j-'Aplains  ,^ImI)  .Sliiiad.  \  lee  president  ol 

^'  PliarTTiacv3)pcjpiJMi^«ikQ/S.  - 

-  .U«»H4iCT>Hi-a?m»  ^<??ftc«PlrtW«?tudent^'iW't'tJ' » 
^«.  Jili, ip,cuik^>4i:iui^i&uu.xwicgree  m.aai' 
:,.-  ^tweA\(^fR1'hfft«etm« ftft'syrtffn  an  "'''''*' 
mervvneimmi:  success.  .And  it  they  decide 
10  'JO  to  nnarmacv  slIiooI.  all  the  better. 


^jrmen  farres  iriqnt).  tno  CVS/Fenwav  orogram  cooramator  reviews  assianmenrs  wun  Nicoie 
Mnara  (centen  a  i^tn  graae  stuaent  ana  tieatner  ZoooiesKy  CVS  intern  ana  mentor 


First  group  gets  started 

The  first  group  01  students  entered  the  pro- 
gram this  past  September.  Twenty-t'ive 
treshmen  panicipate  in  the  CVS/Fenway 
Collaborative. 

Carmen  Torres  is  the  director  ot  the 
program  at  the  Fenway  School.  She  also 
-     Nerves  as  the  stu- 
dents hiolouy 
leachcr  ana  advi- 
sor. "Tlie  response 
Irom  the  students 
has  been  vcr.'  pos- 
itive. "Carmen 
explains.  "Tlie 
learning  environ- 
ment we  have  is 
better  suited  than 
a  iraditional  high 
school  for  keeping 
ihe  kids  interested 

onarmacv  miem  ana 

witn  sruaenis  on  an  u  TC        and  exCltcd  aboui 

schoolwork.  If  btu- 
ilenis  take  a  genuine  interest  in  wtiat  they 
, .. ,:  are  learning,  ihewwiil  be  more  iikelv  to 
■'^^'\i)mplete  their  M5tr-school  education  and 
X  w.perhaps  pursue  a  college  degree.  ^  ■ '  -* 
In  addition  to  ineir  classroom  work. 
he  kids  have  an  ooponunitv  to  get  out  and 
explore.  Fnos  to  the  Boston  iVlu.seum  or 
"^jcnce.  C\'S  phannacrcs.  and  area  liospi- 


tals  enhance  what  they  learn  in  the  clxss- 
room.  "Based  on  what  I've  seen  so  far  this 
year.  1  expect  the  program  will  be  a  great 
success  and  a  model  tor  other  corporations 
who  want  to  get  involved  in  public  cuuca- 
tion. '  says  Carmen. 

Pharmacists  get  involved 

\  number  ot  C\'S  pharmaci.sis  have  \oi- 
anteered  to  help  Fenway  students  w  nn 
iheir  math  and  science  work.  Some  of 
these  same  volunteers  will  provioc  one-on- 
one  mentonng. 

The  tutonng  program  rocu.ses  on  oro- 
jects  involving  over-the-counter 
medications.  Petrece  Palmese.  a  pnarma- 
cisi  at  store  ff7 1 7  ( Cambridge.  Mass.  i  is  a 
tutor  tor  a  group  ot  tour  students.   1  am 
eurrentlv  following  the  kids  throucn  a 
medical  project  in  which  thev  have  to  learn 
-ibout  allergies  and  allergy  treatments,   siie 
explains.  "More  than  teaching  them  anout 
iheir  science  project.  I  feel  we  are  helpinc 
them  learn  courage,  self-respect,  ana  sell- 
confidence.  I  think  this  program  otters 
them  a  ureat  chance  tor  success. ' 
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Building  young  lives 


■  YOUTH 

Continued  from  Page  69 

Althoui^h  Che  vuic  wu  descnbed 
i3  unotflciaL  many  ot  the  paruci- 
panta  are  likely  to  be  invotved  m 
wntin?  leguiauon  or  shaping  nanon- 
ai  policv  on  youth  employment,  ap- 
prenncesnip  and  community  service, 
.-.aid  Richard  Kam.  director  of  policy 
resetrcn  at  Jobs  for  the  Future. 

"Boston  la  a  model  for  the  coun- 
uy,"  observed  Samuel  Halpenn.  di- 
rector of  the  youth  policy  forum  and 
the  tnp'i  organizer. "  It  haa  very  in- 
novatrre  people,  great  unnrersmea 
and  some  progressnre  employers.  It 
alio  haa  a  confluence  of  sennce  and 
apfventiceahip  programs." 

Among  local  programs  that  have 
ganered  national  attention: 

Protect  Protaefa:  Funded  by  a 
two-year.  S970.000  grant  from  the 
US  Department  of  Labor,  the 
program  is  adroinutered  by  the  Pri- 
vate industry  Counal  in  conjunction 
with  teachers  at  local  schools  and  the 
staff  of  six  areas  hospitals.  The  goal 
13  to  help  students  grasp  the  world  of 
work  by  doing  real  jobs,  eammg  real 
pay  ($5.50  an  hour  and  up)  and  by 
using  a  school  cumeuhim  that  re- 
lates directly  to  what  they  do  on  the 
job. 

The  program's  linchpin:  project 
coordinators  hired  by  the  PIC  who 
work  directly  with  high  school  ju- 
niors and  seniors  serve  as  a  liaison 
between  students,  teachers  and  job 
supervisors.  The  cost  to  PIC  ia 
$3,200  a  student  in  1993;  in  1994  the 
projected  cost  ia  less  than  $2,000.  A 
financial  services  sector  is  now  being 
developed  that  will  place  students  in 
h!i"lr«  nnti  in«nv«fw^  romnanies^  Ad- , 


ditionaliy,  hospitals  invest  between 
$3j000  and  $5,000  for  each  student 
apprentice  they  hire  and  train.  It  ex- 
pects to  serve  250  studenta  next 
year.  This  year,  it  haa  108  juniors 
ind  seniors  from  three  Boston  nigh 
-choola. 

Fenway  Middle  CoUe(e  Hl^ 
SdMol:  Located  on  the  campus  of 
Bunker  Hill  Conununity  College. 
Lhia  is  a  nontraditionai  school  with 
200  students  who  begin  in  the  9th 
gr»ie.  It  has  received  numerous 
awards,  including  atations  from  the 
US  Department  of  Labor  and  the 
New  England  Association  of  Busi- 
,  Fenway  school  which  began 


in  1983  as  part  of  English  High 
School,  separated  from  the  public 
schools  and  moved  to  the  community 
college  m  1990.  Now  operates  as  an 
independent  program  within  Boston 
public  schools.  Since  1990.  more  than 
90  percent  of  its  youth  have  gone  on 
10  community  or  four-year  colleges 
or  full-time  jobs  that  offer  a  career 
growth.  This  is  a  school-to-work 
program  with  a  $600,000  yearly  bud- 
get Juniors  and  seniors  have  the  op- 
tion of  participating  m  full-time,  six- 
week  internships  at  the  Children's 
MoMum.  the  Mosenm  of  Science. 
Children's  Hospital  or  other  sites. 

One  student  for  example,  ia  working 
at  Boston  City  Hospital  with  teen- 
age parents.  An  adviser  is  teamed 
with  16  students  and  maintains  con- 
tact with  parents. 

"Why  do  this?"  asked  Linda  Na- 
than, assoaate  director.  "Because  we 
have  one  of  the  lowest  dropout  rates 
in  the  dty,  because  our  kids  feel  like 
they  belong,  becsuse  it  is  a  nurtur- 
ing «ivironment  that  works." 


City  Year  President  Clinton  to- 
Liised  attention  on  City  Year  dunng 
his  campaign  last  year,  when  he 
came  to  Boston  to  see  the  program. 

City  Year  is  a  youth  corps  ot  225 
young  people  between  the  aiyes  of  17 
and  23  who  serve  the  commumtv  for 
a  year  and  $100  ween.  When  their 
yesr  is  over,  they  receive  a  $5,000 
scholarship.  The  program  pairs 
youth  from  the  inner  city  with  col- 
leg»^und  youth  from  the  suburbs. 

fn  December,  program  otTidala  said 
a  preliminary  study  showed  that 
sines  1989, 43.2  percent  of  the  pn>- 
gnm's  participants  had  gone  on  to 
coUege.  City  Year  began  with  60 
yoong  people  in  Boston  tive  years 
aga 

YoathBolld:  One  of  15  affUiatea  of 
YouthBuild  USA.  this  Roxbury 
program  works  with  mdividuala  who 
jxe  17  to  24.  Youth  erect  homes  and 
ihey  attend  school  at  the  program 
site  on  Norfolk  Street  Members  sre 
now  St  work  on  a  13-room  dormitory 
for  Youtiifiuild  paroapants  who 
doirt  have  homes.  They  receive  a 
modest  stipend  every  two  weeks  snd 
wtat  one  counselor  calla  "tough 
lofV."  YouthBuild  is  expanding  to  in- 
clude an  energy  and  envurmmentai 
coaponent  to  help  home  owners  eon- 
3erre  oil  or  gas  and  remove  hazards 
sueb  ss  asbestos.  Funding:  Youtii- 
Bufld  USA.  a  national  umbrella 
group  based  in  Somerville,  will  re- 
cerre  a  miniumum  of  $17.5  million  or 
the  maximum  of  $56  million  m  feder- 
al ftmding  in  1993.  The  Roxbury  af- 
filiate has  more  than  40  youth.  Na- 
tionally, several  thousand  have  par- 
tidpeted. 
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Beginning  the  new  school  year  on 
the  right  foot,  Fenway's  principal,  Larry 
Myatt,  arrived  at  Interlocken  on  September 
23,  with  130  students  and  staff  in  tow,  for  a 
three  day  retreat.  Building  a  strong  sense  of 
community  and  exploring  issues  of  diversity 
and  environmental  awareness  were  the 
primary  objectives  of  the  program. 

A  member  of  the  Coalition  for 
Essential  Schools,  Fenway  Middle  College 
High  School  is  an  alternative  Boston  public 
high  school  for  older  students. 
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Fenway  and  Interlocken: 

.   A  Marriage 
of  Difference? 
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b^  Mary  }o  K.  Laffey 

On  September  26-2S,  the  entire  Fenway 
School,  about  90  students  and  20  faculty, 
came  to  Inleriodcen  for  a  3  day  retreat  to 
ocplore  issoes  oi  diversity,  community  building  and 
environmental  awarenesa.  Their  goal?  To  begin  the 
new  school  year  by  strengthening  that  special  place 
that  they  described  at  the  beginning  of  this  artide  (see 
front  page).  And  what  better  place  to  fonn  a  community 
than  at  Interiocken  where  being  part  of  a  family,  where 
caring  and  being  cared  for.  and  where  building  con- 
fidence  and  trust  are  integral  to  learning.  Interiocken 
too,  in  many  of  the  same  ways  as  Fenway,  is  that  Uixi 
of  very  special  place. 

Both  Fenway  and  Interlocken  are  committed  to 
helping  young  people  learn  how  appreciating  differen- 
ces in  our  own  communities  is  a  healthy  and  positive 
step  toward  global  understanding  and  world  peace. 
Appreciating  differences  means  listening  to  and  accept- 
ing others  for  who  they  are.  And  it  means  accepbng 
ourselves  -  not  trying  to  be  someone  else,  say  the  'righf 

_  tMng»,orbe  the  righf  color  in  order  to  'fitjn'.  A| 
predating  differences  abbmeans  ce|ibrat 
que  wkI  iiMlividual  qualilHf^  \ti  sdhgoi  in  q^< 
murUties  and  on  the  job. 

How  are  Fenway  and  Interlocken  different?  Fei|way 

^Iftan  buwr-dty  school  in  Boston  where  studenU  Hfi 
teachers  grapple  wjtt>  issues  fadnK  most  teerts  in  vitbmn 


ment  Interiodien  is  a  1000  acre  wilderness  preserve 
that  is  an  International  Summer  Camp  in  the  summer, 
and  in  the  winter,  the  staff  administers  travel  pro^mns 
for  teen-agers  interested  in  learning  about  other 
countries  and  cultures.  How,  mi^t  you  ask.  can  two 
places  so  different  work  toward  a  common  goal?  Easy. 
If  $  aO  in  creating  a  safe  place. 

Whether  urban  or  rural,  dassroom  or  pine  forest 
hallway  or  campfire,  both  Fenway  and  Interlocken 
have  made  places  that  are  safe  for  students  and  staff  to 
share,  confide  and  develop  trusting  and  positive  learn- 
ing environments.  At  Inlerlockea  Fenway  students 
developed  trust  by  working  in  teams  to  get  through 
'spider  webs'.  They  built  confidence  by  singing  arxl 
darKii^  in  an  outstanding  performance  in  front  of  their 
peers  and  teachers,  and  by  playing  tag  in  a  ^up  oi 
1201  They  shared  their  fe^rSk  expe^^iqnStJ^t^  »n<i 
ideas  in  essays  that  they  wrote  deep  in  a  fted  Pine 
Forest  They  explored  w|»at  it  feels  likfc  to  leave  that 

reaiitje. 
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sa/e  place  and  return 
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learning  fua  Ooo6p«!  Did  F  say  fun?  YeaK  fan.  ♦ 
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by  Ivan  Adomo 

A  incred  place  for  me,  which  I  have  been  dream- 
mg  of  for  us  long  as  I  remember,  doesr\  t  enst  yet. 

This  piece  ts  OT}  earth.  This  pUice  for  rru  a  a 
plau  where  black,  white,  yellow  and  everyone  else 
can  just  live  together  in  peace  and  harmony:  where 
no  on/  ever  felt  pmn.  where  no  one  argued,  where 
everyone  was  happy. 

Far  a  minute.  I  Dwught  I  fourd  this  place  here  ai 
Intrrlockin,  but  it  seems  to  me  that  you  can  take 
someone  from  the  city  but  you  can  t  take  the  city 
from  than.  I'm  not  saying  Interlocken  ts  bad.  It 
ngtU  be  the  place  I  'vt  been  dreaming  of  ^  the  right 
people  were  here  to  ap^yreaate  it  It  lakes  that  spe- 
cial thing  in  same  people  to  really  enjoy  naturt. 

Everyone  here  is  real  cool  but  not  everyone  gets 
along,  which  to  me  is  sad  to  see.  What  I  rruan  ts, 
what  do  you  get  from  arguing  -  is  there  a  point  to 
a?  What  are  the  results  arul  rewards  from  fight- 
ingf  Who  really  wins,  if  anyone  wins  at  aUI 

All !  hope  is  thai  my  future  children  arui  future 
fftnichMren  get  to  erpenence  this  plau  that  I've 
bam  dreaming  of... 

That  someday 

everyone  will  see  the  light 

and  realize  that 

bladtisbLxi  « 

and  tvhite  is  whitt 

and  that's  no  reason  for  us  tofiffd. 

by  Reggie  Verxiieu 

When  the  words  peace,  love  and  happiness  come 
to  mind  I  think  aixmt  the  bible,  toery  mommg  I'U 
haoe  what  I  call  my  quiet  time  with  God  111  sit  in 
my  bedtoom  or  living  room  it  doesn  't  realty  matter, 
and  m  read  the  bible  for  at  least  half  of  an  hour. 
Then  111  reflect  on  It  and  think  about  it  Then  I'D 
getonrrry  knees  and  pray  to  God  about  what  s  an 
my  mind.  There  ts  also  lately  nothing  else  that  am 
compare  to  the  jay  and  excitement  1  get  from 
having  a  quiet  moment  with  Cod. 

Same  might  not  understand  it  and  think  that 
I'm  ward  but  it  is  the  only  time  I  can  get  in  peace 
arul  get  rid  cf  all  rrry  prvblema.  There  is  no  words 
that  can  explain  the  love  that  I  feel  from  God. 
Sometimes  liinng  in  a  cruel  and  harsh  world  full  of 
hatred  arul  anger  someone  needs  to  feel  true  looe 
arul  Cod  is  my  way  of  getting  thai  loot. 


t.    I    rirfk 


by  Keith  Mills 

I'm  not  a  quiet  person  so  I  wouldn't  like  lobe 
alone.  I  like  to  be  active  and  talkatwe,  being  loud 
arul  funny  IS  who  I  am. 

I  don 't  like  quiet  that  much  -  noise  arul  excite- 
rrKttt  is  what  I  like-. 

If  I  had  or  thought  of  a  quiet  place  it  usually  be  in 
my  head  when  my  eyes  are  closed.  Fantasizing  is 
fun  like  dreams,  but  not  scary.  Sow  that  s  cooL 

by  Maroelle  Desronvil 

/  believe  that  life  is  cruel  to  some  people. 

Why  are  some  able  to  eat  while  some  others  are 
dying  from  staroatian  7 

Why  are  some  enjoying  the  beauty  of  their  own 
larul  while  some  are  not  able  to  do  so? 

Why  does  a  portion  take  all  of  the  earth's  treasure 
while  another  portion  ts  left  with  nothing? 

Why  does  oru  have  the  opporturuty  to  live  under 
a  roof  while  another  one  ts  dying  from  the  cold 
weather  an  the  streets? 

Why  are  some  people  humilialed  because  of  their 
race,  nationality,  skin  color,  whUe  they're  not  respon- 
sible for  the  way  they  look? 

I  strongly  believe  that  if  we  all  stidi  together,  if 
u»  all  go  fijr  the  same  purpoK,  well  be  able  to  make 
a  change  around  us,  and  the  world  will  be  a  race 
placetoUve. 

byWakeitKiKunze 

When  I  don 't  hear  anything  hit  ruiturai  sounds 
I'm  at  peace. 

Even  tf  rrry  nand  is  cluttered  it  seems  as  though  it 
reopens  when  I'm  m  a  peaceful  place. 

Peace  to  me  is  not  bemg  bothered,  forgettmg 
diout  all  your  problems.  A  natural  high  is  the  best 
description.  But  just  being  alone  doesn  t  help.  I 
mean  I  must  have  a  pen  and  a  pad  so  I  can  release 
rrry  feelings. 

Peace  ts  not  just  being  in  a  beautiful  atmosphere. 
It's  a  place  within  yourself  that  allows  you  to  be  at 
peace. 

If  I  concentrate  real  hard  I  can  be  at  peace  with  a 
lot  of  people  around  me  in  the  worst  place  in  the 
world. 

I  love  solitude 
arul  enjoy  nature  - 
it's  the  rruxt  beautiful 
necessity  aeated. 
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negotiation  system  sponsored 
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THE  FENWAY  SCHOOL  FEATURES  iSlATrGNALLY'^ 


Fenway  School 

Teacher  Wins  "Great 

Teachers"  Award 


Linda  Nathan,  who  teaches  English  at 
the  Fenway  Middle  College  High 
School  in  Boston,  was  selected  as  one 
of  America's  ten  "Great  Teachers"  by 
^■eHer  Homes  and  Gardens  magazine. 
Linda  was  recognized  for  "building 
trust  among  students." 

In  another  national  publication.  Teacher  Magazine,  the 
Fenway  School  was  the  feature  story.  Entitled  "All  in  the 
Family,"  an  excerpt  appears  opposite.  Nathan,  along  with 
Director  Larry  Myatt,  is  quoted  extensively  within  the  text  of 
the  article,  and  the  school  is  described  as  one  that  has  'taken 
the  ideas  of  author  and  education  reformer  Theodore  Sizer 
and  put  them  into  practice.  [The  future  of  the  school  is]  a 
grand  vision,  and  qne^certainly  in  keeping  with  the  Fenway 
spirit  of  tending  to  the  heart  as  well  as  the  mind." 

The  Greeley  Foundation  supports  The  Fenway  School  through 
funding  for  its  counseling  program. 

Elizabeth  Lutyens,  Editor,  The  Greeley  Foundation  NEWS 


ALL  IN  THE  FAMILY 

On  a  biiowy  day  in  December,  n  new  student  arrives  at 
Boston's  Fcn^vay  Middle  College  High  School  just  as  an 
all-school  assembly  is  about  to  begin.  Another  student 
introduces  the  tall  youth  to  assistant  director  Linda  Nathan, 
who  is  standing  near  them  in  the  auditorium.  She  shakes 
his  hand.  The  handshake  is  a  quick  act,  easy  to  miss,  and 
vet  there  is  something  remarkable  about  it:  it  is  the  same 
kind  of  handshake  Nathan  would  give  an  adult.  •  More 
commonly,  a  minority  inner-city  teenager  would  be  greeted 
coolly,  if  not  with  automatic  suspicion.  But  Nathan's 
greeting  extends  matter-of-fact  respect.  Fleeting  expres- 
sions cross  their  faces  before  the  two  turn  away.  Hers 
seems  to  say:  "i'm  glad  he  showed  up."  His:  "1  just  might 
like  it  here."  •  The  teenager  may  not  know  it  yet,  but  he  is 
not  just  entering  a  new  school.  He  is  meeting  "family."  • 
Because  of  its ^ua^^u^loca^on^^^ck^  inside  a  bustling 
comnnvnity  coll^gr—Fenway  ffS^esn't  look,  feel,  or  operate 
likea  traditional  high  school. Thai's  whSt?nakes  it  appeal- 
ing to  the  students  who  call  it  home.  • 


(Reprinted  with  permission  from  Teacher  Magazine) 
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HELPING  HANOI  Ctara  Waihright  stands  behind  her  high  school  students  and  «heir  wori^  giyingJthiBm  support  to 


^^y  GREG  REIBMAN 

few  "months  a 
many  of- the  students 
in  Clara  Wainwright's 
class  were  ready  to^ 
drop  out  of  higli  school 

Kow  they  are^Dona  fide  ae^ 
lists,  selling  artwork  at  an  exs.  ^ 
hlUtion,  writing  .Invfrices  bb&^^ 
preparing  for  their  next  bigL 
show.         v   ^-i"fc«^  -  I 

These  yoimg  art  entrepren' 
eurs  are  students  at  the  Fen- 
way    Middle    OoUege     Hlgb 
School  an  alternative  puUOc 
school  in  Boston  for  at-risk  stu- 
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^ire  interested  in  being  artists  aiidlet  tBem 
useuiny  contacte. '    ...:^:r—  Clara. Wakmnight 


M.1'   -  ■> 


wrighti  59^  wha  is  not  paid 
t^iarh  ai  the  Fenway J^Tbe  art 
world,  la  a  fickle  plitcd^ahd  Td 
lite  tcr  heto  others  benefit  from 

':'>  yiUnwright^  was  adsed  re- 
cently to  display  her  work  at 
Bvmker  Hill  Community  Col- 
lie. She  .agreed  on  the  condi- 


*r  ,■  v^       -Oft'-?*    ^ 

\xy  ■  oesr  and 
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way  students  have  been  taking 
art  classes  taught  by  Wain- 
wrlght,  a  fabric  artist  whose 


dents.         '"-^^  -^  "-.        '- <d««^^>4iett  her  students  be  included  In. 
Slnce  September,  many  Fen-    "^■'*5'^-^     t^  fr^^U* '^;  irr- 

,Tbs  result  is  a  playful  "->  and 
vCTy  cf^orful  —  exhibit  of  cloth 

^reirgmiui  cioui  pictures  nave     ^^  Sough  Tuesday   at^ 

hung  in  the- Institute  of  Con-  5;2ljgrHm.g^Q^2S^ 
temporary  Art*  the  DeCordova  -     .  ri-  -  » • ;  "' . 

Museum  in  Lihcohi  and  many;^  ,  nftiargest  work  is  a.  group- 
Hub  galleries.  -"^pcpject  inspired  by  iuipreasiop- 
"My  dream  is toflnd  a  group  .  IdLtPanMSauguin's  '^Wkere  Da 
of  kids  who  are^ interested  in.  WCF  Cotne  FrdmT'WBid^ 
being  artisU  and  let  them  use:-  Wef  Where  Are  W^ 


some  come  sttwght 

tnaca  the  teen-age  artists^  imac 

gtoations.      ^^.7^:-'^''   J    --"^ 

Tlie  exhibit  has  become  a  hit 

t  e^r^.  n^  <^  campus.  Many  of  the  works 

-*^  .    ^  were  sold  at  the  openlnc^  «      '^ 

"Oba  prohleni  we  had  is  thai 

the  kids  do  not  typically  vahie 

their  own  work,"  Wainwright 

said.''*Sa  we^had  practibe  se«- 

sions  —  r^^Iayfaig  and^talk- 

,^big:^about  what  to  say  vfaen- 

^  someone  wants  tobiqr  tfidr 

woric,  I  also  taught  them  how 

out  invnlnes  to 
the  sale."       -t^t"^ 

Most  students  were  prepared 
.  to  ask  |5  to  |1Ql  for  their  crea- . 
tlonsL         "-"*^/.   .7-        ;*t,-"--' 
But   Tariq    Hassan,    IS,    of 
E^voettr  sou  his  lively-  intcr^ 
'  pretation  -of  '''Pablo  Picasso's 
irrb»t  Bather*  for>S»r  Krflv^ 


jf  "-  • 
|w»as  offered  |dO-for-her  tapes- 

_  \rj  and"  has  b^en  .  commls- 
■loBed  to  niaJi»another.  Their 

.  classmates  havebeen  asked  to 
design.  T-shirtfluhata^  and  book 
covers.  'jjrt  <^-^i  -^-~  '  ^.•■ 

"CSTbe  fact  that  -soineane  was 
interested  in  payinf^fbr  some- 
tttng  I  created  makes  me  real- 

^ny^proud,"  Mdnaco  says. 
"''  ^flPalnwright's  .  clas»^  is  new 
making  tapestries  fSi^a  spring 

Exhibit  at  New.Eai^l^  Bio- 
labB»  followed  by-a  sununer  ex- 
hlfittat  the  LevinaoaSane  Gal- 
If^liy..  They've  9lso  been 
-Qoounissioned  by  the  National 

.B&dowment   forr  the  ^.  Arts  to 

midar  a  gigantic 'mora)  about 

the  Big  Dig  that  will  travel  to 

FaneuU   Hall   the  Chfldrens' 

New  England  Aquar^ 

^ lum  and  other  sito^     ,/^.   - 

.    *'Late  £Oth  Century  JUumir^ 

atUma,"  an  eaehibit  byy  Clara 

Waintoright   and  studeiUs, 

r^U^iugf^  Ttiesday  atythe  Art 

'Habery  at  Bunker  HST  Com- 

mmmiiv  Collen^  rfrjr^ti. 


.aeoA 


Mtie^wa 

tf^  te ndsto  the,:, 

P  heart  fls^tmll 

— '  ■«••■*  •  •  -^i..' ''■■'^ . 

'-     as  the  head' 


A'- 


•"^--^-Xl 


r""^ 


«.. 


<* 


■^,  ::v 


\\-       -  . 


A  Teacher  Who  Dares 
B  e  Different.  \/  —  ^  . 
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T/iis  JS  f/ie  /Irs/  of  two  articles  on  schools  that  have  taken  the  ideas  of 
author  and  education  reformer  Theodore  Sizer  and  put  than  into  practice. 

On  a  snowy  day  in  December,  a  new  student  arrives  at  Boston's  Fenway 
Middle  College  High  School  just  as  an  all-school  assembly  is  about  to 
begin.  Another  student  introduces  the  tall  youth  to  assistajit  director 
Linda  Nathan,  who  is  standing  near  them  in  the  auditorium.  She  shakes 
his  hand.  The  handshake  is  a  quick  act,  easy  to  miss,  and  yet  there  is 
something  remarkable  about  it:  It  is  the  same  kind  of  handshake  Nathan 
would  give  an  adult.     •     More  commonly,  a  minority  inner-city  teen- 
ager would  be  greeted  coolly,  if  not  with  automatic  suspicion.  But 
Nathan's  greeting  extends  matter-of-fact  respect.  Fleeting  expressions 
cross  their  faces  before  the  two  turn  away.  Hers  seems  to  say:  "I'm  glad  he 
showed  up."  His:  "I  just  might  like  it  here."    •     The  teenager  may  not 
know  it  yet,  but  he  is  not  just  entering  a  new  school.  He  is  meeting 
"family."     •     Because  of  its  unusual  location — tucked  inside  a  bustling 
community  college — Fenway  doesn't  look,  feel,  or  operate  like  a  tradi- 
tional high  school.  That's  what  makes  it  appealing  to  the  students  who 
callithome.     •     The  school  began  in  1983  as  an  experimental  program 
inside  the  walls  of  another  school — Boston's  English  High  School.  Cre- 
ated to  reach  at-risk  students,  the  Fenway  Program,  as  it  was  then  called, 
offered  innovative  curricula,  flexible  scheduling,  and  most  importantly,  a 
supportive  and  personalized  environment.  Although  the  10th-  12th  grade 
program  was  not  always  popular  with  other  educators  (some  teachers  at 
English  High  dubbed  it  'Tunway"),  the  Fenway  family  began  to  grow. 

by  mary  koepke 

pliotogriiphs    by   pani    heriy 


In  ihe  summer  of  1990,  when  Luildlng-rclalod 
problems  forced  English  Usgh  U)  move  to  a  smaller 
facility,  the  alternative  progrnni  found  iLstlf  scrsm- 
bling  to  find  a  new  home.  It  ruinlly  found  one  m 
Bunker  Hill  Community  College  Now,  the  Fen 
Program  has  a  new  name,  Fenway  .Middle  Colleg 
High  School,  and  the  ex  pen  mcnl  continues. 


way 

e 


f  you  go  in  search  of  Fenway,  what  you  see  is 
BunkerHill  The  college  occupio^^  a  drab,  hulky 
building  that  lies  jusl  100  steps  fiom  a  subway 
stop  on  the  border  of  Bo-;ton's  industrial  s:de 

in  a  city  thai  is  steeped  in  ivy  and  cobble- 
stones and  graced  wnth  historic  Idi.dmarks,  a 
city  that  has  given  birth  to  two  of  the  world's 
most  prestigious  universities,  a  city  so  preppy 
that  its  public  high  school  principals  are  called  head- 
masters, the  concrete  community  college  stands  out 
like  a  pigeon  among  peacocks. 

Fenway,  however,  does  not  stand  out.  Other  than  a 
small  green  sign  embossed  with  the  words  Fenway 
Middle  College  High  School,  it's  hard  to  find  any- 
thing that 'says"  high  school.  Many  of  iu  classes  are 
held  in  one  small  wing,  but  some  arc  held  in  other 
comers  of  the  huge  maze.  There  are  no  lockers  or 
school-colored  banners  adorning  the  halls,  no  choral 
strains  or  band  music,  no  football  players  or  cheer- 
leaders. The  linoleum  floors,  industrial-strength  car- 
peting, budget  desks  and  chairs,  and  plain  walls 
carryabusinesslike.gct-the-work  done  message. 

Washedovcrever>-thingatBunkerHjll— and,  there- 
fore, Fenway— is  the  grown  up  air  that  comes  when 
students  actually  have  to  pay  for  their  education.  Of 
course,  Fenway  students  don't  have  to  pay  because 
the  alternative  school  is  still  part  of  the  Boston  public 
school  system. 

The  160-member  student  body  is  diverse — a  mix  of 
black,  Hispanic,  white,  and  /Vsian  students  They  do 
share  a  kind  of  older,  tougher  look.  In  the  smoky 
student  lounge,  it's  hard  to  Lcll  Fenway  students 
from  the  college  students.  But  the  thing  that  most 
unites  Fenway  students  is  perhaps  best  expres.sed  by 
17-year-old  sophomore  Charlene  Hampton:  "NS'e  are 
people  who  couldn't  work  with  the  system." 

Few  vestiges  of  "the  system"  arc  apparent  at  Fen- 
way. What  is  dramatically  apparent,  however,  is  the 
relationship  between  students  and  teachers  Con- 
cern, support,  and  reaped  are  as  visible  in  this  high 
school  as  athletic  trophies  are  in  others. 

Take  what  is  happening  in  teacher  Mary  Carr's 
class.  "Good  for  you,  Anlonia,  braving  this  weather?" 
Carr  exclaims  as  a  late  student  trudges  into  her 
environmental  issues  class.  Btcausc  of  the  snow, 
Bunker  Hill  has  delayed  the  opening  of  the  college. 
But  the  Boston  public  school  system  did  not  alter 
schedules,  so  Fenway  students  are  suppo.^ed  to  be  on 
time.  Only  about  halfofCarr's  students  show  up  The 
blond,  fnzzy-haired  teacher  walks  up  to  another  girl 
who  has  just  arrived  and  kisses  her  affectionately  on 
both  checks.  Then  the  two  of  them  put  their  fore- 
heads together  and  talk  in  whispers. 

A  tail,  handsome  boy  enters  the  room  as  if  sleep- 
walking "How  are  they?  Did  you  gel  any  5 leop''' Can- 
asks  him  with  a  grin  "He  has  twin  l>oys  at  homo,"  she 
explains  wilhout  judgment.  The  student  smiles 
broadi'y.  They  chat  for  a  moment  about  his  family  and 
then  shifl  into  a  con\eriation  about  school  woi  k 


Not  «ll  Kcn«  ,iy  teacher?  grc  at  phymcally  demon- 
itraiive  is  Ctirr.  Ijul,  in  ycneral.  the  bond  amoni? 
fK-ople  i(  finse  llicy  seem  U>  know  and  like  each 
olhcr.  and  Ihnl  iiidudet  Nathan  and  dirctlor  i^rry 
Myall,  the  two  admimstralora.  ■Qver  here,  tlic  prin- 
cipal kno»-a  our  i\nmM,'  tayt  a  «ophomor«  clad  in  a 
leather  jacket,  blue  ieans.  and  cap.  "Over  there,"  he 
adds,  referring  to  hii  former,  traditional  high  ichool, 
"the  pniiapal  only  knew  your  nnme  if  you  were  one  of 
(he  worst  kids  in  the  school.' 

Myalt  and  Nathan  do  seem  to  know  everybody.  Aj 
they  walk  the  halls,  they  alAp  olUn  to  chat  or  get 
involved  in  senous  discussions.  Dccauseeach  chooses 
to  ronlmue  trachine-Myatl  humanities  and 
Nathan  drama— they  are  a  part  of,  not  apart  from, 
the  teaching  slafT  When  studenU  Ulk  affectionately 

about  their  teacher,,  both  Nathan  and  Myatt  are 
included.  Today  aOer  Myatfi  claw,  ■  .tudent  iny.Ua 
nim  to  dinner  at  her  family's  resUurant 

The  familial  feeling  at  Fenway  ii  on«  of  the  main 
reasons  studenU  choose  it  For  many,  the  school 
providci  what  hom«  does  noc  A  quiet  senior  who 
wiahcs  to  remain  unnamed  explains  how  her  life  is  at 
home:  "I  feel  like  I'm  on  my  own  I  don't  have  anyone 
lo  push  mc  or  be  there  for  me.  Any  problems  that 
come  up,  I  have  to  handle  on  my  own.* 

AJthougl,  the  majonty  of  Fenway",  student,  are 
considered  at  risk,  many  arc  not.  A*4^enways  repu- 
tation spread,,  an  increasing  number  of  students 

whoaredisillusioned  with  Boston'.exam  schools  are 
choosing  to  enroll  in  the  alternative  program 

With  clear  disUste,  several  studenU  describe  the 
^nobbcry,  racism,  and  impcrvinal  atmosphere  ihcy 
found  at  the  public  prep  schools,  known  as  exam 
schools  because  ihey  require  entrance  exams.  They 
only  focu,  on  the  smartest  kid,.'  one  student  say. 
There,  everybody  has  lo  follow  .  model,  be  a  robot," 
another  add,.  "If  a  bunch  of  black  kids  were  in  the 
hallway,"  one  black  student  complain,,  "they'd  auto- 
matically call  three  aecurilyguartJi." 

Their  enlicisms  highlight  what  they  hke  about 
their  current  school:  At  Fenway,  everyone  counu. 


s  warm  and  supportive  a,  Fenway  i,^  it, 
ItacScr,  don't  forget  that  it  i*  still  ■  high 
school,  a  place  for  leamin(.  Not  surpris- 
ingly. iU  academic  program  is  also  atypi- 
cal. Director  Myall,  who  wa,  involved  in 
the  original  development  of  Fenway, 
call,  itan  -or^aniied  abandonment  of  a,- 
I  pects  of  the  traditional  system"  partly  in- 
spired by  Theodore  Siter',  book  Horacf's  Comoro. 
"US,.  In  fact,  the  school  has  recently  become  an 
nclivc  member  of  Sizer'.  Coalition  for  Essential 


Schools,  one  o,  tne  n.-,„ons  largest  school-based  ic-    ~ 
form  efforts. 

oO  m.n.io  high  school  penod.  Students  are  assessed 

I.os  and  exhibition,  of  their  work,  as  well  as  aOend 
«nce.  An  advisory  penod,  built  into  every  other  day 
pve,  teachers  and  .tudent,  time  to  Ulk  about  per-     , 

r:?d;tc::r"''-'-^"^"''^--«-"^  i 

exa^''*;'^"!'"':'  ""'''''  '^'^'^  "'  •  sU/Tmeeting,  for 
example,  teachers  agree  that  the  laat  classes  of  the 
^  y  are  at  a  disadvantage  because  of  truancy.  In  the 
b  ink  of  an  eye  they  decide  lo  Hip  2nd  and  5  th  periods 
one  day  a  ^ve^k  to  tr>.  to  even  things  out  a  bit 
nary  »n7r'"'r"  "  '""^•'^^-  '^^"  ■"..rHisripli. 
subjects  henway  treats  in  the  most  traditional  way 
have  their  tinique  twisu.  The  mathematics  specially 
area,  are  mtogral^d,  meaning  that  studenU,  mstead 

study  all  disciplines  ail  year.  The  science  cumculu.n 
no  o,.y  ojers  the  traditional  biolo^  and  chenu.st  J 
but  also  an  cnvironmenUl  issue,  course  and  an  m 
depth  study  of  medical  ethic,  and  cnlical  thinking. 


I 


H      1^      Hampton  h«.  b,o«<ht  Im  3-ye«so,d 


-^-d'eaa  of  gt'/JeTe^vS"^  I'j'TcT  "'*" 
P>^n  one  question  .«  .•  -i  ^Z  ^  Y'  '  ''•■^  •« 
•^o  i.  ''CZT"""'  '"  '"'^-  '^'  ^"^  *'  - 

.tu^dtlu" '"  *^"'*''  S*"''"P-'--  hunianiUe.  cla„ 

'  '"''^"PP<'"»'«  Fenway  StudenU  after 
graduation  is  not  a  topic  relegated  to 
the  guidance  office  as  it  is  ,„  some 
schools.  At  Fenway,  one  sophomore 
Slates.  They  prepare  you  forlife  " 
In  addition  to  volunteer  work  at 

'oupk,t^hens,nursinghomes,andthe 

-.-cethro^^'-^.:::;--- 

P'et*  a  full-time  internship  in  an  area  that  interests 
hem    such  as  radiography,  pharmacology,  orn^ 
■  ng.  Juniors  are  eligible  for  part-time^UmshTps 
and  are  oHcn  olTcred  paid  summer  jobs  ^    1 


There  arc  also  advantage,  to  the  srh.„, 
re,a..on.,hip  with  Bunker  ^H,  ^o.nmrt  ToC 
All  StudenU  have  access  to  Bunker  H,||s  |,b.;  °   ^' 
.   o.e  who  qual.ry  can  uke  college  c^:':;;:'     7.^ 
liut  perhaps  more  imporUnl  is  what  the  studentl 
e.in  from  simply  being  m  .  collegiate  sett^;  ,  .,  e 
n  boards  advertise  discussion  groups  and  the    ol- 
^^ecs  production  of  r/ie  Cr.c,6/e  And  convcn.en  ly 
some  o    the  college's  classroom,  are  equip^d "    s 
huge  plate  glass  window,   So   a.  tv„      'P*^"  *'^h 
pass  by  Graphics  0,01,  chey  cin'    he7o'I  ?  *"" 
that  students  who  look  like  they  do  a  e  hard"    t"°"': 
at  drafting  Ubies,  plotting  out  ^a^hic  de    ^t  H^J 
school  students  who  have  never  ihn.  „i .         1.    [^ 

laLr  d":'d^  ri„d  It  nghr^rtt;:;::  t:^ 

fthestudents  don't  take  advanUge  of  the  library  o 
attend   any  plays,   they  are  at  least  exposed  ^  a 

stimulating  academic  envirDnment. 


FenwRy  ia  a  high  school  where  studenU  are 
trealcd  like  adults  and  their  opinions  re- 
spected. One  result  is  that  hostility  be- 
tween students  and  teachers  is  extremely 
rare.  When  Shakcspear  was  assigned  to 
the  Fenway  Program  six  years  ago,  it  was 
like  going  to  heaven,'  she  recalls. 
TTicre  is  a  difTcrcnt  feeling  here,"  she 
says.  "It's  an  cQios  Uiat  comes  from  the  kids;  it's  not 
OK  to  treat  the  teacher  badly  It's  a  cliche  that  if  you 
get  respect,  you  will  want  to  give  it.  But  it's  true.' 

Still,  it  would  be  wrong  to  think  of  Fenwsy  as  a 
wonderland  where  tough,  troubled  young  pc-ople  turn 
into  models  of  perfect  behavior.  The  school  has  ita 
problems  A^  one  student  admits,  "Here  we  get  IreaLcd 
like  adults,  but  we  don't  always  act  that  way." 

That  recently  got  the  school  into  some  trouble.  A 
.  Fenway  student  used  some  offensive  language  that 
outraged  members  of  Bunker  Hill's  clerical  staff. 
They  complained,  and  the  incident  snowballed  into  a 
full  blown  conflict.  "It  was  a  tough  week,"  Nathan 
recalls.  The  Fenway  community  came  together  for 
'town  meetings"  to  discuss  the  situation.  The  kids," 
Nathan  says,  "wrote  a  powtiful  letter,  which  was 
published  in  Bunker  Hill's  newspaper,  alvout  owning 
their  own  behavior  and  wanting  to  be  part  of  the 
Bunker  Hill  community."  Students  began  policing 
each  other,  and  behavior  improved  in  the  hallways 
and  the  smoking  lounge,  the  only  two  problem  areas. 
The  uproar  subsided. 

Although  this  kind  of  brouhaha  is  rare,  Fenway 
teachers  acknowledge  that  their  sludenla'  behav- 
ioral inconsistencies  are  a  daily  challenge.  No  matter 
how  enthusiastically  Carr  cheers,  students  still  fail 
to  show  up  for  class.  No  matter  how  much  respect 
Sliakespcar  dishes  out,  students  still  arrive  tans 
pencil  or  paper.  Teachers  are  constantly  having  to 
decide  whether  to  hold  their  students'  hands  or  'slap 
their  wrists.' 

■^e're  ambivalent  about  that  as  a  group,"  adniila 
Shakespear.  ITie  ambivalence,  she  says,  lies  in  the 
complexities  of  their  students'  lives,  "^ou  want  to  yell 
at  him  because  he  forgot  his  notebook,*  she  says. 
'Sometimes  you  do.  But  then  you  also  know  that  this 
kid  has  had  a  long  history  of  not  succeeding  in  school. 
Things  like  yelling  at  him  becaui^e  he  doesn't  have  a 
notebook  haven't  worked  in  the  past.  You  also  know 
that  sometimes  smail  miracles  can  happen  with  a 
little  generosity  So,  sometimes  you  bend  over  back- 
ward and  give  him  a  notebook." 

Although  some  administrators  would  see  such  am- 
bivalence as  weakness,  Myalt  doesn'L  Some  teachers 
are  more  apt  to  he  forgiving  than  others,  and  that's 
OK,  he  says:  '^t  makes  for  a  nice  chemistry."  Because 
many  of  Fenwa/s  students  have  troubled  lives,  Myatt 
believes  that  it's  best  to  remain  open  and  not  stick  to 
an  arbitrary  rule.  "If  you're  absent  four  times  and  the 
rule  sa>s  three,  there  is  a  con\crsation,''  he  explains, 
■^'ou  aren't  just  lopped  off." 


And  then  there  is  the  question  of  the  talented  girl 
who  has  dropped  out  of  everything  but  her  aerobics 
elective.  Too  bad  she  can't  be  an  assistant  to  the 
aerobics  teacher,"  one  teacher  offers.  "^Vhy  not?" 
another  asks.  'I  feel  like  we're  her  lifeline,"  a  third 
teacher  says  softly.  There  arc  nods  all  around.  I 

Sometimes,  no  matter  how  hard  the  teachers  try,  ' 
students  do  drop  out.  But  the  school  also  has  many 
success  stories.  About  75  percent  of  the  students 
graduate  and  70  percent  of  those  go  on  to  two-  or 
four-year  colleges  And  Just  two  years  ago,  one  grad- 
uate returned  as  a  teacher.  But  most  students  expe- 
rience another,  lessquanlifiable  kind  of  success  at 
Fenway.  Shakespear  calls  it  "deep"  success.  'Ch-er- 
all,"  she  says,  "students  finish  as  healthier  people, 
emotionally,  culturally,  and  intellectually." 

erhaps  the  most  remarkable  thiny  about 
Fenway  is  that  it  even  exists.  So  often, 
progicssivc  programs  die  young.  The  kind 
of  learning  that  teachers  and  students 
experience  in  a  non-traditional  enxiron- 
ment  is  not  easily  measured  on  standard- 
ized tests,  and  skeptics  abound. 

Ff  nway  has  hod  one  advantage:  a  fair 
amount  of  administrative  support.  Sidney  Smith,  the 
headmaster  of  English  High  School  who  conceived  of 
the  program  and  hired  Myalt  to  direct  it,  is  still  a 
kind  of  executive  shepherd.  "It  has  been  my  role  and 
responsibility  to  protect  the  staffand  deal  wnth  some 
of  the  administrative  garbage,"  Smith  says. 

Still,  it  hasn't  been  an  easy  road  for  Myatt  and 
Nathan.  They  have  had  to  raise  money,  fight  their 
way  through  mountains  of  red  tape,  ajid  negotiate 
penlous  political  jungles  to  keep  Fenway  alive. 

The/ve  succeeded  so  far,  and  they  have  big  plans 
for  the  future.  Their  goal:  to  be  more  than  an  8  a.m.  to 
3  pm.  school.  Many  of  their  students  are  eligible  for 
such  services  as  free  health  care  or  assistance  from  a 
social  worker  but  don't,  or  can't,  take  advantage  of  it. 
Myatt  and  Nathan  want  to  bring  these  social  services 
onto  the  campus.  If  services  were  an  integrated  part 
of  the  school  community,  the  two  administrators  say, 
they  would  be  much  more  effeclive. 


It's  a  grand  vision,  and  one  certainly  in  keepif.t- 
with  the  Fenway  spirit  of  tending  to  the  heart  as  acI: 
as  the  mind   ■ 


^mw^^^^^^^i^^^ 


r.i-w>->s5^;n-  ^ 


side  by  sldo:  Teacher  Tamara  Harper  And  student  Luz  Rosa  talk  about  academic  and  per  r^onal  concerns. 
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Ij^EEN  Rap  Up 


*ic 


Teens  counsel  peers 
on  dansers  of  AIDS 


I 


REACHING  OVTtCereno^artley  a 
Center's  Youth  Peer  Outr^ch  progr 

By  ZACHARY  R.  OOWOY 


AS   the 
marked 
versary, 
of  AIDS 
came  that  teens 
ranks  of  the  HIY- 
tion  at  an 
some  teens 
speead  of  AIDC 
giether  to  stave 
ease. 


Ion  sAdiy 

10t&,  jumi- 

diooova^^ 

weel^news 

joiniiig  the 

p(^iUa- 

rate>.But 

about  the 

bonding.tb- 

the  deadly  dis- 


, reside 

fixrlth  tbiUpoup  fo 
-"  botliWtod  his  ' 


_^^  pnpio  Dy  Aithuf  Poflock 

'th  trie  drmocK^dbmmunity  Health : 
inethods  to  kw. area  youth  healthy ^^ 

naji..  eqnippea  affootinaekjrs.      .• 
;^in9        p^modSQ^  ip  peecjc^ers, 
six'  vnaaees  and  four  varans. 


arj^BBrinced  fi£i  while  addlts    who  range  hai^e  from  iS^Oirougfa 


"Teens  work&g  with  the^Rox- 
bory-based  Dimock  Conununity 
Health  Center's  Tduth  Peer  Out- 
reach program  are  using  innova- 
tive methods  ta  keep  area  youth 
healthy.  tijic,*^-,^ -r  ji.?^ 
•WeTe  nmfimrtt^ 


use  condoms,"  said  Chieo  J(qrner» 
19;  a  peer  leader.  "Wb  puiihem  in 
candy  jars  and  we  offer  it  like  it's 
candy."  •  r  -     -  • 


■  maifb^knowledgeableandsensi 
tive.i$;the  threat  AIX>S  poees  to 
t^eiiHBgen,  the  meisage  may/be 
strops^  coming  from  a  peer.'' 

ipftiieUmea  thsy  dant  feel 
lilorjiearing  from  a  grown  per- 
aWTiaia  Ceren^^BartleyT  16,  of 
Ddlrchester,  who  has  wracked  at 
Dfinock  for  about  two  months. 

i^fSometimes    they're    embar- 

raised  and  say  'Who  are  they  ta 

b*ttelllng  men  think  It's  more 

eflSctive  when  a  teen-ager  can 

^  taOPto  another  teen-ager."         ^  -t: 

|.  r^oyner  says  t)eens  are  Wow  td* 


•A^ 


I9rbut  dealwlth  every,  issue  fac- 
ing their  age  group,  no  matter 
how  heavy.    ' 

^JProblema  including  teen  preg^ 
nancy,  sufct^  and  incest  are  just 
some  of  the  0nues  they  have  been 
trained  id  ti^e  and  address  in 
forums  difci^ftp  sessions.  ^^ 

Peer  leadiers  also  reach  teens 
througti  presentations  at  health 
fairs,  in  the^  schools,  and  on  the 
streets.  .  .-.xg^ 

,  >  Dimock's  peer  leaders  say 
most  teens  'who  yield  to  p<><5r 
pressure  and  have  sex  are  '  jt 


ition  gap,  since  fbw  adults 
faeed-the'  same  perils  teens  (a^^ 

today.-         ^'  -l:  , f '.:•;...- .  -J^^i-J* 
And  so  teens  consider  them  il^' 


aware  of  tfle  dahgera  liiey  face. 
'   .'Tsens  are  wiW  and  they  want 
.to*iiave  fun," 'Eartley  said.  "So 
they're  more  atirtsk." 
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Sorroiuidliig  Fenway  Middle  College  High  School  Instractor  Bob  Marston  are 
(from  left)  Ephiteo  Evans,  Keith  W01&,  Fatlma  Deplna  and  Chlco  Joyner. 


For  inner  city  students, 
a  middle  college  path 


By  Diego  Ribadeneira 

GLOBE  STAFF 


Inside  a  hulking  building  in  the  shadow 
of  Interstate  93,  a  model  education 
program  has  placed  one  Boston  school  in 
the  vanguard  of  a  national  movement  to 
restructure  the  traditional  American  high 
school,  an  institutioa  that  for  many  imier- 
city  youngsters  has  become  a  symbol  of 
academic  failure. 

The  program  -  the  first  of  its  kind  in 
Boston  -  relocates  disillusioned  high 
school  students  to  a  college  campus  in 
Charlestown  in  an  attempt  to  steer  them 
toward  higher  education  and  away  from 
dropping  out. 

By  launching  the  Fenway  Middle  Col- 
lege High  School,  a  satellite  program  of 
English  High  ^School,  Boston  joins  a  num- 
ber of  cities  across  the  country  trying  to 
improve  the  performance  of  high  school 
students,  particularly  blacks  and  Hispan- 
ics. 

Like  similar  programs  in  New  York, 
Houston  and  Miami,  the  Fenway  program 
at  Bunker  Hill  Community  College  has 

jettisoned  some  entrenched  educational 

f. 


practices  that  have  come  under  increased 
scrutiny  nationwide.  Among  them  is  the 
grouping  of  students  by  academic  ability,  a 
practice  that  many  educators  have  blamed 
for  Boston's  chronically  high  dropout  rate. 
The  Fenway  program's  philosophy  re- 
sponds to  educators'  criticisms  of  many  ur- 
ban hi^  schools  -  that  they  are  too  large 
and  too  focused  on  rigid  instructional  prac- 
tices that  have  exacerbated  academic  fail- 
ure. 

"It's  clearly  part  of  a  movement 

because  people  are  coming  to  the  re- 
alization that  ail  schools  don't  have 
to  be  the  same,"  said  Larry  Myatt, 
director  of  the  middle  college 
program.  "Not  everyone  functions 
well  in  large,  comprehensive  high 
schools.  We  have  kids  here  who  don't 
necessarily  flourish  in  the  high  de- 
gree of  structure  a  big  high  school 
requires.  We've  created  a  sort  of . 
nurturing  niche  and  it  seems  to  be 
working." 


\ 


'There  is  a  level  of  trust  between 
teachers  and  students  that  doesn't 
-exist  in  a  lot  of  schools,"  said  M^^alie 
Lamour,  18,  who  immigrated  to  Bos- 
ton from  Haiti  three  years  ago  and 
lives  in  Dorchester.  "If  you  are  in 
trouble,  you  are  Jiot  afraid  of  confid- 
ing in  the  teachers." 

Added  Marcelle  Desronvil,  18,.  a 
Haitian  immigrant  who  lives  in  Ros- 
lindale,  ''Being  in  the  Fenway,  it's 
like  I  have  two  families.  One  family 

at  home  and  another  family  here."    . 

Involved  with  students 

The  school's  six  full-time  faculty 
members  take*  an  interest  in  the  stu- 
dents that  goes  beyond  how  they  are 
faring  in  class. 

"In  a  traditional  school  if  a  kid 
puts  his  head  on  the  desk,  the  teach- 
'  er  can't  do  much  about  it  because  he 
or  she  has  150  kids  to  deal  with," 
said  Linda  Nathan,  assistant  direc- 
tor of  the  middle  college.  "So  the 
teacher  will  either  get  furious  at  the 
kid  or  ignore  him.  But  here  we  can 
deal  with  the  problem  and  try  to  re- 
soh/e  it  together.  We  get  more  con- 
cerned and  involved  with  their  total 
lives  and  not  just  their  school  lives." 

The  middle-college  concept  was 
first  launched  about  10  years  ago  at 
LaGuardia  Community  College  in 
Queens,  New  York,  in  response  to 
the  failure  rate  of  minority  high 
school  students.  The  programs  have 
been  successful,  not  only  in  revers- 
ing the"  high  dropwut  rate  of  high 
school  students  but  also  in  motivat- 


'Not  evpnone  functions  well  in  large, 

comprehensive  high  schools.  We  have 

Idds  here  who  don't  necessarily  flourish 

in  the  high  degree  of  structure  a  big 

high  school  requires.  We've  created  a 

sort  of  nurturing  niche  and  it  seems  to 

be  working.' 


LARRY  MYATT 
Fenway  Middle  College 


"Our  inner-city  high  schools  have  be- 
come unniJy  warehouses  where  the  kids 
who  are  genuinely  interested  in  learning 
are  offered  very  little  in  the  way  of  good 
teaching,"  said  Monty  Alvin,  a  New  York 
City  school  official  who  monitors  New 
York's  five  middle  colleges. 

"They  are  made  to  feel  that  no  one 
cares  about  their  future.  As  a  result,  they 
themselves  stop  caring,  and  not  surpris- 
ingly they  drop  out  of  school  and  into  ac- 
tivities that  lead  to  jail  or  the  grave.  For 
too  many  of  our  kids,  especially,  African- 
Americans  and  Latinos,  the  traditional 
high  school  has  become  a  sorry  place.  W& 
have  to  try  a  new  approach  or  else  we  wilC 
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lose  a  large 
portion  of  an  entire  generation." 

"Obviously,  the  middle  coueye 
idea  is  proving  that  it  isn't  the  chil- 
dren who  are  the  problem;  it's  the 
schools,"  Alvin  said-  "So  we  have  to 
start  restructuring  the  schools  to 
better  meet  the  needs  of  the  stu- 
dents." -.  ' 

In  Boston,  the  middle  college  is 
an  expansion  of  an  alternative 
program  for  at-risk  youth  that  began 
at  English  High  School  in  1983. 
When  the  old  English  High  School 
,  was  closed  because  of  last  year's 
budget  crisis  and  relocated  to  the 
former  Jamaica  Plain  High  School 
building,  the  Fenway^s  success  was 
threatened  by  inadequate  space. 

English  High  School  is  regarded 
as  one  of  the  better  high  schools  in 
the  city,  in  large  part  because  of  the 
Fenway  program. 


For  example,  classes  at  the  Fen- 
way last  70  minutes  instead  of  the  50 
minutes  that  is  the  norm  at  most 
high  schools.  The  longer  periods  al- 
low for  more  in-depth  coverage  of 
subjects  and  permit  teachers  to  ex- 
periment with  such  practices  as 
grouping  students  of  different  abili- 
ties, instead  of  separating  them. 

The  Fenway  also  allows  teachers 
greater  latitude  in  the  way  they  or- 
ganize the  curriculum. 

"Usually  the  way  classes  work  is 
that  teachers  generate  ideas,  stu- 
dents respond  and  the  teacher  evalu- 
ates," Nathan  said.  "But  we  are  try- 
ing to  turn  that  around.  We  might 
generate  the  agenda  but  the  kids  are 
responsible  for  what  is  being  taught 
Some  of  the  kids  even  conduct  lec- 
tures on  certain  topics.  They  teach 
the  other  kids.  The  kids  have  much 
more  of  a  sense  of  ownership  over 
their  learning.  In  a  traditional  set- 
ting, I  might  not  have  the  time  or 
the  license  to  do  that" 

Most  importantly,  the  middle  col- 
lege exposes  students  to  higher  edu- 
cation by  allowing  them  to  take  col- 
lege-level courses.  By  the  time  of 
graduation,  each  student  will  have 
taken  at  least  one  Bunker  Hill 
course. 

William  Graves,  for  example,  is 
taking  a  course  on  medical  terminol- 
ogy because  the  17-year-old  from 
Mission  Hill  is  interested  in  becom- 
ing a  podiatrist  "I'm  glad  I  have  the 
chance  to  take  a  course  like  this  be- 
cause it  has  made  me  more  interest- 
ed in  being  a  doctor,"  Graves  said. 

Orients  students  to  college 

By  allowing  inner-city  youths  to 
take  courses  in  a  college  setting,  the 

Fenway  program,  supporters  say,  is 
making  higher  education  a  mueh 
more  concrete  and  attainable  goal 
for  students  who  might  not  other- 
wise believe  they  could  make  it  to 
college.  ■'    I 


"One  of  the  big  things  I  have 
found  with  students  is  an  attitude  of 
fear  of  the  unknown  when  it  comesi 
to  thinking  about  college,"  said  Pat 
Chisholm,  associate  vice  president  of 
Bunker  Hill  who  acts  as  liaison  ije^ 
tween  the  college  and  the  Fenway  -^ 
program.  "Many  of  these  students 
are  coming  from  economically  and 
educationally  deprived  backgrounds 
where  there  is  not  much  encourage- 
ment to  go  forward  with  their  educa-. 
tions.  This  program  turns  that 
around." 

A  subtle  but  palpable  strength  of 
the  Fenway  program  is  the  staffs  ^ 
treatment  of  the  students  as  young  /  ^ 
adults  who  can  be  trusted  to  be  re-/  j 
sponsible  for  their  education.  A 

"Nobody  is  guarding  the  door;   ; 

nobody  tells  them  when  to  go  to  ; 

lunch;  and  nobody  is  telling  them  .' 

they  need  a  pass  to  go  to  the  batif-' 

room,"  Myatt  said. 

/ 

"I  really  like  interacting  with  col- 
lege students,"  said  Wakeitha 
Kunze,  16,  who  lives  in  the  South 
End  and  applied  for  the  Fenway  b§r — _ 
cause  of  its  diversity.  ^Nearly!  SQf 
percent  of  the  ^tudenta  are  blac]c^. 
Hispanic'  or^  "Asian- American,  whfle      j' 
the  balance  is  white.  /  ' '        ' 

'     ;   •  /  ■ 

"It  makes  me  feel  more  mature; 
it  makes  me  act  more  mature," 
Kunze  said. 

"If  you  keep  kids  in  a  high  school 
setting,  you  are  going  to  get  high 
school  behavior,"  said  math  teacher 
Paul  Harrison.  "High  school i  kids 
want  to  grow  up;  they  want  to  be 
adults.  They  have  a  chance  to  d(i»  that 
here." 


And  judging  by  the  program's 
academic  rigor  -  students  have  to 
write  a  senior  thesis  in  order  to 
graduate  -  it  appears  that  the  facul' 
ty  has  higher  expectations  for  stu- 
dents in  the  middle  college  than 
what  is  tvpical  of  many  urban  high 
schools. 

"They  make  you  feel  like  'ou  can 
do  more  than  y^u  think  a. .d  "they 
have  so  much  confidence  in  me,ithat 
it  makes -me -hasie  more  confidefiee  in 
myself."  ^unze^aid.^  _^  ..2  .^,  . 
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At  Boston's  English  fflgh, 
the  'essential  school' 


By  Christopher  Kenneally 

SPECIAL  TO  THE  GLOBB 

Iif  teacher  Scott  Eddleman's 
Eng)f»h  High  School  chemistry 
class,  ^  student  rose  from  his  chair 
to  consult  with  two  classmates  near 
a  laboratory  bench.  The  class  was 
woridng  collaboratively  on  an  exer- 
dse  in-**raole9,''  a  way  to  measure  the 
quantity  of  atoms  in  an  equation. 
Eddl^^)^  wandered  from  table  to 
table,  'disking  questions  and  offering 
enoou^figement 

TSfe'room  hummed  with  thinking. 

WUe  such  a  teaching  approach 
hardly^ 'seena  revohitionary  at  first 
giajM%  Eddlcnan  w»  following  one 
of  the^frindplM  of  learning  for  so- 
cailecir^enential  iefaoola"  that  seek 
to  create  innovative  learning  tech- 
njquetiiising  the  building  bi^^if  of 
sehooli  r  stndenta  and  t«aeben.  This 
approach  emphasiiet  the  teachers' 
part  ig  formniidng  cnrrieuhizn,  mak- 
ing.  (gS^skms ,  and  managing  their 
own  Qi^gnma.  Students  and  parents 
an  p^  of  that  proeesa  too. 

\Mdb^  priDdple  of  theM  "es- 
sentm^dMdtr.  Ii  what  Eddknan 
pnet^apd:  Aakfaif  stadenta  (piMttena 
in  pn  ftrihia  tn  |i  liin  \hm\  imw  ■ 

"IV;  SHMk  kidt  ^Jtara  to 
queitioD  tkmp  for  themsehMi^"  ex- 
plained Larry  Bfyatt,  dir«etac.of 
Engiiit  High's  Fenwaj  riiigiB^t 

fed  tftn'  mm  cOiedw  than 


.A 


cepting  an  answer  that's  provided 
for  you." 

The  Fenway  Program  at  English 
only  recently  voted  to  join  the  na- 
tional Coalition  of  Essential  Schools, 
but  it  has  devekiped  since  its  found- 
ing in  1983  ak)ng  lines  laid  out  by 
educator  Theodore  Sizer  in  his  book, 
"Horace's  Compromise,"  which 
traces  his  two-year  journey  through 
American  high  schools  in  search  of 
ways  to  reimrigorate  classrooms.  The 
Coalition  of  Eaaential  Schools,  based 
at  Brown  University,  supports 
teachers  and  others  in  reaching  that 
goal  and  haa  member  schools  in 
Providence,  New  York  City  and 
California. 

*1  didnt  reMi  this  book  and  a 
U^  bulb  went  on,*  Myatt  said, 
pointing  to  a  copy  of  'Horace"  in  his 
oflfee.  "It  Juat  makes  good  sense, 
and  if  8  given  oa  a  framework." 

Essential  schools,  Myatt  contin- 
ued, emphasize  that  '^ess  is  man, 
smaO  is  better,  mastery  is  ftmda- 
mental  student  as  worker.  We  tried 
to  baild  the  Fenway  Program 
around  those  notiona." 

Engliah  High  School,  which  last 
fan  relocated  from  Us  long-time 
hooM  on  Loola  Pasteur  Avenue 
scToas  from  Boetoo  Latin  School  to 
the  former  site  of  Boston's  Jamaica 
Plain  High.  School,  k  divided  in  three 
sectioBS,  tbs  ao<aBed  "schools  with- 
in a  scboo^  that  make  op  its  magnet 
uHBe.  Eflnrtsf^  Mnh-f^radcrs  are 
taniOi^bf  t  ^djftp^^jgpgram  to 
eaa€  th«  tranaition-ftam  middle 
achod  to  tj^tekool;  oUer  stodenu 
arrenroOed  aWurin  a  comprehen- 
sfve  "traditiogEal»»'  kiflr  school 
program  OS  in  the  ftraray  Phjgiun. 


The  Fenway  Program  and  its  es- 
senoal  schools  cumculom  addreues 
such  students'  problems  in  a  variety 
of  ways.  Classes  are  small  -  about  20 
students  on  average  -  and  teachers 
and  students  meet  regulaiiy  tn  "ad- 
visory groups"  to  discuss  grades, 
dchedules,  even  problems  in  their 
community.  Parent  invohrament  is 
also  encouraged,  but  f  enwty  teach- 
ers are  aware  that  this  is  not  ahpraya 
easy  for  many  families. 

"Most  of  these  kids  don't  have  a 
support  system  in  place."  said 
Myatt  "There  isn't  a  warm  metl  and 
a  bed  waiting  for  them  at  home.  We 
cant  take  that  for  granted  in  urban 
schools."  --£*-- 

^    Indeed.  Myatt  asserted  tfaatfvo- 


viding  such  support  In  school  is  es- 
sential; otherwise,  he  said,  'here's 
no  point  then  talking  about  academ- 
ica.  It  just  doesn't  happen." 

In  the  classroom,  Fenway 
Program  teachers  work  at  making 
learning  active.  According  to  Myatt, 
organizational  skills  are  stressed. 
Students  arriving  for  a  daas  wiD  go 
to  a  file  to  collect  corrected  teits  and 
homework  or  the  day's  sssignroents. 

"Rather  than  the  students  cdm- 
ing  in  and  sitting  down  and  waiting 
for  the  teacher,**  Myatt  said,  "it's  do- 
ing anything  and  everything  to  ooake 
them  more  responsible  for  the  final 
product" 

A  further  approach  ia  to  inte- 
grate learning,  Myatt  aakl,  to  help 
students  "make  connections  and  go 
beyond  the  classroom."  Fenway 
Program  classes  currently  employ 
connecting  themes  of  "interdepen- 
dence." Instruction  in  American  lit- 
erature and  US  history,  for  example, 
are  combined  in  a  single  class  in 
"American  Studies." 

Essentia]  schools  such  as  the 
Fenway  Program  also  addreaa  de- 
veloping new  ways  to  aocesa  how 
much  students  learn.  Gone  is  multi- 
ple-choice, standardized  testing. 
Last  year's  final  exam  in  American 
Studies,  Myatt  recalled,  asked  stu- 
dents to  come  to  class  'in  persona" 
as  figures  from  history  or  literature. 
In  a  10-minute  presentation  includ- 
ing questions,  students  discussed 
how  their  chosen  persona  viewed 


events  in  history. 

"They  came  as  Ahab  6x>m  'Moby- 
Dick'  and  talked  about  the  whaling 
indostry  or  u  Tecumaeh  giving  his 
view  on  the  Indian  wars," 

Nevertheless,  the  Fenway 
Program  has  shown  success  in  at 
least  one  category,  that  of  the  drop- 
out rate.  According  to  Linda  Nathan, 
the  Fenway  Program's  assistant  di- 
rector, the  program's  12  percent 
drop-out  rate  compares  fivorably 
with  a  system-wide  drop-out  rate  of 
over  25  percent  A  study  under  way 
ia  traynming  the  success  of  Fenway's 
"sdx)ol-to-work  intervention"  efforts 
in  collaboration  with  Children's  Hos- 
pital, where  Fenway  students  study 
nmdirtl  career  skiDa. 

"Hy  hunch  is  the  study  wiB  show 
that  intenrcntion  is  making  a  signifi- 
cant impact"  uid  Nathan.  "We  al- 
ready know  that  attendance  patterns 
have  imprafved." 

Engtish  High  School's  move  last 
tin  firom  downtown  to  Jamaica  Plain, 
however,  has  had  a  disruptive  impact 
on  the  Fenwiy  Program,  both  Myatt 
and  English  High  Headmaster  Sid- 
ney Smith  concede.  At  the  old 
school  the  Fenway  Program  was 
isolated  on  the  building's  lOth  floor. 
aOowing  it  to  function  with  virtual 
autoncMny.  according  to  Smith.  To- 
day, Fenway  students  mix  among 
their  other  high  school  dassmatea. 

In  addition,  essential  schoola  te- 
net! -  among  them,  an  emphasis  on 
depth  of  learning  rather  than 


breadth,  summed  up  as  "less  is 
more"  -  run  up  against  some  obsta- ' 
dee  at  English.  The  Boston  system's 
requirement  of  a  single-year  class 
covering  all  of  US  history,  for  exam- 
ple, meana  that  depth  must  be  sacri- 
ficed to  breadth. 

"It  would  really  take  two  or  three 
years  to  do  justice"  to  a  US  history 
daas  if  given  according  to  essential 
scho(^  methods.  Smith  said,  adding, 
'There's  a  gap  between  principle 
and  reality  that's  difficult  to  struggle 
with." 

And  while  the  Fenway  Program 
has  been  a  part  of  Enghah  Higi 
School  for  six  years,  and  was  devel 
oped  with  Smith's  assistance  -  he 
WIS  Boston's  director  of  Alternative 
Education  from  1962  to  1984  before 
becoming  English's  headmaster  - 
the  essential  schools  methodology 
has  yet  to  be  accepted  throughout 
the  school  A  referendum  of  English 
High  School  teachers  taken  in  fall 
1988  found  only  73  percent  willing  to 
make  the  entire  school  an  essential 
school  Proponents  at  English  High 
School  following  guidelines  set  out 
by  Ted  Sizer  and  the  national  Coali- 
tion, had  agreed  to  accept  a  75 
percent  phirality  as  a  mandate.  Re- 
quirements are  now  eased. 

"Tm  happy  enough  being  a  limit- 
ed model"  Myatt  said.  "Of  aU  the 
200  kids  here,  not  one  of  them  would 
leave  us.  We're  all  dreaming  our 
dreams,  and  we  just  have  to  hope 
theyTl  come  through." 
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I  of  Essential  Schools 
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Brown  University 

Box  1969 

Providtnce,  Rhodt  ItUnd  02912 


(4U1)  H6>33«4 


February  1M9W 


Meg  Macdni,  Director  of  Development 
Fenway  Middle  CoUege  High  School  -  BHCC 
250  New  Rutherford  Avenue 
Boston,  MA  02129 


Dear  Meg  Macdnl/ 


I  am  writing  in  support  of  the  Massachusetts  charter  application  for 
Fenway  n  submitted  by  Larry  Myatt  and  Linda  Nathan.  T  have  worked  closely 
with  Larry  and  Linda  and  I  know  them  well;  they  are,  simply,  among  the 
most  advanced  and  capable  »chuul  people  in  Massachusells  —  and  are 
invaluable  ambassadors  of  the  Coalition  of  Essential  Schools.  Their  work  at 
Fenway  Middle  College  High  School  has  been  outstanding. 

I  look  forward  to  expanding  and  continuing  our  collaborative  work  in 
Fenway  II.  I  strongly  endorse  tl\elr  application. 


Sincerely. 


TRS/ajk 


Theodore 
Chairman 


.  *<• 


,4  Bunker  Hill 

vm\  community  college 


250NEWRUTHERFORD  AVENUE.  BOSTON  MASSACHUSETTS  02129-2991 

(617)  241-7674   •   FAX  (61  7)  589-0666 


Piedad  Robertson, 
Secretary  of  Education 
Commonwealth  of  Massachusetts 
McCormack  Building  6,  14th  floor 
1  Ashburton  Place 
Boston,   MA   02108 

February  14,  1994 

Dear  Madame  Secretary: 

I  endorse  the  charter  application  for  Fenway  II, 
submitted  by  Larry  Myatt  and  Linda  Nathan.  On  behalf  of 
Bunker  Hill  Community  College  I  am  looking  forward  to 
continuing  and  expanding  our  collaboration. 


Sincerely, 

y-^r^ 

C.  Scully  Stikes 

President, 

Bunker  Hill 

Community 

Coll 

ege 

Learning  for  the  Real  World 


Children's  lli»it.il 


Rudman  J.  Il.ini 


Cliildi'cns  Hospital 

February  9,  1994 


Piedad  Robertson 
Secretary  of  Education 
Commonwealth  of  Massachusetts 
Mccormick  Building,  Room  1401 
1  Ashburton  Place 
Boston,  MA   02108-1696 

Dear  Secretary  Robertson: 

I  am  pleased  to  endorse  the  charter  application  of 
Fenway  II.   This  application  is  being  submitted  by  Larry 
Myatt  and  Linda  Nathan  who  have  lead  the  Fenway  Middle 
College  High  School  for  over  a  decade. 

Children's  Hospital  became  associated  with  the  Fenway  in 
1987,  when  we  established  the  successful  Fenway/ 
Children's  Collaborative.   Since  that  time  over  120  high 
school  students  have  had  the  opportunity  work  at 
meaningful  jobs  in  the  hospital,  while  furthering  their 
studies.   The  students,  the  hospital  and  the  school  have 
all  benefited  from  this  relationship.   We  expect  that  it 
will  continue  and  grow. 

I  am  also  pleased  to  have  served  on  the  Advisory  Board 
for  the  school  and  it's  in  that  capacity  that  I  ask  you 
to  favorably  consider  our  application  to  become  a 
charter  school. 

Thank  you  for  your  consideration  and  please  write  or 
call  if  you  need  further  information. 

Sincerely, 


JFu, 


9  ^ 


Rudman  J .  Ham 


T  r.  R  c 


Piedad    Robertson 
Secretary   of  Education 
Commonwealth    of    Massachusetts 
Room   1401    McCormack  Building 
1    Ashburton   Place 
Boston,    MA    02108-1696 

Dear  Madame   Secretary,  14  February,  1994 

I   am  writing   in   support  of  the  Fenway   II  application   to   become 
a  Charter  School,  submitted  by  Larry  Myatt  and  Linda  Nathan.     I 
have   been   working   with   the   teachers   at   Fenway   for  the   last   three 
years   to    help   develop   and    implement   an   integrated    mathematics    and 
technology  curriculum,   with   the   ultimate  goal   in   mind   of  integrating 
science  in  as  well.     This  effort  has  included  writing  curriculum  units, 
conducting   teacher   workshops,   observing   classes,   being   a  judge   for 
student   exhibitions,    and   joining    the   weekly   math   teacher   meetings. 

Although  this  is  not  a  TERC  project,  I  have  had  TERC's  support 
in  the  forms  of  xeroxing  and  providing   workshop  space.      In  addtion 
to  these  integrated  math  and  technology  efforts,  Fenway  is   a  pilot 
school  in  a  TERC  astronomy  project  that  I  am  Project  Director  for. 
Finally,  there  is  a  commitment  at  TERC  to  expand  their  involvement, 
and  Fenway  has  been  included  as  a  pilot  site  in  several  TERC 
proposals. 

My  goal,  Fenway's  goal,  and  one  of  TERC's  goals  is  to  find  ways 
to  provide   high   quality   education   to   under-served   populations.      I 
look  forward  to  coninuing   my  efforts   to   integrate   math,   science,   and 
technology.     We  have  made  real  strides,  and  I  believe  that  being  a 
Charter  School  can  facilitate  this  effort.     For  TERC  there  is  the  desire 
to   expand   its   collaboration   with   Fenway. 


Sincerely   yours. 


jl^  |[      ^     I  .     ^^^^ 


William  L.  Barclay  III 


Appendix    VII 
Proposed  Design  for  the  "Disciplines"  and  Instruction 
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sample  -  student  learning  project  -  Fenway  II 


COLD   SPRINGS 


Exhibition  in  Environmental  Issues 


-9th  grade- 


We ,  the  class  members ,  are  to  become  for  a  period  of  time  the 
citizens  of  Cold  Springs  -a  town  in  central  Vermont.  It  is 
geographically  large  and  rural,  with  a  population  of  only  1,000, 
descended  slowly  from  1,250  residents  over  the  past  30  years. 
There  is  one  paved  main  road  through  town,  maintained  by  the  state, 
other  roads  are  cared  for  at  town  expense.  There  is  a  small 
volunteer  fire  company  with  equipment  mainly  from  the  1960's.  Cold 
Springs  has  a  3-man  constable  force,  one  of  whom  also  serves  as 
chief  and  animal  control  officer.  The  town  has  had  for  some  time  a 
poor  economy,  many  people  are  out  of  work,  but  there  lately  seems 
to  be  some  potential  for  growth,  mainly  coming  from  interested 
outsiders  with  eyes  on  the  scenic  natural  setting  and  isolated 
location.  The  town  seems  to  be  approaching  a  crisis  common  to  lots 
of  American  towns  and  cities  at  the  end  of  this  century,  the  end  of 
one  era  and  dawn  of  another.  There  are  many  questions: 


Do  we  define  ourselves  through  our  community  ? 

What  opportunities  do  we  have  ■? 

Are  there  dangers  with  the  opportunities  ? 

How  and  where  will  we  work  ? 

What  will  be  the  character  of  life  here  ? 

Who  will  decide,  and  how  will  decisions  be  made  ^ 

How  will  we  know  what  is  best  for  Cold  Springs  ? 


We,     the    townspeople    must    sort    out     the    opportunities    from    the 
risks  and  make    decisions  about    our   future.    We  have,  to  begin  with, 
a  list  we  have  gathered  of  some  of  the  things  we're  being  forced  to 
think  about.  There  may  be  others  we  have  missed,  but  among  the 
variables  we  must  consider  are  the  following: 


The  town  has  quite  a  varied  topography,  there  are  several  small 
ponds,  and  dozens  of  small  brooks  and  creeks  which  feed  or  drain 
from  them.  The  town  has  very  good  water,  and  in  more  than  adequate 
supply.  There  are  several  large  wells  which  supply  the  main 
village,  but  all  those  who  live  in  the  countryside  have  private, 
artesian  wells.  There  is  no  public  sewerage  system  beyond  the 
cluster  of  town  buildings,  shops  and  churches  which  form  the 
"downtown" . 


Cold  Springs  is  very  much  an  outdoor  community.  Each  year  school 
closes  for  four  days  before  Thanksgiving  so  local  children  can  join 
their  parents  in  the  hunt  for  deer,  bear  and  moose.  Hunters  and 
fishermen  bring  money  into  areas  through  returns  on  license  fees, 
and  a  good  number  of  service  sector  jobs  --people  who  feed,  house 
and  equip  the  outdoorsmen. 


Ethan  Allen  Electric  has  recently  asked  the  town  Board  of  Selectmen  to 
consider  a  proposal  for  a  nuclear  plant  which  would  furnish  enough 
energy  for  the  entire  state  of  Vermont.  The  plant  would  be  of  a  new 
safety-first  design,  similar  to  those  running  in  France.  It  would 
bring  to  the  region  more  than  a  thousand  high-tech  engineering  and 
construction  jobs  during  the  assembly  period  and  a  hundred  long- 
term  operations  jobs  after  it  opens.  Having  such  a  plant  here  would 
increase  tax  revenues  hundreds- fold . 


Several  small  dairy  farmers  operate  successfully  in  the  town, 
selling  their  milk  to  larger  regional  dairy  centers.  These  same 
farm  families  sell  their  vegetable  produce,  honey  and  preserves  in 
the  town's  Farmers'  Market  on  week-ends.  Its  especially  good 
business  for  them  on  weekends  when  tourists  come  through. 


A  small  artists'  colony  has  sprung  up  in  the  town.  A  few  well-known 
painters  and  potters  have  moved  to  old  farm  homes  near  town.  Two 
small  galleries  have  opened  as  and  quite  a  few  city  people  have 
begun  to  visit.  They  stay  in  the  town's  three  small  inns.  They  like 
the  slow  pace  and  the  rural  beauty  that  Cold  Springs  offers  them. 

There  are  currently  two  large  orchards  in  operation  in  the  town. 
They  provide  regular  jobs  for  a  half  dozen  men,  and  seasonal  labor 
for  more  than  60  residents  when  the  harvests  of  apples,  pears,  and 
berries  are  ripe.  Also,  local  water  is  used  to  irrigate  these 
orchards  at  no  cost  to  them. 


A  toxic  waste  firm,  Toxifill  ,  Inc  .  ,  has  for  years  wanted  to  establish 
a  burial  site  for  low-grade  hazardous  waste  at  a  spot  in  Cold 
Springs.  There  is  a  claypit  nearby,  and  the  town  has  some  large 
areas  with  bedrock  bottom  where  wastes  might  be  stored  with  reduced 
potential  for  leakage. 


A  group  of  parents  associated  with  a  minister  of  the  Church  of 
Saints  Preserve  Us  movement,  based  in  the  nearby  county  seat,  has 
been  vocal  and  influential  of  late.  They  are  critical  of 
suggestions  by  some  town  planners  which  will  invite  outsiders  in 
greater  numbers,  particularly  artists,  gays,  and  "hippy- types " . 
This  group  also  has  taken  issue  with  the  school  superintendent  over 
the  State  health  curriculum  and  spending  on  "technology  outcomes", 
such  as  computer  and  satellite  links,  which  they  have  complained, 
"enable  deviant  interests  to  cause  violence  and  boredom  among 
youths" . 


A  French  ski  corporation,  LeRoi  Esqui ,  may  be  ■  interested  in 
establishing  a  Ski  Resort  Center  on  the  edge  of  Cold  Spring,  site 
of  a  large  undeveloped  tract.  There  are  several  small,  adjacent 
mountain  slopes  with  good  vertical  pitch  in  this.  The  town  is  only 
20  minutes  off  Interstate  89.  A  ski  area  could  bring  thousands  of 
skiers  and  tourists  into  the  area  on  winter  weekends,  creating  the 
need  for  hotels  and  restaurants,  and  possibly  bringing  new- 
residents  to  the  area. 


Our  local  high  school,  opened  in  1906,  has  a  declining  student 
cohort  and  may  have  to  close.  Much  repair  is  needed.  Cold  Springs 
school  district  could  merge  with  a  union  school  twenty  miles  down 
the  road,  for  students  from  grades  7-12.  The  tax  base  is  small,  and 
there  seems  little  support  for  raising  taxes  to  support  education, 
since  people  are  having  trouble  making  ends  meet. 


.Vew  Age  technology  firm  wants  to  purchase  some  tracts  in  some  of  this 
region's  mountainous  areas,  in  order  to  place  a  solar  collector 
field  and  a  windmill  complex.  This  would  enable  them  to  supply 
power  to  a  large  portion  of  Central  Vermont.  One  of  the  areas  they 
may  be  seeking  is  the  site  of  one  of  the  orchard/ fruit  business, 
where  a  large  hollow  between  two  peaks  produces  excessive  winds 
throughout  three  seasons  a  year,  and  a  flat,  sunny  space  in  summer. 
There  may  be  other  sites  suitable  in  the  area. 


In  order  to  weigh  and  decide  among  these  many 
issues  and  options,  we  townspeople  must  do  the 
following: 


-identify  the  most  immediate  kinds  of  impact  associated  with 
accepting  the  waste  site,  ski  area,  nuclear  plant,  or  solar/wind 
farm;  developing  some  other  idea;  or  doing  nothing 

-analyze  the  idea  of  putting  a  toxic  waste  site  in  Cold  Springs: 
what  kinds  of  things  would  be  brought  here  ?  what  are  the  risks  '? 
what  would  it  bring  us  in  return  ?  what  are  the  safeguards  "? 
represent  findings  in  writing  for  the  town  paper  and  orally  for 
town  meeting 


-determine  which  is  the  better  long-term  energy  strategy  --nuclear 
or  wind/solar  power--  based  on: 

a  )  biological /environmental  factors ; 

b)  economic  factors 

-draw  topographical  and  other  maps  that  can  help  to  show  important 
geological/geographic,  or  other  natural  and  man-made  features,  that 
will  impact  or  be  impacted  by  these  develooments 

-analyze  soil  and  water  samples  for  consistency,  content,  and  other 
variables  that  will  be  important  to  know  when  considering  the  use 
of  the  land;  they  should  be  catalogued  for  use  in  pres  itations 

-determine  what  kinds  of  work  might  become  available  for  people  in 
Cold  Springs  and  the  typical  duration  of  each  of  these  kinds  of 
economic  opportunity;  how  will  interests  such  as  real  estate, 
service  businesses,  artisans,  etc.,  differ  in  interpreting  the 
data?  represent  findings  on  a  computer  spreadsheet,  or  on  charts  or 
graphs  to  be  discussed  with  the  clubs  and  groups  in  town;  make 
appointments  with  and  interview  the  spokespeople  for  the  groups  you 
have  identified 

-videotape  people  talking  about  all  sides  of  the  issues  and  discuss 
them  in  class;  write  editorials  for  the  town  paper  on  all  sides  of 
each  issue;  draw  or  film  public  service  ads  which  spell  out  the 
issues  to  the  person  in  the  street 

-determine  the  potential  impact  of  each  plan  for  growth  and 
development  on  tourism  and  fishing  and  hunting  industries 

-design,  conduct  and  interpret  polls  regarding  what  the  townsfolk 
might  want  for  the  future;  present  them  to  invited  guests  in  a 
school  assembly 


-determine  the  extent  of  any  threats  to  the  environment  by 
increased  tourism  and  road  usage,  gas/oil  tank  storage,  clearing" 
for  roads  and  power  lines,  etc. 

--locate  other  areas,  currently  unidentified,  but  which  might  serve 
as  optional  sites  for  some  of  these  projects 

research,  obtain  and  study  real-life  EPA  or  DEQE  models  of 
environmental  impact  statement  (EIS)  for  use  in  understanding  the 
complexities  of  these  alterations  to  the  environment;  do  a  written, 
scientific  EIS  regarding  these  projects  or  ideas:  include  a 
suitable  range  of  data,  and  use  graphs  and  charts  to  assist  vour 
presentation;  field  questions  from  onlookers;  make  recommendations 
as  requested 

-keep  a  written  journal  of  all  activities  conducted  during  this 
study,  whether  done  individually  or  as  part  of  groups 


also,  we  might  want  to : 

-communicate   through   information   network/links  with   towns   and 

cities  in  the  U.S.  and  the  rest  of  the  world  where  these  things  are 

happening  for  real,  and  the  other  school  students  who  are  studying 
them 

-conduct  mock  debates  with  people  role-playing  representatives  of 
the  town,  conservation  and  anti-nuclear  groups,  businesses  and 
utilities,  pro-growth  organizations,  etc. 

-get  pictures  and  magazine  articles  of  what  real  Vermont  towns  are 
like:  the  life-style,  education,  recreation,  hunting,  skiing, 
social  problems,  etc. 

-invite  real  "experts"  from  these  companies  and  from  local 
environmental  or  merchant  groups  to  the  class  to  field  questions, 
present  their  sides;  video  tape  these  presentations  for  use  on  your 
own 

-find  and  invite  real  people  to  your  class  who  know  and  do  these 
kinds  of  jobs  to  discuss  these  issues  in  the  real  world 


-what  others  can  we  brainstorm 


O   ■">  O 


Iht  CeMlnrj  'Jckoola  mi 


Exhib  it  ions  are  first  and  foremost  mstruc  t  lonal  vehicles  .  The  many 
rich  insights  into  student  learning  that  they  afford  sometimes  lead 
us  to  think  of  them  mainly  m  the  summative  sense.  They  are 
intended  as  generative ,  on-go ing ,  and  rigorous,  al lowing  many 
diverse  points  of  entry.  Vet,  there  must  be  an  intellectual 
undergi  rd  mg  on  which  to  make  sense  of  the  learning  attempted  and 
ach leved . 

Many  of  the  skills  and  much  of  the  m  format  ion  students  need  m 
order  to  perform  the  activities  from  this  exhibition  should  be 
requ 1  red  of  everyone  m  the  class.  These,  then,  provide  a  basis  for 
s tandards ,  the  levels  and  areas  of  basic  competency ,  which  one 
might    demand    of   a    graduate    of    this    course. 

Others  skills  and  areas  of  knowledge ,  one  might  decide,  are  for  use 
as  accelerated  ac  t  iv  it les ,  to  foster  special  interests  or  talents , 
or  provide  other  kinds  of  enr ichment  .  Some  of  the  work  can  perhaps 
best  be  done  in  coop .  groups  over  time,  other  areas  need  to  be 
mastered    by   all    individually . 

The  content  and  skill  activities  from  this  class  should  be  "wired" 
to  the  overall  expec tat  ions  and  respons  i  bi 1 i  t  ies  of  the  school 
community .  The  school  should  be  organized  so  that  people  know  where 
individual  and  collective  instructional  respons ibil it les  lie,  so 
that  all  are  attended ,  standards  are  high,  and  connect  ions  are  made 
as    often    as    possible . 


QUESTIOSS     FOR     SHALL     CROUP     DISCUSSION 


--what  skills  can/must  be  taught  through  the  Cold  Springs 
exhibit  ion  '?  to  which  domains  do  they  trad  it  ional  ly  belong?  how  is 
the  respons 1 bi 1 i  ty  for  teaching  certain  skills  current ly 
distributed    ?    domain    >    <    department 

--are  skills  introduced  here  that  may  not  rout  mely  be  a  part  of 
more    traditionally-organized    instruction    /" 

--what  are  the  essential  questions  and  how  will  they  be  utilized  .' 
is    this    an    effective    way   of   organiz ing    complex    instruction'? 

--when  and  how  should  students  work  together  '?  where  do  "group" 
issues    begin    and    end    ^ 

--who    should    decide    what    content    is    essential     '.' 

--how  and  when  can  it  be  determined  what  students  know  and  can  do^ 
who    should    evaluate    the    exhibit     -^ns     '? 

--  can  letter  and  number  grades  work  here  ?  what  are  the  role  of 
students    m    the    evaluation    process    ?' 


--what    will    be   different    in    terms   of   the   use   of   time  and  resources'? 
what    kinds    of    support    are    needed    ? 

--what     other    notions     of     classroom    organization    might     emerge     as 
important    or    will    require    restructuring    :' 

--  in     such     "works     in     progress " ,     how    can     on-going    addit  ions     and 
mod  1  ficat ions    be    made    '?    how   will    work    be    saved/displayed    ? 

--how   might    you    expand   and    utilize    the    external    stakeholder 
audience      ?     how     should     students'     work     be     represented     to     other 
ins ti  tut  ions    and    the   public    ? 

--what     are     the      impl icat ions     for     whole-school     organizat ion     and 
structure    z*  the    administrat ion    /*  library   and   media    services    /* 

--other    issues    and    quest  ions    ?? 


Note-  This  particular  environmental  scenario  can,  of  course,  be 
abandoned  and  re-constructed  within  an  urban  setting  or  perhaps  a 
sea-side  community  facing  related  dilemmas. 


i/ift  Gtikt'itj  Sslumh  i'^'^l 


Appendix    VIII 


Fenway  Two  Budget 

, 

! 

1                                                        i 

Catagory 

;    Salary 

Benefits 

Total 

Upper  School  Staff  Budget: 

1 

Position:                                                          j                  j 

j 

Humanities  Faculty  1 

$48,582 

$8,682 

$57,264  1 

Humanities  Faculty  2 

$43,834 

$8,255 

$52,089 

Humanities  Faculty  3 

$35,000 

$7,460 

$42,460 

Humanities  Faculty  4 

$34,410 

$7,407 

$41,817  : 

Math  Faculty  1 

$48,082 

$8,637 

$56,719 

Math  Faculty  2 

$44,782 

$8,340 

$53,122 

Math  Faculty  3 

$35,000 

$7,460 

$42,460 

Math  Faculty  4 

$34,410 

$7,407 

$41,817 

Science  Faculty  1 

$46,831 

$8,525 

$55,356 

Science  Faculty  2 

$35,000 

$7,460 

$42,460 

Science  Faculty  3 

$28,178 

$6,846 

$35,024 

Science  Faculty  4 

$28,178 

$6,846 

$35,024 

Student  Support  Services  1 

$35,000 

$7,000 

$42,000 

Student  Support  Services  2 

$35,000 

$7,000 

$42,000 

Student  Support  Services  3 

$35,000 

$7,000 

$42,000 

Student  Support  Services  4 

$35,000 

$7,000 

$42,000 

;                  !                                                  1 

Administrator 

$57,000 

$12,000 

$69,000 

Administrator 

$57,000 

$12,000 

$69,000  ! 

!                       ■                                 :                              1 

Administrative  Assistant 

$22,537N 

$6,338 

$28,875 

■ 

Business  Manager 

$43,083 

$8,187 

$51,270 

Student  Support  Services  Coordinator 

$43,083 

$8,187 

$51,270 

Development 

$43,083 

$8,187 

$51,270 

Nurse 

$25,000 

$6,000 

$31,000 

Collaborative  Liaison 

$35,000 

$7,000 

$42,000 

Tech.  (MIS  person) 

$30,000 

$5,000 

$35,000  1 

Arts  Coordinator 

$35,000 

$7,000 

$42,000  1 

Foreign  Language  Teacher 

$35,000 

$7,000 

$42,000  1 

1                  1 

1 

Sub-Total  Upper  School  Staff 

$1,236,297 

1                                  ; 
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Fenway  Two  Budget 

1 

Catagory 

Salary 

Benefits 

Total 

Middle  School  Staff  Budget: 

Humanities  Faculty  1 

$48,582 

$8,682 

$57,264 

Humanities  Faculty  2 

$43,834 

$8,255 

$52,089 

Hunnanities  Faculty  3 

$35,000 

$7,460 

$42,460 

Math  Faculty  1 

$48,082 

$8,637 

$56,719 

Math  Faculty  2 

$44,781 

$8,340 

$53,121 

Math  Faculty  3 

$35,000 

$7,460 

$42,460 

Science  Faculty  1 

$46,831 

$8,525 

$55,356 

Science  Faculty  2 

$35,000 

$7,460 

$42,460 

Science  Faculty  3 

$28,178 

$6,846 

$35,024 

Administrative  Assistant 

$19,000 

$6,000 

$25,000 

Lead  Teacher 

$45,000 

$7,000 

$52,000 

Arts  Teacher 

$35,000 

$7,000 

$42,000 

Music  teacher 

$35,000 

$7,000 

$42,000 

Sub-Total  Middle  School  Staff 

$597,953 

;                                         1 

SALARY  TOTAL                                                                 ' 

1 

$1,834,250 

1 

NON-INSTRUCTIONAL  : 

Office  Supplies                                               ! 

$6,300 

Liability  Insurance 

$136,080 

Professional  Development 

$31,000 

MBTA 

$90,720 

Facilities 

$52,000 

Translations                                                   t 

$5,000 

Printing/marketing 

$6,000 

Stamps 

$10,500 

Payroll/purchasing/acc't 

$20,000 

Development  Expenses 

$10,000 

Discretionary                                                                   i 

$2,150 

Transportation/van  lease 

$12,600 

Sub-Total  Non-Instructional 

$382,350 

1 

Instructional  Supplies: 

Xerox 

$21,000 

Texts 

1 

$63,000 

Computer  Updates/Software 

i             $42,000 

Paper  &  General 

1 

1             $84,000 

Library 

1 

$25,200 

Outdoor  Experience 

1 

$25,200 

Physical  Education  Fac/supplies 

$42,000 

Awards 

$5,000 

Sub-Total  Instructional  Supplies 

$307,400 

1 

Page  2 


Fenway  Two  Budget 

1                   1 
1                   1 

' 

Catagory 

Salary 

Benefits 

Totol 

Other  Costs: 

Custodian 

, 

$20,000 

Security 

$25,000  ! 

$5,000  1 

$30,000 

Security 

$25,000 

$5,000 

$30,000 

1 

1                  i                  1 

Sub-Total  Other  Costs 

i 

$80,000 

1                                 .                                  1 

TOTAL  BUDGET 

$2,604,000 

Page  3 


Appendix   IX 


Fenway  *s  Current  Advisory  Board 


Katy 

Abel 

WHDH- 

-TV 

7  Bullfinch 

Place 

Boston,   MA 

02114 

Mary  Alice  Callahan 

Manager,  Quality  Programs 

IBM 

404  Wyman  Street 

Waltham,   MA   02254 


Patricia  Chisolm 
164  Forrest  St. 
Wellesley,   MA   02181 

Pat  Doherty 

Space  and  Design  Consultant 
175  Summer  St.  Suite  2 
Somerville,   AM    02143 

Richard  K.  Fields 

executive  Director  of  Vocational  Education 

Boston  Public  Schools 

26  Court  Street 

Boston,   MA   02108 

Rudman  Ham 

Vice  President  of  Operations 

Children's  Hospital 

3  00  Longwood  Ave. 

Boston,   MA   02115 

Charlotte  Harris 
External  Funds  Department 
Boston  Public  Schools 
26  Court  Street 
Boston,  MA   02108 

Leslie  Harris 

Assistant  District  Attorney 

Suffolk  County 

55  Court  Street 

Boston,   MA   02108 


Beatriz  McConnie-Zapater 

Ecumenical  Social  Action  Committee 

3134  Washington  Street 

PO  BOX  4 

Jamaica  Plain,   MA   02130 

Joan  Pernice 

Vice  President 

Child  and  Family  Services 

Dimmock  Community  Health  Center 

55  Dimock  Street 

Boston,   MA   02119 

Vito  Perrone 

Director,  Teacher  Education 

Harvard  Graduate  School  of  Education 

Longfellow  Hall 

Appian  Way 

Cambridge,   MA   02139 

Marchelle  Raynor 
Zone  Manager 
Boston  Public  Schools 
2  6  Court  Street 
Boston,   MA  02108 

James  Robinson 

Senior  Manager 

Bank  of  Boston  Securities  Processing 

Mailstop  45-02-17 

PO  BOX  1618 

Boston,   MA   02119 

Daniel  Rothenberg 

C&R  Management 

1330  Boylston  Street 

Chestnut  Hill,  MA   02167 

Diane  Hyde  Russell 
Hyde  Boston  Capital 
31  Woodchester  Road 
Wellesley,   MA  02181 

Barbara  Salisbury 

Administrative  Dean 

John  F.  Kennedy  School  of  Government 

Harvard  University 

79  JFK  Street 

Cambridge,   MA   02138 


C.  Scully  Stikes 

President 

Bunker  Hill  Community  College 

250  Rutherford  Ave. 

Boston,   MA   02129 

Barbara  Zeno 

2806  Postgate  Lane 

Peabody,   MA   01160 

New  Board  Members  Since  1/1/94: 

Madison  Thompson 
Vice  President 
Director  of  Diversity 
Shawmut  Bank 
1  Federal  Street 
Boston,   MA   02211 

Ronald  H.  Lammy 

Director  of  Corporate  Procurement 

Lotus  Development  Corporation 

55  Cambridge  Parkway 

Cambridge,   MA   02142 
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1st  Floor 


WBLCCME  TO  FENWAY  !  ! 


We  hope  you  nave  a  cnaiienaina  ana  excirmq  scnooi  year. 
This  cooKiet  13  designea  tc   neip  r.aKe  your  year  a  iittlG  easier 
by  answering  questiicns  manv  students  asK  about  Fenwav.   :f  this 
booiciet  doesn't  answer  ail  or  your  questions,  rememDer  that  you 
can  always  asK  students  who  were  nere  last  year,  your  Advisor  or 
your  other  teacners.   Keep  t^.e  booKJet  in  a  sate  ciace  so  vou  r.-^n 
reter  racK  ^o  it  when  necessary.   3ooa  iucic  this  yean 


:.   ;?HAT  13  THE  PURPOSE  (MISSION)  OF  FENWAY  MIDDLE  COLLEGE  HIGH 
SCHOOL  (FMCHS)? 

Fenway  Middle  Coiieae  is  a  socially  conunittca  ana  r.oraily 
responsible  learning  community  which  values  students  as 
individuals.   We  encourage  maximum  intellectual  development, 
rislc-taKing,  and  leadership  m  its  many  forms. 


3.   r  HAVE  HEARD  THAT  FENWAY  IS  A  MEMBER  OP  THE   COALITION  OF 
ESSENTIAL   SCEOOLS,       WHAT  DOES  THIS  MEAN? 

Fenwav  was  the  t  irst  high  scnooi  program  m  Boston  to  ]oin 
the  Coalition  or  Essential  Schools.   The  Coalition  is  a  group  or 
achoois  across  the  country  tr'/'ing  to  improve  education  cy 
rollcwing  the  nine  princicles  that  are  i:.stea  below: 

L.  The  scnooi  snouid  fccus  on  helping  students  learn  to 
USA  their  minda  wail,  and  should  not  attempt  to  be 
"comprehensive",  at  the  expense  or  a  central 
intellectual  purpose. 

2.  The  school's  goals  snould  be  simple:  that  cacn 
student  master  a  limited  number  of  essential  sJcilla 
and  areas  of  knoviedqe.   The  program's  design  should 
be  shaped  by  the  intellectual  and  imaginative  powers 
and  competencies  students  need,  rather  than  by 
"sutD")ects'* .   The  aphorism  "Less  is  More"  should 
dominate:  curricular  decisions  should  be  guided  by 
the  aim  or  thorough  student  nastery  rather  than  by 
an  etfort  merely  to  cover  content. 

3.  The  school's  goals  should  apply  to  all  students, 
while  the  means  to  these  goals  will  vary  as  students 
themselves  vary.   School  practice  should  be  tailored 
to  the  needs  of  every  group  of  adolescents. 


Taacninq  and  ioarnincr  onouid  te  personalizaa  to  the 
■nnyimiim  raaailDie  extent-   .'.Ztcrzz    snouicl  tc  airectca 
lowara  a  qoai  -."-.at  tGacncrs  nave  rGSDonsicii^tv  tcr 
no  more  Chan  dO  scuaents.   "eciGions  aoout:  tne 
::aurse  or  stuaies  ana  use  or  stiuaents'  ina  tcacners' 
time  must  ta   unreserveaiy  piacea  in  tne  nanas  or  t^.e 
principal  and  scarf. 

z .    The  governing  practical  metapho"  of  the  school 

should  be  atudent-aa-worjcer.  A  prominent  peaaqogy 
will  be  coaching,  to  provoKc.  students  to  iearn  how 
to  iearn. 

6.  THe  diploma  should  ba  awarded  upon  a  succaaatul 
final  demonstration  of  maatory  --  an  "Exhibition** . 
mis  Exhibition  or  the  student's  graso  or  the 
central  skills  and  knowiedae  may  be  lointiv 
administered  by  the  r acuity  and  by  hiaher 
authorities.   As  the  diploma  is  awaraad  when  earnea, 
the  school's  proaram  proceeds  with  no  strict  age 
grading  and  with  no  system  or  "credits  earned"  or 
"time  spent".   The  enphaaxa  is  on  students' 
demonstration  that  they  can  do  important  things. 

7.  The  tone  of  the  school  should  stress  values  of 
unABzious  expectation*  of  trust*  and  of  decency 

(fairness,  generosity,  and  tolerance).   Appropriate 
incentives  for  the  school's  particular  students 
should  be  emphasized  and  parents  treated  as 
essential  collaborators. 

3 .  The  principal  and  toachers  should  perceive 

themselves  as  goneralists  first  and  coeciaiists 
second,  and  should  exoect  multiple  obligations  and  a 
sense  or  commitment  to  the  entire  scnooi. 

9.  Administrative  and  budget  targets  should  include  per 
teacher  student  loads  of  ao  or  less,  substantial 
time  for  collective  planning,  competitive  salaries 

for  staff  and  an  ultimate  per  pupil  cost  not  to 
exceea  that  at  traditional  schools  by  more  than  10 
percent. 

(NOTE:  Although  some  of  this  may  not  seem  clear  at  first,  as  you 
read  througn  the  handbook  and  as  the  year  progresses,  these  ideas 
and  the  ways  they  affect  life  at  Fenway,  both  social  and 
academic,  will  become  more  understandable.) 


•-THAT    COITOSES    DO    I    NEED    TO    TAKE? 


'-l3.cn    •-■'^ar  r'onwav  ^I'cuaents  taKe 


HumaniniGS  ;  JomDinanicn  oc  Lanauaae  Arrz, 

Literature,  riistory,  -Jociai  ituaies,  .'me 
Arts,  ^na  Perromiing  Arts) 
Inteqrated  Math  (combination  or  Aiqeora, 
GeometF'/',  rrotDabiiity ,  statistics,  ana  other 
jiathematicai  topics) 

Science  (Environmental  Issues;  3ioioay; 
Computers  and  Science;  and  Chemistry) 
Advisory  (one  teacher  worics  with  a  small  group 
ot  students  providmq  guidance  and  academic 
help.   Students  also  study  and  discuss  a  wide 
variety  or  topics.   We'ii  explain  more  about 
nhis  later: ) 


In  aadition, 
is: 


--udents  nay  also  choose  no  taKe  an  elective,  .^uch 


*  Spanish  I  Dr   II 

*  Theatre 

*  Chorus 

*  Computers 

*  Individual  Slciils 

*  Indepenlent  Study 

*  and  others  1 


Motes : 


-A  variety  or  colleae  classes  are  available  to  eligible  students 
:or   !igh  School  or  Colleae  credit. 

-•:omputer  instruction  is  included  in  manv  or  your  roauircd 
•:ourses  to  help  you  iearn  to  use  computers  m  many  different 
v/ays . 

(See  your  Advisor  if  you  have  any  questions.) 

5.   Hov  are  these  requirements  different  from  a  traditional 
Boston  public  School  (BP8)  program? 


Fenway  is  part  of  the  Boston  Public  Schools  system;  and 
therefore,  the  requirements  are  similar  to  that  of  other  Boston 
high  schools.   However,  there  are  some  differences,  tool 
The  BPS  requirements  are: 

*  four  years  of  E.iqlish 

four  years  of  Math  (and  you 

two  years  of  History/ Social 

two  years  of  Science 

Physical  Education 

Health 

Computer   Education 

and  you  must  have   105   points   to   graduate 


* 
* 
* 
* 
* 


must  pass  Algebra 
Studies 


I) 


6.   VTHAT  TOIE  PORTFOLIOS  AND  EXHIBITIONS? 

:-"enwav  :  -  consiaerina  ccctcr  vavs  nz    aetermir.G  wnen  c^r 
-;tuaent:3  are  Dreoarca  ta  ao  tne  Kinas  c:  wotk  ana  ccuav  r^auirca 
.n  tr.G  real  world.   vithm  tnree  years,  .-.emoers  cr  t.'-.G  araauanma 
:iasses  wiii  not:  receive  aipioaas  accorama  -o  the  namoGr  i : 
hours  spent:  m  ciass.  the  numtser  cr  classes  taken,  r.or  tne  numtDer 
or  points  earnea.   Insteaa,  seniors  will  qraauare  oy  succcssrui 
completion  oc  a  variety  or  Porrfoiioa,  Exhibitions,  ^ncl  other 
demonstrations  or  competency  (a  snowing  or  skills  and  aoilities). 

Unit  Exhibitions  and  Final  Exhibitions  at  Fenway  are 
exciting  and  challenging  times  tor  students.   At  these  times, 
eacn  student  presents  examples  from  his/her  Portfolio  (the 
collection  or  written  work  and  proiects  that  students  compile 
over  the  course  or  the  year,  and  perhaps  rrom  previous  years)  ,  to 
demonstrate  research  they  nave  conducted,  or  problems  they  nave 
^olvGQ.   "hese  are  presented  to  a  panel  or  Fenway  statf  remoers, 
:oileaaues  and  partners  trom  easinesses  and  colleaes,  ^nd  mvitea 
guests.   The  student  is  asxed  to  explain,  instruct,  aetena  and 
apply  these  examples  so  it  is  clear  that  the  student  truiy 
understands  the  material.   The  Exhibition  is  our  form  or  an  exam. 

Wa  also  expect  that,  before  long,  a  "Graduation  Exhibition" 
will  be  required.   This  long-term  project  will  ask  students  to 
analyze  complex,  real-world  problems  using  the  skills  and 
knowledge  they  have  acquired,  and  to  "f?xhibit"  their  solutions. 
Successrul  completion  of  these  proiects  and  acceptable  Portfolios 
and  Exhibitions  in  each  subiect  will  place  a  student  on  the 
Graduation  List.  The  Portfolio  and  Exhibitions  are  a  lot  of  work, 
but  there  are  teacners  and  other  students  who  will  help  you. 
What    vou   need  to  scare  doina  now    lo   saving    r.he    i:?,Dorrnnt   vor>c 
than  vou   do   in    your  classes   so   ttiac   when   Exhibition    cime   comes 
vou   will    be   reaav    to   present    your   cest   work,  ^n  order    zo    sign 
out. 

All  students  at  Fenway  must  sign  out  at  the  end  ot  each 
academic  year.  This  means  that  all  work  from  the  peqinnma  ot  the 
year,  .ncludmg  Portfolios,  Exhibitions,  Project  Week  papers, 
community  service  reports,  etc. ,  aust  be  handed  m,  corrected, 
and  signed  off  by  the  teachers  and  Advisor  in  order  to  earn 
credit  and  be  promoted.  The  end  of  the  year  at  fenway  is  a  busy 
time  1 

7.   HOW  ARE  STUDENTS  GRADED  AT  FEHWAY7 

Fenway  is  moving  away  from  the  traditional  numerical  grading 
system  with  which  you  are  probably  familiar  to  something  called  a 
"narrative  report  card."   A  "narrative"  tells  a  story,  and  the 
idea  of  this  kind  of  report  card  is  to  tell  the  story  of  your 
work  in  a  particular  class.   On  the  next  page  are  the  narrative 
report  card  questions  your  teachers  will  be  using  with  you.   Ask 
these  questions  about  yourself  throughout  the  year  in  each  of 
your  classes.   (How  well  have  you  been  doing  ?) 


N  AKKAir.F.  RLPOirr  (    \RD 


N  \.ML  or  STL.T)L.NT: 


rEALHER:  COLRSE; 


PERM:  DAYS  ABSENT:  DAYS  TARDY:  DAYS  PRESE.\T 

Is  the  student  mevtine  the  eoais  and  obiecuves  ot  (he  cuurse.' 

•  Whtt  prooicms  exist? 

•  Hia  mere  oceo  an  increase  m  ldc  wont  cu'ort  duonz 
this  ournne  penoa.' 

•  !s  there  ■  ncea  tor  mute  up  worit.' 

•  His  inc  siuuent  been  consisicni  m  comoictin?  nomcworic 
*eiL' 

•  Has  ine  iiuuent  ocen  consilient  in  commeiinp  ciJ^^worK 
McH!  (('^nsiuer  wnrK  in  ciou  ma  inUetTcnueni  worit  lo 
ihe  hbrarv  inu  comouter  ub.i 

•  Has  the  stuuent  been  attentive  m  clois/ 

•  Does  me  siuucni  panicioatc  in  ciiss.' 

•  How  can  me  ituucnt  imorovc.' 


I  DcAf  Farcni/GuAfUian.  Please  sien  oclow  to  indicate  that  vou  have  seen  this  report  card,  and  feel  free  to  make  inv 
.ommenis.    if  you  nave  runner  questions,  call  the  fcnwav  Office  at  242-9095.) 

PAAENT/GUARDIAN  SIGNATURE: 


'i.      .;o  WHAT  :g  advisory  really  all  adodt? 


"Tf   even    cr.e    cerson    i."    3.    scncoi    kr.cws    r.m/hQr   weii    ■^■r.ouan    tz 
jre.     .  scuQenz'o    cr.ances   c:    oucccss    c:o   uo   dr^mazioailv .  " 
^^ll3  auoLanicn  summarizes  cur  t^iiriKina  aoout:  Advisory.  .>otn  t^.e 
iGacners  and  t.'ie  otiner  students  cecome  rrienas  and  aiiies, 
i-nterescea  parties  in   eacn  other's  lives.  In  small  qrouos  ztiaz 
jan  rocus  on  a  ranae  on  sutj^ects,  teacners  and  students  can  maice 
new  connections,  and  make  trie  eaucationai  plan  more  personalized. 

Advisory  is  a  place  to  prepare  Portfolios  and  practice  tor 
Exhibitions.  We  can  help  and  check  each  ocher's  work  and  confront 
bstacles  that  niqht  limit  our  success.  3ften  Advisory  period 


o 


will  be  when  we  have  a  "Town  Meeting 
to  the  Fenway/ BHCC  sommunity. 


D  discuss  issues  important 


Advisory  is  also  the  place  wnere  we  use  the  Health  ana 
Jareers/OccuDations  curncuiua  reauirea  by  BPS.  :n   health  we 
will  discuss  issues  or  mental  health;  r itness  and  exercise;  time 
manaaement ;  diet  and  nutrition;  and  sexuality  and  its 
risks/choiccs.   In  the  Careers/Occupations  Counselinq  unit  we 
will  help  you  explore  your  options  tor  college  and  work.   Througn 
Advisory,  we  also  organize  campincj  trips,  community  service,  and 
other  activities  which  is  one  way  you  earn  Physical  Education 
credit.   But  Advisory  is  also  much  more,  like: 


* 


Developing  personal  relationships  with  other  students 
and  with  teachers 

Sharing/ supporting  each  individual  in  the  group 

Discussing  community 

Guidance  Counseiing 

Co-parentmq 

Reflective  writing 

Oebatir.a/speaKina  sKills 

Teen  issues  torum 

Occasional  Town  Meeting 

Making  informed  decisions 

Study  skills 

Violence  prevention 

SAT  preparation 

Civic  Rights  and  Responsibilities 

Geography 

Examination  of  discrininaticn  and  searching 

for  possible  solutions 
Preparing  for  the  portfolio 
Calendar  items/ school  information 
Motivational  speakers 

Watching  important  and  interesting  videos 
and  more! 


9.        WHO    C7iN    TAJ^E    COLLEGE    COUKSES? 

Jtuacncs  wno  r.jve  coraDietea  t^ieir  rcauirca  ccurcGwoDc,  ^r 
vno  -^  Lsn  tir;  exDicre  d  pamcuiar  area  cr  inreresi:  are  enccuraaea 
^.3    z2Ke    cciicae  c-urses  ac  GunKer  Miii  rccamunirv  'Jolieae  -  rJHCC) 
-.^an  are  not:  citerea  by  Fenwav.   However,  -ecause  vou  r.ust.  .'aave 
Tooa  araaes  ana  attendance,  -na  seats  are  Iinntea,  you  r.ust 
iiscuss  t.'iis  oDticn  careruiiy  with  your  advisor  and  t.^.e  r-enway 
Director,  Mr.  Myatt. 


10.   HOW  LONG  ARE  CLASSES  AT  FENWAY? 

Most  3PS  courses  are  worth  five  points.   One  or  the   reasons 
Fenwav  courses  are  worth  more  is  that  classes  here  are  a  longer. 
Ail  classes  are  ^5  minutes  except  ror  Advisory  wnich  i^  55 
:^inutes.   There  ig  a  5  minute  oassma  tiae  between  classes, 
'lumanities  qives  12    points  because  there  are  many  extra  events 
ina  activities  ciea  to  this  ciass,  -ucn  as  Proiect  Weex:. 


11.   WHAT  13  PROJECT  WEEK   7 

Pro^oat  W««k  at  Fenway  gives  students  a  chance  to  develop 
their  own  point  ot  view  on  a  given  topic.   Students  are  asked  to 
wrestle  with  a  large  topic  such  as  "What  makes  Boston  a  good 
place  in  which  to  live?",  '"^at  makes  a  good  museum?",  "How  does 
one  build  a  good  community?"  ...  etc.   Information  about  the  topic 
LS  gathered   individually  or  in  small  groups  in  Boston  with  the 
guidance  ot  Advisors,  co  that  *:he  city  really  becomes  a  giant 
classroom.   students  are  then  asked  to  narrow  this  topic  into  a 
manaaeaole  size,  aeveiop  particular  questions  and  a  point  or  view 
ind  write  a  careruiiy  crattcd.  tv-ped  or  vord-processea  caper  that 
retlGcts  an  understandina  or  the  tcoic.   Advisors  are  not  looking 
:or  any  one  riqht  answer,  but  rather  the  student's  point  ot  view 
that  grows  out  or  an  understanding  or  the  topic.   The  Pro-ject 
Week  paper  '^ust  be  rgtained.  aince  they  will  be  cart  cr  the 
student's  Portrolio  each  and  every  '/gar. 


12.   WHAT  IS  THE  FENWAY / CHI LDREH*  8  HOSPITAL  COLLABORATIVE? 

The  Collaborative  (or  the  "Collab"  is  it  is  also  known)  is  a 
two  year  school-to-work  transition  program  beginning  m  the 
junior  year  that  encouraoes  students  to  explore  career 
opportunities  in  health  care.   For  rour  years,  the  Collab  has 
taught  students  work  skills  throuan  ]obs  and  internships.   The 
Collaborative  reguires  dedication  and  enthusiasm  as  well  as  hard 
work  from  students,  but  the  rewards  are  great.   In  their  first 
year  students  rotate  through  areas  such  as  Medical  Records, 
Clinical  Lab,  Patient  Accounting,  and  Nutrition/ Food  Services. 


"^.Gn,  -  r.  tr.Gir  -i^nicr  -.-^ar,  _"uaenrc  ^-nccsG  .^n  area  .  r.  vnicn  zz 
-oecij.^iZG.   ''anv  -^raauatcs  c:  t.'-.G  oroaran  now  wcrK  lz    ■J^.LiJre^  :3 
rfosDicai  or  are  m  cciieae  scuavma  m  ncait."^.  rciatca  riGidG. 
.:ee  Ms.  .iarpcr  cr  ycur  Advisor  i:  you  nave  any  cc^^cr  TJGstiions. 


13.   ^^HAT  13  THE  FENWAY/CVS  PROGRAM? 

Fenwav  and  (T.'S   Fhannacies  are  Deqinnma  an  e>cci^ina  new 
proaram  tor  BPS  students  m  tne  9th  grade.   This  proarain  will 
introduce  students  to  pharmaceutical  career  options.   in  addition 
to  regular  Fenway  classes  such  as  Humanities  and  Advisory,  the 
proaram  will  consist  on: 


•  intensive  intearated  math,  -cience,  and  tacnnology 

instruction 

•  aaventure  and  exDeriential  activities 

•  summer  component 

•  ^cter-scnool  component 

•  internsnios 
support  ::ervices 


* 


Students  in  this  program  are  expected  to  work  hard,  neet 
high  standards  and  expectations,  and  have  an  interest  m  math, 
science  and  technology.   See  Ms.  Torres  is  you  have  other 
questions. 

14.  CAN  OTHER  FENWAY  STUDENTS  DO  INTERNSHIPS? 

Seniors  vno  have  met  all  academic  requirements  -ay  do  a 
full-time  internshiD  or  approximately  six  weeks  in  sites  such  as 
-.he  Children's  Museum,  -he  Museum  oc  Science  or  ether  easinesses 
:r  aaenciGS  ot  interest.   It's  very  imoortant  to  rememoer  that 
iny  internsnip  must  te  worked  out  with  your  advisor. 

15.  WHAT  ARE  THE  RESPONSIBILITIES  OF  THE  FENWAY  STUDENT 
GOVERNMENT? 

L.  To  represent  Fenway  in  orienting  new  students  and  visitors  and 
to  act  as  liaisons  between  the  Fenway  and  Bunker  Hill 
communities. 

2.  To  act  as  support  to  administration  and  advisors  m  organizma 
breakfasts  and  award  ceremonies. 

3.  To  coordinate  meetings  and  mobilize  students  for  participation 
in  either  the  Model  UN  or  Tuft's  Conference. 

4 .  To  establish  a  solid  and  workable  communication  between 
student  body  and  staff. 

5.  To  organize  a  permanent  and  effective  delegate  assembly.   This 
will  enable  the  concerns  and  ideas  of  the  student  body  to  be 

•voiced  and  acted  upon.   (NOTE:  This  is  either  instead  of  or  m 
preparation  for  town  meetings.) 

6.  To  relay  information  about  committees,  events  and  meetings  to 
all  advisories  and  staff. 


) 


■.Cizimiz.zc.es    r^r  aanccs,  zr.e    vea^cooK,  _:rmjnuniwy  zreaK.z3.3zz.     /outn 
:onrcrenccs  or  ccner  i:Deciai  dvencs. 

73  represent:  F'jnwaY  <^^  Gtate-wiae  aavernnienT:  cvenrs  jir.a   at. 


Dcner  orqanizaticns  sucn  as  tr.e  ^^:omas  Ji^ffcrson  Forum  ana  The 
Waticnai  Council  far  cyiristians  ana  Jews. 

Students  and  student:  aovernaent  cnouid  act:  as 
representatives  ror  their  student  body  and  as  erfective  leaders 
in  makinq  decisions  tor  the  concerns  they  hear.   The  are  not  only 
the  "doers"  but  also  the  mooiiizers  for  action.   3ee  Ms.  Jchiraer 
if  you  are  interested  m  being  a  oart  or  Student  Governnent. 


16.   -iTBXT    13  PEER  MEDIATION? 

Peer  Mediation  iz   a  wav  or  heipina  people  rcsoive  contiicts 
oy  raikinq  to  eacn  other.   Mediations  occur  between  students  and 
students,  or  between  tcacners  and  students.  It  is  one  way  that  ve 
use  to  avoid  serious  disruptions  and  ionq-standmq  gruaaes  that 
miqht  iiaxit  success  or  affect  cur  climate.  Mediation  ic;  strictly 
voluntary;  people  are  not  oDllgated  to  attend.   Mediation  helps 
the  contlictmq  parties  arrive  at  a  suitable  agreement  that  is 
accepted  by  everyone.   Peer  Mediation  involves  mediators: 
students  or  statf  members  who  are  trained  to  listen  to  those  in 
contlict  and  help  to  resolve  their  problems.   See  Mr.  Rhodes  if 
you  are  interested  m  becoming  a  mediator  or  you  would  like  to 
use  mediation  to  solve  a  proDlem. 


17.   '.^HAT  13  THE  PURPOSE  OF  THE  BUNKER  HILL  COMMUNITY  COLLEGE 
(BHCC1  IDENTIFICATION  CARD? 

All  Fenway  students  are  issuea  a  BHCC  ID  card.   Ttieae  cards 
must  be  carried  at  all  times  on  the  BHCC  campus  and  entitle 
Fenway  stuaents  aamission  to  BHCC  tacilities  and  events.  The  BHCC 
ID  card  is  also  required  for  Fenwav  students  to  receive  their 
monthlv  T  pass.  The  tirst  card  is  issued  at  no  cost  to  the 
student.   If  the  card  is  lost  or  stolen,  the  student  should 
report  this  information  to  the  Advisor,  and  go  to  the  Fenway 
office  for  a  form  which  you  then  take  to  Media  Services  for  a  new 
card.  The  student  must  pay  for  (about  $5)  new  ID  cards. 

IMPORTANT  !  !  ***  THeae  cards  must  be  displayed  at  the 
request  ot   any  BHCC  or  Fenvay  personnel^  whether  the  person  is  a 
teacher*  cuatodian*  or  caapus  police.   Failure  to  display  the  ID 
card  at  once  may  be  construed  as  trespassing,  an  arrestable 
offense,  and  students  vill  be  disciplined  for  their  failure  to 
comply  with  the  rules  of  the  college.  This  may  include  being 
banished  from  the  campus. 


18.   CAN  I  BRING  VISITORS  TO  FENWAY? 

Aithcuan  ve  welcome  youna  people  and  adult::  to  view  ail 
dimensions  cr  tne  Middle  College,  r.o  student  r.av  invitG  a  visitor 
without:  t^ie  written  pennission  or  the  Fenway  Dlrecror.   '.'isitors 
who  ao  not  have  a  BHCC  ID  card  or  a  visitor's  permission  may  be 
removed  from  campus  or  arrested  for  trespassing,  depending  on  the 
circumsrances.   Often  there  will  be  a  specific  day  ot  the  week 
which  will  be  the  only  day  for  visitors.  (NOTE:  This  policy 
includes  infants  and  children.   Do  not  )  ring  any  child  to  Fenway 
without  the  prior  permission  of  Mr.  Myatt.) 


19.   CAN  I  WEAR  A  HAT  OR  USE  A  WALKMAN? 

The  BHCC  campus  is  a  place  devoted  to  study  and  rarlection 
and  all  students  are  requirea  to  act  appropriately.   Jmce  hats 
are  traditionally  not  worn  by  men  in  public  gatherings,  and  the 
BHCC  administration  has  asked  us  to  conrorm  to  their  rules,  all 
men  should  remove  their  hats  upon  entering  any  classroom  or  large 
group  gathering,  such  as  Town  Meetings  or  Assemblies.   Because 
musical  devices  generally  have  no  place  m  a  school,  these  items 
are  not  to  be  worn  or  used  in  classrooms.   Disruption  caused  by 
loud  musical  devices  will  not  be  tolerated,  and  will  be 
considered  as  a  serious  violation  of  the  code  of  discipline. 


20.   WHAT  OTHER  RULES  MUST  I  FOLLOW  AS  A  FENWAY  STUDENT? 

Since  Fenway  is  part  of  both  the  BPS  and  BHCC,  we  must 
follow  the  rules  and  codes  of  discipline  or  the  two  systems. 
Students  snouid  expect  that  their  constitutional  rights,  ^e.g. 
the  rights  to  aue  process,  freedom  ot  expression,  orderly 
assemble,  privacy  of  person,  freedom  from  discrimination,  and  so 
forth)  will  be  respected. 

With  those  freedoms,  however,  come  responsibilities.    We 
expect  you  to  act  in  such  a  way  that  shows  maturity  and  respect 
for  others  and  yourself.   You  are  not  only  a  member  of  the  Fenway 
community  but  also  a  representative . 

BHCC  has  made  it  clear  that  Fenway  students  must  agree  to 
abide  by  the  College  Code  of  Behavior  and  that  they  are  subject 
to  the  same  rules  and  regulations  as  are  all  members  of  the 
College  community.   There  are  security  personnel  on  campus  who 
can,  as  can  any  college  personnel,  confront  Fenway  students  about 
inappropriate  behavior  on  the  campus.   Bunker  Hill  personnel  may 
also  recommend  disciplinary  measures  for  Fenway  students,  but 
such  measures  may  be  put  into  effect  by  only  Fenway/ BPS 
personnel.   In  particular,  any  student  involved  in  a  fiaht.  or 
who  exhibits  violent  behavior,  will  be  banned  from  the  BHCC 
campus,  and  hence,  will  be  re-assianed  to  another  BPS  facility. 


Jtuaenrc  znouid  r.zz    ccnareaatie  ir.  iarac  crouos,  ..aere  ncise  ana 
jnruiy  fcenavicr  can  cecome  a  aisrupricn  tor  otiher  people, 
louaness  lg  a  aisrupcicn  ta  tt\e   BHCC  people  wno  wotk  m  cnfices 
jr  in  nearny  classrooms,  ilorsepiay  can  result  m  injury  ana/or 
iamaae  to  properrv.  It  otten  ieaas  to  rights,  which  are  a  sure 
way  for  expulsion.  Fenwav  students  are  responsible  rcr  iny  and 
all  damage  to  BHCC  r:roDerty. 

C-Lounge  (C-Pit)  and  the  Campus  Radio  Station  are  off  limits  tor 
Fenway  students  during  school  hours. 

Beepers  are  prohibited  from  campus  according  to  BPS  rules.  They 
can  and  will  be  contiscated  on  sight,  according  to  the 
Superintendent  or  School's  guidelines. 

Tardiness  for  class  is  dealt  with  in  different  ways  bv  different 
teachers.  Most  Fenway  teachers  will  not  allow  students  to  enter 
the  classroom  late,  especially  if  this  oecomes  a  persistent 
pattern. 

Leaving  the  classroom  should  be  limited  to  real  emergencies. 
Students  have  time  oetween  classes  to  use  the  lav  or  to  buy 
snacks. 

Profanity  is  a  disruption  and  offense  to  everyone  on  campus.  No 
one  wants  to  hear  it,  and  it  has  no  place  in  school.  It  causes 
much  bad  will.  Those  who  offend  with  profanity  can  be  called  to  a 
BHCC  or  Fenway  disciplinary  hearing. 

21.   WHAT  IS  "OPEN  CAMPUS"? 

Our  students  will  abide  by  the  "^pen  campus"  system  in 
effect  at  BHCC;  theretore,  the  constant  supervision  or  students 
to  wnich  many  people  are  most  likely  accustomea  will  not  be 
afforaed.   we  see  this  as  a  great  advantage  in  terms  of  building 
and  rewarding  positive,  independent  behavior.   It  is  compulsory; 
however,  that  both  parents  and  students  understand  the  risks  and 
benefits  of  this  policy. 

If  no  class  is  scheduled  for  a  student  at  a  given  time,  they 
will  be  allowed  access  to  any  part  of  the  Bunker  Hill  campus,  and 
are  also  free  to  come  and  go  off  campus.   It  is  also  conceivable 
that  on  some  days  the  starting  time  for  classes  might  be  later, 
or  the  release  time  earlier.   For  that  reason,  it  may  also  be 
somewhat  difficult  to  immediately  determine  a  student's  daily 
attendance  across  the  board.   In  the  past  there  have  been  a 
nnmhpr  of  Students  who  have  proven  unable  to  deal  with  this 
increased  responsibility,  and  who  have  not  progressed 
academically  since  they  have  failed  to  attend  classes  regularly 
and  responsibly. 


22.  T  PASSES 

All  renway  scudents  receive  a  monthly  T  pass.  Jnly  cne  l::  qiven 
out.  lost  cr  Gtoien  passes  will  not  be  replacea.  Jome  ^.z    the 
otficG  ror  T  passes  cetween  classes,  .is  they  will  not  ric  aiven 
out  during  class  time.  In  order  "^o  receive  vour  T  pass,   -qu  mn<;r 
display  your  own  BHCC  ID  cara. 

23.  WHAT  13  THE  BHCC  MEMTORINQ  PROGRAM  ? 

Many  BHCC  students  want  to  assist  Fenway  students  in  getting  to 
know  the  campus  and  being  successful  in  school.  They  have 
organized  a  mentoring  proaram  which  pairs  BHCC  and  Fenway 
students  together  and  allows  them  to  meet  around  campus,  have 
Lunch,  or  study.  If  you  are  interested  m  having  a  BHCC  .-nentor, 
isK   your  Advisor  to  refer  your  name  to  the  mentor  proaram.  (You 
will  have  to  bring  a  letter  rrom  your  parent  or  guaraian  which 
7ives  their  pezrmission  tor  you  to  be  involved  m  the  mentoring 
proaram. ) 


24.   TEUWAY  CONTRACT  AND  HEALTH  FORMS 

We  hope  this  booklet  has  answerea  ail  your  inuneaiate 
questions  about  Fenway.   If  not,  please  asK  the  teachers,  Jtaff, 
and  students  or  Fenway  for  additional  information.   when  you  feel 
you  understand  Fenway's  policies  and  requirements,  sign  your  name 
and  asK  your  parent/guardian  to  sign  as  well  as  your  aavisor. 
The  attached  health  forms  must  also  be  signed  by  your 
parent/guardian  in  order  for  you  to  participate  in  Fenway 
activities.   All  medical «  inaurance  and  immunization  records  must 
ba  on  file  at  Fenvav  before  a  student  can  receive  a  acfaedula. 
Any  torm  that  needs  to  be  signed  should  be  caretully  torn  out  of 
the  Dooklet  and  returned  to  your  advisor  to  be  kept  on  file  in 
the  orfice. 

'Jse  the  checklist  below  to  be  sure  all  forms  are  raturnea: 

Fenway  Contract 

Indemnification  Letter 

Health  Form  fl 

Health  Form  #2 


n 


FENWAY  CONTRACT 


I  have  reaa  the  Fenway  Middle  Coiieae  High  School  ^FMCHS) 
Student  HanabooK  caretully,  and  I  agree  to  the  principles  and 
practices  or  FMCHS,  to  the  code  or  Disciplir e  of  the  Boston 
Public  Schools,  and  to  the  Code  or  Behav or  of  Bunker  Hill 
Community  College.   I  will  work  hard  to  oe  a  responsible 
participating  member  of  the  Fenway  community. 


STUDENT  CIGNATUHE: 


DATE 


PARENT /GUARD IAN  SIGNATURE: 


ADVISOR  SIGNATURE: 


T^O  PARENTS  .•■.N'D  "JAEDIANS  CF  ^ENWAY  '-TDDLE  COLLEGE  "TUDENTg; 

Fenway  worKs  with  many  aaencies  ana  orqanizations  trirouahout: 
"he  year  cucn  as  ^^.ompson  Isiana,  rhe  C.'^iidren's  Museum,  DimocK 
Health  Center,  jnd  many  others.   These  aaencies  and  organizations 
otten  require  us  to  know  students'  medical  history  ana  coverage. 
This  information,  ^n  addition  to  parental  permission,  ^3 
necessary  for  students  to  be  involved  in  activities.   The  general 
form  that  follows,  m  addition  to  the  attacned  health  form  will 
allow  your  child  to  participate  m  most  activities  and  also  take 
advantage  of  the  resources  offered  by  the  various  agencies  and 
organizations  associated  with  Fenway. 

Dr.  Larry  Myatt 
Director 


**«******«'******'*******'***'*******'*****'*****'*«**«t^*^««««^^^^^^^^ 


I  give  permission  for  my  child/ward 


iHi 


(studems  namci 

to  participate  in  activities  and  also  to  take  advantage  of  the 
resources  of  the  various  agencies  and  organizations  associated 
with  Fenwav. 


(bignaiurc  oi  parcni/auaraiani 

My   child/ward's   medical    coverage    is: 

Name   of    insurance   agency  

Card   # 


In  case  of  an  emergency,  please  contact 


at  telephone  «^  and  have  my  child/ward  sent  to 

(hospital,  clinic,  etc.) 


INDEMNinCATION  I. LITER 

•Ve  request  ilui  vou  sicn  the  atiacncd  release  wnich  demonsiraies  v^ur  uiiaersiaiiaine  and 
.ivxcDiance  ihal  neiiner  tiic  Litv  oi  Hosion.  ihc  boston  School  C  oinmitice.  nor  mc  iiosion  .^Ltiool 
Deoanmcni  will  be  resuonsiole  tor  anv  nann  wnich  mieot  occur  to  vour  cmldAvnru  as  me  result  of  his/her 
(larticinaiion  m  ihc  henwav  Middle  College  Hieb  School  I'roeram.    We  wiii  also  asK  vou.  uv  sicnine  the 
release,  to  accept  rcsDonsiDibtv  tor  anv  damage  or  harm  which  micDt  be  caused  bv  vour  cniid/wara  while 
m  the  Bunker  Hill  campus. 

It  haa  been  explained  lo  me.  ind  I  undenund  that  the  henwav  Middle  Coilear  Prnaram  is  locaicd  ai  Hunker  Hill 
('ommunirv  (.Jolleae  and  that  the  xudcnu  whI  not  be  supcrviied  t>v  aduiu  in  the  same  wav  ihcv  are  sutxrvisea  m  a 
rctuU/Aradiiionai  hich  icAool  setiini. 

In  ooruideraiion  ol  the  opponunirv  granted  to  mv  childAkrard  to  paniaoaie  tn  the  Kcnwav  Middle  Qillese  h'rnarun. 


iianie  nt  siuueni  ni  over  ie|.  pareni/iuaraiani 

parenti/quardian   ot    


iia/nc  Ol  siuucnii 


a   minor   ot 


i.iudreu  ot  student) 


heretrv  and  (orever  release  and  covenant  to  hold  harmleaa  the  Cirv  o(  Boston  and  their  oificxn.  ascnia.  and  emoiovcei.  (rom  anv  and 
ill  causcj  ot  action,  cloinu.  and  czperues  that  I  may  have  tas  the  parent/tuardian  o(  said  minor,  and  that  mv  cmld/ward  may 
herealter  have,  either  belore  or  alter  reactimi  the  a«e  ol  maionry),  on  aooouni  ot  or  in  anv  wav  growmi  out  ot  anv  and  all  Imown 
jnd  unlmown  injunei  to.  or  death  o(.  said  minor,  cauaed  bv  or  incurred  as  a  result  of  pariiapaitns  in  the  above -descnoed  Fenwav 
Middle  College  frocram. 

I  further  promise  to  bind  mv^eif.  mv  t\c>n  and  mv  legai  rcprcieniaiives.  to  repay  the  C^tv  ot  Boston,  me  :>chool 
rommmee  ol  Ooston.  anv  sum  ot  monev  that  thcv  mav  herealter  be  compelled  lo  pay  bccatise  oi  miurtcs  or  ocaih.  to  me/mv 
^hildAvard  as  a  result  Ol  pjniapaimi  in  ihe  henwav  Middle  Colleie  frncram. 

I  reserve  mv  naht  (and  the  runt  of  mv  child/wardi  to  proceed  aaainsi  anv  and  all  panics  otner  than  tnc  c  av  ol  Boston 
ind  the  School  t_ommince  oi  ihe  Cirv  ot  Boston,  and  their  oificers.  asenis  and  empiovces.  lor  ihc  rcarverv  ni  luil  saiistaaion  ot  anv 
aim  that  wc  mav  have  or  mav  arise  out  ol  the  henwav  Middle  (plicae  Proaram. 

I  have  eareluUv  read  ihis  release  and  mdemniiv  agreement  and  understand  us  terms.    I  iign  it 
voluniariiv  and  with  full  knowledge  ol  its  signiiicancc. 


(St|naiurc  ot  student  |i(  over  is|.  parent/auardiani 


(number  and  ttreeti 


iQiy,  state,  zip  oodet 


I  relaiionsnip  to  minor) 


iIEyVLHI  KMIW  *: 

r'eaic  III!    Mil  aimoicieiv  i 

^rL'DI.NrS  NAML::   DAir,  C)!    BlUni. 

I'ARENTOUARDLNaN:  PHONT.; 


HOME  ADDRESS:  fIT.   ^  \VT 

IN  AN  EMERGENCY  NOTIPr': 


ADDRESS:  PHONE: 


MEDIC/\JL  HISTORY  (Give  aaies  where  appropnate.    Have  anv  ot  these  been  severe  or  rccurnn^.') 


I  rcauent  ainjj    ________^___^^________^^^      (^iibetei 

I  reaucni  sore  throau    _^^_^____^.^___^__^^^^_^_     '  hidtenpoi 
^lnuslUl  Meaalcs 


(  ar  inicaions    (°f«rman  Mcmilci 

llroncftius     ___^ Mumta    


Vjthma    _^_____^^______^______________^____  Knee  or  oacK  miury  ^^____^___ 

rrequeni  stomacA  upteu   ^___^_^__^_^_^_____^_  Opentiom  or  scrtous  in)uncs 

Senous  poison  tvy  __^^.^^____^^_^_^^__^______  Mumnes  or  trcqueni  hcadacties 

Hean  (rouble  ^_^__^_^^.^__^^_____^_^_^_____  AJIenoc  rcaoioiu  lo:  

Rheumatic  (ever Medicaiions  (jpcatv):  

Coovulsioiu  ____^ Bee  itinti:  

Daily  Medicaiioni  ispearv)  Food;  


Seen  therapist.  psycAolotist.  counselor,  or  psyctitainst  (please  elaborate  on  a  separate  sheet  ot  paper  n  neccssarvi 


l.VfMUNIZATlONS  ^rcoord  dates  ot  last  mieciioni 

PtaOM  Mt 


!)IT  Rubella    

rctanus    ___,^___^____^^____^^.^^__^__^__^__       Tuberculin    _ 

Measles Polio  vacane 

Mumpa   ^_^_^^____^_^__^_^____^_______^^      Slcepwaikint 

Recent  exposure  to  a  contatioai  aisease  Funtini 


Hcdwcttina  ^^_^__^___^_____^__^_^_^___^_^^.^      Consupation    

Menstruation  Problems ^_____^__^____^___      ReJtnctions  on  aciiviues 

Make  auditionai  commenu  on  «^araie  sheet  if  neoenarv. 

FAMILY  INSURANCE  PLAN  NAME  AND  POLICY  NUMBER 


We  ask  that  vou  let  us  kasw  now  about  anv  physical  or  emotional  problem  that  has  rcquued  protessioaal 
atteotioD.  00  matter  hov  minor,  so  that  we  can  help  your  child/ward  get  otf  to  the  best  possible  start 

MEDICAL/SURGICAL  RELEASE:  In  case  of  a  need  for  medical  and/or  surgical  treatment,  I  hereby 
give  mv  permission  to  the  ptiysician  selected  bv  the  camp  director  to  secure  proper  treatment  for, 
hospitalize,  and  order  inyrtion.  anestiiesia  or  surgery  tor  mv  child. 

Parent/guardian  signature Date 


HEALTII/LNSURANCE  INFORMATION   FORM 

rO  PMU-NTS  AND  crARDIANS  OF  prNWAY  MIDQI  F.  CO]  I  l[C,r  SnOfNTS 

We  are  requcatina  (be  informauoo  bciow  to  belp  us  identify  exjstine  heaith  coveraee  and  provide 
for  emerseiicy  heaith  care.    TTie  Fenway  Middle  College  provides  a  wide  ranRC  of  support  and  couoselins 
services  on  an  individual  and  croup  level  to  its  student  clientele.    We  ask  that  you  indicate  bv  ynur 
Mgnature  below,  your  permission  that  your  child  be  able  to  access  these  iiervices  should  all  parties 
consider  them  appropnau.    (SisainK  this  letter,  and  providing  thi«  information  does  not  mean  we  will 
engage  our  child/ward  in  counseling  semces  without  your  approval.) 

Dr.  Liirry  Myatt 
OiiTctor 


I  give  permission  fur  my  child/ward 


(ttii^Bl't  oanct 


(o  rNTivc  hcaitk  Mrrwca  (orm  The  K«iiw«v  MiiUk  Cotlc««  aod  lU 
pr«<*Mioaai  aMOCMtc*  ptmdtag  aou6cBlioa  and  affTvacai. 


(Slgaaiarc  o(  p«rraui«arduial 

Sttrvicaa  for  my  child/ vara  can  be  covered  under: 
Medicaid    (Card  #  ) 

Blue     cross      (Card     #     )        ^  Sub.cnber'i  oaoi* 

Private   insurance  company    {s»m*«icx>mpmaf 


(Nane  of    subscriber ) 

(Certificate    ¥    ^ ) 


other 


IMPORTANT    —    EMERGENCY    INFORMATION    SECTION 
IN  CASE   OF   A  HEALTH   EMERGENCY,    please    notify: 


(raiati.on    to    atudent) 


at:   telephone  M   and,  if  possible, 

have  my  child  sent  to: 

(hospital,  clinic,  etc.) 


Appendix    XI 
FENWAY  MIDDLE  COLLEGE  HIGH  SCHOOL 
Grants  Received  as  of  September  1993 


FUNDERS  FOR  1989-1990 

Anonymous  Donor  S15.000 

Phase  I  :  Strategic  Planning  and  Fundraising 

Island  Foundation  (February  1990  -  January  1991)  $25,000 

Planning  Coordinator 
Travel  to  model  schools,  teacher  planning 

Boston  Globe  Foundation  (February  1990  -  January  1991)  $10,000 

Planning  for  relocation 

Thomas  Jefferson  Foundation  $2,000 

Community  Service  Programs 

TOTAL  SUPPORT  1989  -  1990  $52,000 

FUNDERS  FOR  1990-1991 

Bank  of  Boston  Trustees  $5,000 

Teacher  Planning 

General  Cinema  Corporation  $25,000 

($75,000  over  three  years) 
Teacher  planning,  adjunct  staff 
Supplies,  evaluation 

Peabody  Foundation  $112,000 

Capital  grant  for  computer  lab 

Hyams  Foundation  $10,000 

Student  support  services 

Greeley  Foundation  $15,000 

Student  support  services 

Riley  Foundation  $30,000 

Computer  equipment 
Multi-cultural  resources 


Poloroid  Foundation  $4,900 

Race  and  Identity  Workshop  leaders 

Fidelity  Non-Protlt  Foundation  $35,000 

Strategic  planning 
fundraising 

Title  I  Federal  Grant  (Basic  Skills  and  Critical  Thinking)  $90,000 

Hire  teacher 
Train  mentors  and  peer  tutors 

Foley,  Hoag  and  Eliot  Foundation  $  1,000 

Race  Awareness  conference 

Thomas  Jefferson  Forum  $2,000 

Community  service 

Schrafft  Foundation  $5,000 

Mini  Outward  Bound 

Richard  and  Susan  Smith  Foundation  $3,000 

Mini  Outward  Bound 

Anonymous  .  $  1,000 

TOTAL  SUPPORT  1990  -  1991  $338,900 

FUNDERS  FOR  1991-1992 

Boston  Foundation  $25,000 

Evaluation 

Charles  Hayden  Foundation  '  $32,500 

($77,500  over  three  years) 
Career  Education  Initiative 
Community  service 

Fleet  Bank  of  Massachusetts  $  5.000 

Race  awareness 
Community  service 

General  Cinema  $25,000 

(Year  two  of  grant)  . 
Teacher  planning 
Adjunct  staff 
Supplies 


Evaluation 


Island  Foundation 

Strategic  planning 

Project  resources  coordinator 

Evaluation 


S20.000 


Cox  Foundation 
Evaluation 


530,000 


Carlisle  Services 

Student  Support  Services  Collaborator 

Greeley  Foundation 

Student  support  services 

Hyams  Foundation 

Student  support  services 

Peabody  Foundation 

Technology  Initiative,  Phase  II 

Shawmut  Charitable  Foundation 

Community  Service  Program 

Anonymous 

Governor's  Alliance  Against  Drugs 

TOTAL  SUPPORT  1991  -1992 


$20,000 

$15,000 

$40,000 

$18,000 

$3,000 

$5,000 
$3,000 
$2365)0 


FLHSDERS  FOR  1992-1993 

Bay  Paul  Foundation 
Arts  infusion 

Boston  Globe  Foundation 
General  operations 

Carlisle  Services 

Student  support  services 

CVS  (Mass  College  of  Pharmacy  Collaborative) 
9th  grade  pharmacy  program 


$5,000 


$5,000 


$21,000 


$37,478 


Fidelity  Foundation  $25,000 

Development,  rundraising,  grant  management 

General  Cinema  S25,000 

(Year  three  of  grant) 
Curnculum  development 

Charles  Hayden  Foundation  $25,000 

Community  service 

Island  Foundation  $23,700 

Evaluation 

Noyce  Foundation  S  9,000 

Math 

Governor's  Alliance  S  500 

TOTAL  SUPPORT  1991-1992  $171^ 

FUNDERS  FOR  1993-1994 

CVS  (Mass.  College  ot"  Pharmacy  Collaborative)  $50,000 

9th  grade  pharmacy  program,  student  stipends 
leadership  training,  consulting 

Cox  Foundation  $21,000 

Evaluation 

CESAME  $13,500 

Math  initiatives 
curnculum  development 

Department  of  Education  $5,000 

Professional  development 

Hayden  Foundation  $  20,000 

Community  Service 

Greeley  Foundation  S  7,500 

Student  suppon  services 

Stratford  Foundation  $10,360 

Portfolio,  alternative  assessment  and  dissemination 


Anonymous  •  SIO.OOO 

Student  scholarships 

Massachusetts  Cultural  Council  ^  S  8,000 

TOTAL  SUPPORT  1993-1994  $145J60 

FUNDERS  FOR  1994-1995 

Cox  Foundation  $21,000 

Evaluation 


